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Introduction

The Grade 1 English Language Comprehensive Curriculum Guide (CCG) supports high-quality,
inclusive and developmentally appropriate instruction. It offers a cohesive framework for
planning, teaching and assessing English language skills while providing flexibility for teachers

to respond to learners’ diverse needs, interests and levels of readiness.

This guide integrates the core components of language learning which includes vocabulary
development, oral communication, reading comprehension, writing and grammar. Each term
begins with a detailed Scope and Sequence that maps out learning progression across the
term, highlighting weekly vocabulary and targeted language structures aligned to CEFR Pre-

A1 expectations.

Specific Student Learning Outcomes (SSLOs) are unpacked throughout, with suggested
strategies for differentiation, cross-curricular integration and formative assessment. It
promotes independent learning, meaningful communication and the development of real-

world literacy skills through relevant and culturally grounded themes.

The CCG also references a range of adaptable resources designed to enrich instruction and

support all learners, including those who require additional scaffolding or challenge.
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Instructional Approach: Structured Literacy and the Science of Reading

The curriculum design is based on a Structured Literacy approach, grounded in the Science
of Reading, ensuring that all essential components of skilled reading are taught explicitly,

systematically and cumulatively.

The Foundations of Effective Literacy Teaching:

Structured Literacy The Science of Reading
A clear, systematic and cumulative method for Interdisciplinary research from psychology,
teaching reading and writing. linguistics, neuroscience and education.

Explains how children learn to read, highlighting:
phonemic awareness, phonics, fluency,
vocabulary and comprehension.

Builds core skills: phonology, phonics,
syllables, morphology, syntax and semantics.

Emphasises teacher-led instruction, guided Disproves ineffective methods like whole
practice and mastery learning. language and three cueing.

Proven effective for all students, especially Supports early identification and targeted
those with reading challenges or dyslexia. intervention for all learners.

This approach aligns closely with Scarborough’s Reading Rope model, addressing both word

recognition and language comprehension strands across multiple domains.

Language Comprehension
I Background Knowledge

Skilled Reading

Fluent execution and
coordination of word
recognition and text

comprehension.

IVocabuIary Knowledge Increasingly

Strategic

I Language Structures
I Verbal Reasoning

I Literacy Knowledge

Word Recognition
Phonological Awareness @@=y

| pecoding (and Spelling) // =
I Sight Recognition

Scarborough, H. 2001. Connecting early language and literacy to later reading (dis)abilities: Evidence, theory, and
practice, Pp, 97-110 in S. B. Neuman & D. K. Diclkinson (Eds.) Mondbook of Early Literocy NY: Guilford Press
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Domain 1: Literacy Readiness explicitly addresses the \Word Recognition components
of the rope through systematic instruction in phonological awareness, phonics, high-
frequency word recognition and spelling patterns. Instruction is carefully sequenced
and revisited to build automatic and accurate decoding, which supports fluent reading

development.

Domain 2: Speaking, Listening and Oral Communication build the Language
Comprehension strands by developing background knowledge, vocabulary and
language structures through oral language development and exposure to rich spoken
input. This domain provides the oral language foundation that is essential for later

reading comprehension.

Domain 3: Reading is designed to connect decoding skills to meaning-making.
Students are guided to develop reading fluency, text-level understanding and
comprehension strategies using age-appropriate and thematically linked texts.
Instruction moves from controlled decodable texts to broader literary and informational

texts as students gain confidence.

Domain 4: Writing reinforces both language structures and text comprehension by
providing structured opportunities to apply phonics, vocabulary and syntax knowledge
in written expression. Writing tasks are sequenced to support sentence- and

paragraph-level construction, supporting the expressive side of literacy.
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Overview of Domains and Strands

The Cycle 1 English curriculum is organised into four integrated domains that reflect key areas
of language development. Each domain is broken down into strands, which progress across
the year. These domains are designed to work in tandem, building the foundational knowledge,
language skills and expressive abilities required for skilled reading, writing, speaking and

listening.
Domain 1: Literacy Readiness
(Literacy Readiness and Early Language Skills)

This domain focuses on the essential building blocks of reading and writing, particularly for
Grade 1. Instruction targets early decoding, phonological awareness, and print concepts to
support fluency and comprehension, with continued development into Grade 2 to ensure

mastery.
Strands:

1. Phonological Awareness — Developing the ability to hear, identify, and manipulate

sounds in spoken words (without print).

2. Phonics — Systematic instruction in sound-letter relationships, progressing from

simple to more complex spelling patterns.

3. High-Frequency Words — Building automatic word recognition through explicit

teaching and the “heart word"” strategy.

4. Spelling Patterns — Exploring word structure through common patterns, progressing

to morphemes and affixes in Grade 2.

5. Concepts about Print — Understanding the basic features and functions of print (e.qg.

directionality, word vs sentence, punctuation).

6. Handwriting and Presentation — Developing fine motor control and correct letter

formation; progressing to fluent, legible writing.
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Domain 2: Speaking, Listening and Oral Communication

This domain nurtures oral language as the foundation for literacy development. Students
build listening comprehension, spoken expression, and interpersonal communication skills

across structured and informal settings.

Strands:

1. Listening Comprehension — Developing focus and attention to understand stories,

instructions, and spoken information.

2. Oral Language Development — Expanding vocabulary, sentence construction, and

expressive language for everyday and academic use.

3. Collaborative Communication — Engaging in group talk, turn-taking, guestioning, and

building on others’ ideas.

4. Presentation and Performance — Using voice and gesture for storytelling, drama, and

formal speaking in age-appropriate contexts.
Domain 3: Reading
(Comprehension and Interpretation)

This domain focuses on developing reading fluency and deepening text understanding.
Instruction balances decoding with meaning-making and introduces students to a variety of

text types and comprehension strategies.
Strands:

1. Reading Fluency — Building accuracy, pace, expression and phrasing to support

comprehension.

2. Vocabulary Development — Understanding word meaning through listening to stories,

reading; including context clues, synonyms, antonyms and categories.

3. Text Structure and Features — Identifying the purpose and structure of different text

types (narrative, informational, procedural, etc.).

4. Reading Comprehension — Explicit teaching of strategies such as predicting,

visualising, summarising, questioning and clarifying.
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5. Evaluating and Responding to Text — Making personal connections, expressing

opinions, and reflecting on content and style.

6. Text Type & Purposes (Understanding different text genres: narrative, informational,

persuasive, procedural / and their purposes, audiences and language features) Scope

& Sequence

Domain 4: Writing

(Composition, Process and Conventions)

This domain integrates the technical and creative aspects of writing. Students develop

control over spelling, grammar and punctuation while learning to express ideas clearly across

different text types.

Strands:

1. Writing Conventions — Applying correct punctuation, grammar and sentence

structure.

2. Spelling and Word Use — Applying phonics knowledge and spelling patterns to

written work; introducing morphological awareness.

3. Writing Production — Organising and sequencing ideas using appropriate language,

sentence fluency and genre features.

4. The Writing Process:

v

v
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Planning — Generating and organising ideas.

Drafting —Writing initial versions.

Revising — Improving content and structure.

Editing — Checking spelling, punctuation and grammar.

Publishing — Sharing final written work in appropriate formats.
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Overview of Themes and Topics

The curriculum is thoughtfully designed around age-appropriate, meaningful themes that
create natural opportunities for learners to develop essential global competencies. Each unit
provides a context for students to build communication skills, explore personal and social
identities, and engage with real-world topics. The themes align with international education
priorities such as the OECD Learning Compass 2030 and the United Nations Sustainable
Development Goals (SDGs) by fostering values such as well-being (SDG 3), quality education
(SDG 4), cultural awareness, inclusivity, and global citizenship. Through daily interaction with
rich content, students practice collaboration, critical thinking, creativity and self-awareness,

competencies that are integral to thriving in a rapidly changing, interconnected world.

In Grade 1 Term 2, the units "My Family"and “Life At Home "introduce learners to language
through familiar, personal contexts that support identity development, social interaction and
foundational communication, laying the groundwork for lifelong learning and global

engagement.
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Scope and Sequence

The Scope and Sequence is a planning tool that outlines the key content, skills, grammar,
vocabulary and learning outcomes to be covered each week within a term. It shows the
logical progression of themes and language development, helping teachers understand
what to teach, when, and why. Following the Scope and Sequence assists in aligning
lessons with the Specific Student Learning Outcomes (SSLOs), ensuring that instruction is
purposeful and cumulative. Rather than simply moving through a textbook, teachers can use
the Scope and Sequence to plan meaningful learning experiences, monitor student progress
and adjust pacing or activities to meet individual needs while staying focused on curriculum

goals.

The following table outlines the Grade 1 Scope and Sequence for Term 2. Following the
table, each component of the Scope and Sequence is explained in detail to ensure clarity
and avoid confusion, guiding teachers in understanding what to teach, when to teach it, and

how to deliver lessons effectively.
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0l

My

Family

is is my

Week 1: Th

Week 2: My Family Tree

Grade 1: Term 2

Grammar & Language

Overview Phonics HFWs Vocabulary SSLOs
Structures
mother/mum Literacy Readiness:
1.LR.P.1: Produce letter sounds when shown corresponding letters.
father/dad 1.LR.PA.4: Blend and segment phonemes in simple words.
Subject Pronouns (he/she) 1.LR.HFW.1: Identify and read basic high frequency words by sight.
ch brother Present Simple
Learners identify too sister Shoc:
sh Language Structure: 1.SLOC.DCC.3: Respond to simple questions during discussions.
and name family her baby This is my... 1.SLOC.LC.3: Answer simple who, what, and where questions about stories heard.
th(v)
members using with family I'have .- Reading:
simple th G She/He is my... 1.R.RF.2: Match spoken words to written words while tracking text left to right.
ng 1.RVD.1: Match new English words to corresponding pictures or objects.
sentences. yes Examples: 1.R.RC.1: Answer simple questions about a text.
This is my dad.
He is my dad. Writing:
Numbers: 11— She is my mum. 1&3::3; Uerte some high frequency words correctly.
W .2: Use sentence frames and word banks to express complete thoughts
15 about familiar topics.
1.W.WC.2: Apply the appropriate punctuation at the end of sentences.
grandmother/ Literacy Readiness:
00 1.LR.P.1: Produce letter sounds when shown corresponding letters.
grandma 1.LR.PA.4: Blend and segment phonemes in simple words.
sremdfisieg) Bresent Simple 1.LR.HFW.1: Identify and read basic high frequency words by sight.
food I A
then grandpa Adjectives (descriptive) sLoC: ) _ o )
Learners boot 1.SLOC.DCC.3: Respond to simple questions during discussions.
them old Language Structure: 1.SLOC.LC.3: Answer simple who, what, and where questions about stories heard.
describe family tool L.
) that young This is (e Reading:
members using oo this tall She/He is... 1.R.RF.2: Match spoken words to written words while tracking text left to right.
basic adjectives. cool : 1.R\VD.1: Match new English words to corresponding pictures or objects.
said short Examples: 1.R.RC.1: Answer simple questions about a text.
My grandma is old.
nice She is kind. Writing:
kind 1.W.SWU.3: Write some high frequency words correctly.
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1.W.WPD.2: Use sentence frames and word banks to express complete thoughts
about familiar topics.
1.W.WC.2: Apply the appropriate punctuation at the end of sentences.
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Week 3: Family Fun!

: My House

Week 4

Grade 1: Term 2

Grammar & Language

Overview Phonics HFWs Vocabulary SSLOs
Structures
play
watch .
Literacy Readiness:
go 1.LR.P.1: Produce letter sounds when shown corresponding letters.
. 1.LR.PA.4: Blend and segment phonemes in simple words.
help Present Simple 1.LR.HFW.1: Identify and read basic high frequency words by sight.
. Coordinating Conjunctions
ar family
(and) sLocC:
i . d .1: Name and describe familiar objects, people and events using
Learners describe eat 1.SLOC.OLD.1: N d describe familiar obj le and i
and Language Structure: everyday vocabulary.
simple family car together I play with my 1.SLOC.OLD.3: Speak in simple complete sentences using sentence frames.
am
activities and far We watch TV together. Reading:
dad .
i q 0 .R.RF.3: Read simple texts aloud with teacher support, using appropriate pacing
routines. jar FL.9 I help my mum and dad 1.R.RF.3: Read simpl loud with h i i i
and expression.
star Describing Examples: 1.R.RC.1: Answer simple questions about a text.
. We watch tv together.
habits, iR
| help my mum and dad. Writing:
RS 1.W.WC.2: Apply the appropriate punctuation at the end of sentences.
! 1.W.WPD.2: Use sentence frames and word banks to express complete thoughts
tasks, and about familiar topics.
jobs
Literacy Readiness:
P si I 1.LR.P.1: Produce letter sounds when shown corresponding letters.
re'sen.t lmp_ G 1.LR.PA.4: Blend and segment phonemes in simple words.
h Adjectives (size) 1.LR.HFW.1: Identify and read basic high frequency words by sight.
OUISS Articles (an
oo (u) ) .
living room SEOC: . . . .
Learners identify look Language Structure: 1.SLOC.OLD.1: Name and describe familiar objects, people and events using
. bedroom This is the... everyday vocabulary.
rooms and describe | look now . The Kitchen is small 1.SLOC.OLD.3: Speak in simple complete sentences using sentence frames.
athroom .
their homes usin ood down I live in a/an... .
9 9 kitchen / R o
simple words. book 1.R.RF.3: Read simple texts aloud with teacher support, using appropriate pacing
apartment Examples: and expression.
took My house is big. 1.R.RC.1: Answer simple questions about a text.
The kitchen is small.
I live in a house./ I live in an VGER ) )
apartment 1.W.WC.2: Apply the appropriate punctuation at the end of sentences.
: 1.W.WPD.2: Use sentence frames and word banks to express complete thoughts
about familiar topics.
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Vly Home Life

Bedroom

This is my

Week 5

Week 6: In the Kitchen

Grade 1: Term 2

Overview Phonics HFWs Vocabulary Grammar & Language SSLOs
Structures
Literacy Readiness:
1.LR.P.4: Encode simple CVC words using letter-sound knowledge.
1.LR.HFW.3: Recognise high frequency words in environmental print and
bed simple texts.
pillow sLOC:
OW, blanket Prepositions (in/on) 1.SLOC.OLD.1: Name and describe familiar objects, people and events using
. everyday vocabulary.
Present Simple . . . .
Learners locate lamp 1.SLOC.LC.3: Answer simple who, what, and where questions about stories
now look heard.
objects in the toy Language Structure:
. . cow now The is___the Reading:
bedroom using basic e A desk 1.R.RF.2: Match spoken words to written words while tracking text left to
prepositions. chair Examples: right. . . . .
down The book is on the bed. 1.R.RF.3: Read simple texts aloud with teacher support, using appropriate
box . pacing and expression.
The toy is in the box. 1.R.RF.4: Recognise and read simple punctuation marks (e.g., full stops,
question marks).
Numbers: 15-20 .
Writing:
1.W.WPD.2: Use sentence frames and word banks to express complete
thoughts about familiar topics.
1.W.WC.4: Demonstrate appropriate spacing between words in writing.
Literacy Readiness:
1.LR.P.4: Encode simple CVC words using letter-sound knowledge.
1.LR.HFW.3: Recognise high frequency words in environmental print and
simple texts.
table
Present Simple SLOC:
- plate Prepositions (next to, under, in, 1.SLOC.OLD.1: Name and describe familiar objects, people and events using
see cup on) everyday vocabulary.
Learners describe 1.SLOC.LC.3: Answer simple who, what, and where questions about stories
) ) going cupboard Language Structure: gl
objects in the see .
] . just fridge The__is__ the Reading:
kitchen and their bee have spoon 1.R.RF.2: Match spoken words to written words while tracking text left to
positions. feel right.
pot Examples: 1.R.RF.3: Read simple texts aloud with teacher support, using appropriate
feed The cup is in the cupboard. pacing and expression.
oven The spoon is under the table. 1.R.RF.4: Recognise and read simple punctuation marks (e.g., full stops,
question marks).
Writing:
1.W.WPD.2: Use sentence frames and word banks to express complete
thoughts about familiar topics.
1 trate appropriate spacing between words in writing.
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Food and Drinks

Week 7

Week 8: Let’s Play!

Grade 1: Term 2

Overview Phonics HFWs Vocabulary Grammar & Language SSLOs
Structures
Literacy Readiness:
1.LR.PA.2: Identify and manipulate syllables in spoken words.
rice . . 1.LR.HFW.2: Incorporate high frequency words in oral sentences.
Present Simple (like)
bread Yes/No Questions sLOC:
pizza 1.SLOC.OLD.2: Answer simple questions with relevant one word or short
ur Language Structure: phrase responses.
see chicken | like... 1.SLOC.PP.4: Present simple information with visual support.
Learners express . I do not like...
. . going water D like...? Reading:
likes and dislikes for | burn X X O You lIke...: 1.R.RF.1: Read short, simple sentences using familiar high-frequency words.
different food items. turn Just milk Yes/No 1.R.VD.4: Sort common objects or word cards into different categories.
have juice 1.R.UTSF.3: Find specific information in pictures to answer teacher provided
ol Examples: questions.
cake I like chicken.
. Do you like milk? Writing:
Ice-cream Yes, | like milk. 1.W.WP.2: Create simple sentences about a topic with visuals and teacher
No, | do not like milk. ST . . . X . .
1.W.WPD.3: Form basic affirmative and negative sentences using high-
frequency verbs.
Literacy Readiness:
doll 1.LR.PA.6:Identify spoken words that begin with the same sound.
1.LR.HFW.2: Incorporate high frequency words in oral sentences.
ball .
Possessive Pronouns SLOC:
ai car Present Simple 1.SLOC.LC.4: Demonstrate active listening through appropriate eye contact
and body language.
Learners name toys - teddy LGTH q e 1.SLOC.PP.4Present simple information with visual support.
and express simple rain bear This is my... .
do My favourite toy is... Reading: . . )
preferences using pqid scooter ) ) 5 1.R.RC.4: Use picture cues to predict what might happen next.
so What's your favourite toy? 1.R.ERT.5: Talk about what the story teaches us with teacher support.
“my” and “mine.” train bike
. Wi Examples: Writing:
brain ite This toy is mine. 1.W.WP.2: Create simple sentences about a topic with visuals and teacher
puzzle My favourite toy is... SUP[ERlG
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1.W.WC.1: Apply capital letters at the beginning of sentences and for personal
names.

1.W.WC.2: Apply the appropriate punctuation at the end of sentences.
1.W.WC.4: Demonstrate appropriate spacing between words in writing.
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Components of the Scope and Sequence

The Scope & Sequence is the primary guide for teachers, offering a detailed roadmap of

weekly and termly instruction. It includes:

Unit (Theme and Sub-Theme)

Each Unit is guided by themes and a set of sub-themes. It is designed to build vocabulary
and language skills by starting with what learners already know and experience in their daily
lives. Grounded in constructivist theory, this approach helps students make meaning
through familiar contexts before extending to new and unfamiliar ideas. As students
progress, the themes gently expand their world knowledge while developing vocabulary
aligned with the CEFR Pre-A1 level. These themes also connect to broader goals, aligning
with the UN Sustainable Development Goals (SDGs) and OECD global competencies such

as wellbeing, cooperation and social-emotional development.

Overview

The overview provides teachers with a clear summary of the weekly learning focus, outlining
the key language functions, contexts and communicative goals. It serves as a guide to help
teachers understand the purpose behind each week's content, ensuring that lessons are
relevant, age-appropriate and connected to learners' real-life experiences. The overview
supports lesson planning by highlighting what students will talk about, practice, or
understand during the week, helping teachers deliver instruction that is meaningful,

purposeful and aligned with the overall theme.

Phonics

The Phonics component introduces and reinforces key sound-letter relationships that build
learners’ decoding and spelling skills. It focuses on recognising, saying, reading and writing
target sounds in isolation and within familiar words drawn from the weekly theme. Phonics
instruction follows a systematic and cumulative approach, starting with single letter sounds
and progressing to common digraphs and vowel patterns. Lessons emphasise phonemic

awareness through multisensory activities such as listening, blending, segmenting and

rhyming. Phonics learning is closely connected ary and reading outcomes,
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enabling learners to apply their sound knowledge to meaningful words and texts with

growing confidence and accuracy.

High-Frequency Words (HFWs)

The High Frequency Words (HFW) are the commonly used words in written English at this

level. These words are essential for building basic reading fluency and writing accuracy.

In the Scope and Sequence, vocabulary and HF\Ws are listed separately to clarify their

instructional purpose. Teachers are encouraged to reinforce these words through regular oral

practice, ensuring students retain and transfer them effectively.

Week Sub-theme
1 This is my Family

2 My Family Tree

3 Family Fun!

4 My House

5 This is my Bedroom
6 In the Kitchen

7 Food and Drinks

8 Let's Play!
Vocabulary

High Frequency Word List

too, her, with, are, yes

then, them, that, this, said

and, am, dad

look, now, down

look, now, down

see, going, just, have

see, going, just, have

it's, do, so

Vocabulary is carefully selected to support the unit theme and align with CEFR Pre-A1 to A1

expectations. Words are chosen for their relevance to the theme and their functional use,

helping students describe, explain and compare. The vocabulary lists include high-utility

nouns, verbs, adjectives and prepositions directly connected to the weekly content.
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Vocabulary Word Lists

WEEK 1 WEEK 2
mother grandmother
mum grandma
father grandfather
dad grandpa
brother old
sister young
baby tall
family short

nice
WEEK 3 WEEK 4
I
PIay house
watch .
living room
g0 bedroom
hel
e bathroom
family kitchen
eat
apartment
together
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Vocabulary Word Lists

WEEK 5 WEEK 6
bed table
pillow plate
blanket cup
lamp cupboard
toy fridge
desk spoon
chair pot
bbox oven
WEEK 7 WEEK 8
rice ol
bread oall
pizza car
chicken teddy bear
water scoofter
milk bike
juice kite
cake puzzle
ice-cream
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Language Structure and Grammar

The Language and Grammar section in the scope and sequence outlines the key
grammatical forms and sentence patterns learners will use to communicate meaning within
each theme. It highlights the functional use of grammar in real-life contexts rather than
isolated rule learning. Structures are introduced through simple, repetitive models that
reflect authentic communication such as describing people, asking and answering questions
or expressing preferences. Grammar is spiralled across the term to ensure gradual
progression, from recognising patterns to producing them accurately in speech and writing.
Each structure directly supports the week's vocabulary and language functions, promoting

fluency and confidence in everyday communication.

In Grade 1 and 2, the focus is on developing language structure through natural, meaningful
exposure rather than applying grammar through explicit instruction. While grammar is not
formally assessed at this level, it remains an essential component of early language
development. Teachers are expected to model accurate grammatical forms consistently and
ensure learners are exposed to correct sentence structures that reflect real-life

communication.

At this stage, grammar is not taught in isolation, nor is it presented with metalinguistic
terminology. Instead, students encounter key grammatical patterns, such as personal
pronouns and the present simple form of the verb to be, through repeated and purposeful

language use.

This approach is grounded in the principles of Structured Literacy and the Science of
Reading, which emphasise oral language as the foundation for reading and writing.

Grammar is embedded in this foundation in the following ways:

e Vocabulary-Grammar Connection: Grammar provides the scaffolding needed to
organise and use new vocabulary meaningfully.

o Sentence Structure Awareness: Exposure to patterned English sentences builds
awareness that supports later reading fluency and comprehension.

o Morphological Sensitivity: Natural encounters with forms like plurals (-s endings)

contribute to early spelling and word recognition skills.

Page1 7
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Importantly, this ‘develop’ phase recognises the cognitive and linguistic readiness of young
learners, particularly those encountering English for the first time. For these students, the
goal is awareness, not accuracy. Teachers provide a language-rich environment, allowing
children to absorb and experiment with English grammar in a supportive, low-pressure

context.

What this looks like in practice
Teachers should:

M Model correct grammar naturally and consistently in classroom interactions.

=

Use target structures in context-rich dialogue and routines.

M Support students’ recognition of grammatical forms without demanding immediate
production.

M Embed functional language (e.g., asking questions, making introductions) into daily

practice, even if not formally assessed.
Teachers should not:

& Explicitly teach grammar rules or terminology.
® Require learners to produce perfect grammatical forms.
Correct students’ grammar in a way that interrupts communication or confidence.

Assess grammatical understanding independently of communication tasks.

This natural grammar integration prepares learners for later stages where grammar
becomes more explicit and consciously applied (starting in Grade 3 and beyond). In Grade 1,
however, the priority is to develop a foundational ear for English structure, enabling
students to use and understand language confidently, correctly, and communicatively over

time.
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Specific Student Learning Outcomes (SSLOs)

The Specific Student Learning Outcomes (SSLOs) describe what learners are expected to
understand, say, read and write by the end of each week. They align with the Cycle 1 English
National Curriculum Framework and connect directly to the unit's theme, vocabulary and
grammar focus. The SSLOs are designed to guide teachers in planning lessons that develop
both linguistic and communicative competence, integrating listening, speaking, reading and

writing skills.

InTerm 2, teachers will continue working with SSLOs which define what students should
know and be able to do in English by the end of each stage. These outcomes are aligned
with the CEFR Pre-A1 level and support progression across key domains (literacy, oral
communication, reading, writing, and language awareness). Unlike previous textbook-driven
approaches, SSLOs shift the focus toward intentional learning ensuring that each lesson
supports students in building specific skills that contribute to achieving broader
Achievement Objectives (AOs) across the curriculum. This allows teachers to be more
responsive to learner needs and ensures students build foundational competencies in a

structured and measurable way.

Using SSLOs to Guide Instruction

Teachers are encouraged to use SSLOs to anchor their lesson planning, selecting tasks and
activities that help students develop the targeted skills. Rather than teaching page by page,
begin each week by identifying the SSLO(s) for the lesson. Use the content from the
textbook, stories or speaking and writing tasks to help students achieve these outcomes.
Regular formative assessments (e.g., teacher observations, questioning, student work
samples) provide valuable insight into student progress, allowing for adjustments to better

meet individual learning needs.
Example :
1.SLOC.OLD.4 - Express basic needs, wants and feelings using learned phrases

Teacher Planning Activity Example: To teach this SSLO, a teacher might plan an activity where students
practice expressing basic needs, wants and feelings using simple, learned phrases.
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Activity: "What Do You Need?"
Objective: Students will use simple phrases to express their needs or feelings in different classroom
scenarios.

Materials: Flashcards with pictures representing common needs and feelings (e.g., a picture of a book, a

water bottle, a smiling face, a sad face). Simple sentence frames (e.g., "l need J'lwant "
feel ) etc.).
Procedure:

Step 1: Begin with a simple conversation to introduce the target phrases. Show flashcards and model

"

phrases: "l need a book!...... “lwant water........ “| feel happy.”
Step 2: Students repeat the phrases after the teacher.

Step 3: Pair students up and give them flashcards. Have them practice asking and answering questions
using the sentence frames:
Student 1: “What do you need?” Student 2: “I need a book.”

Step 4: Rotate the flashcards, so students practice expressing different needs (e.g., "l want a pencil," "l
feel sad") with a partner.

Assessment:

- Observe students as they use the phrases. Are they expressing basic needs, wants, and feelings
clearly? Are they able to use the learned phrases in complete sentences?

- During the activity, listen for whether students use the sentence frames correctly and encourage
them to speak in full sentences (e.g., instead of just “water,” students should say “| want
water”).

Note: The example provided illustrates how Specific Student Learning Outcomes (SSLOs)
can be utilised to guide instruction and assess learner progress in the absence of traditional
textbooks, as teaching will no longer follow a page-by-page approach. Please be advised that
this example does not adhere to the formal lesson plan format. Teachers are expected to
use and adhere to the lesson plan format prescribed by their respective schools or the

Ministry of Education for all instructional planning.

Furthermore, while the example is generic, it is important to recognise that each classroom

will include learners with varying academic needs. To support differentiated instruction, refer

to the Mastery Explanatory Notes (MENSs) , which provide a detailed breakdown of each
SLO.These notes describe what the SLO looks like at three levels: below level (learners
requiring additional support), at level and mastery at greater depth (learners working beyond

the expected level).
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Competency Skills

Competency skills are the knowledge, behaviours, and attitudes students need to thrive in
school, life, and the wider world. These include the ability to think critically, understand and
respect different cultures, care for the environment, manage emotions, and use technology
safely and effectively. In today's interconnected world, such skills are essential not only for
academic achievement but for developing responsible, compassionate and adaptable
learners. Embedding these competencies in the English classroom helps students apply
language meaningfully while preparing them to navigate real-world challenges as confident

and capable global citizens.

Integrating Global Competency Skills in English Lessons

In Grade 1, the English curriculum plays a key role in developing essential global competencies
that go beyond academic literacy. Teachers are expected to embed cultural awareness (with a
UAE context), wellbeing, environmental sustainability, and digital literacy into their language
lessons. These skills are vital for nurturing students who are empathetic, informed, and

capable of contributing positively to their communities.

Embedding these competencies is not an add-on, it is part of the teaching approach. Lesson
planning should begin by identifying natural connections between the unit content and
relevant competency skills. For example, when exploring daily routines or transportation,
teachers can integrate discussions about sustainable habits or cultural differences in how

people live and move around the world.

The inclusion of these competencies in the English lessons supports UNESCQO’s SDG 4.7, the
OECD Learning Compass 2030, and the UAE Centennial 2071 goals, which all emphasise
preparing students for the challenges of the future through inclusive, responsible, and

sustainability-minded education.
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How to Teach Competency Skills in English Lessons

Cultural Awareness (UAE Focus): Introduce cultural symbols, greetings,
and celebrations through visuals and role-play. Engage students in

activities like creating displays or describing cultural items (e.g., the UAE

flag, H.H. Mohammed Bin Zayed) to foster understanding.

Wellbeing: Teach self-awareness and social skills through role-playing
and discussions. Students practice greetings, expressing emotions, and
asking for help using simple phrases. Encourage respectful interactions

and develop empathy through guided activities.

Sustainability: Integrate eco-friendly habits in daily routines, such as
sorting materials and conserving resources. Students learn to recycle,
reuse items, and practice sustainable actions like turning off lights and

using both sides of paper.

Digital Literacy: Introduce basic digital tools and icons for simple tasks.
Teach students to interact with age-appropriate apps (e.g., dragging
items, clicking icons), follow visual instructions, and practice responsible

screen use in interactive activities.
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Week

MY FAMILY CIRCLE

MY HOME LIFE

Sub-Theme

This is My

Family

My Family Tree

Family Fun!

My House

This is My
Bedroom

In the Kitchen

Food and Drinks

Let’s Play!

Competency Skills Development Guide

UAE Context

Talk about family in the UAE (extended
families, respect for elders).

Compare how families may look
different but all show love and
kindness.

Talk about common UAE family
activities (picnics, visiting
grandparents).

Talk about homes in the UAE (villas,
apartments, desert houses).

Talk about favourite things in your

bedroom and how to take care of them.

Explore traditional UAE foods and

kitchen objects (e.g., dates, coffee pot).

Talk about favourite UAE foods and
snacks.

Explore traditional and modern UAE
toys and games.
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Wellbeing

Recognise the love and care families
give us.

Identify positive traits (kind, nice) and
relate them to emotional wellbeing.

Recognise that spending time with
family helps us feel happy and safe.

Recognise that home is a place where
we feel safe.

Learn responsibility for cleaning and
organising their space.

Talk about kitchen rules at home and
when to ask for help from adults.

Talk about eating healthy foods and
drinking water.

Understand that playing with others
builds friendship and happiness.

Sustainability

Appreciate sharing and caring in the
home.

Discuss helping family members as part
of caring for others.

Encourage saving energy, turn off the
TV when not watching together.

Discuss keeping rooms tidy and saving
water at home.

Discuss donating toys they no longer
use.

Talk about not wasting food and
keeping the kitchen clean.

Encourage not wasting food and trying
new foods.

Learn to share toys and care for
belongings.

Digital Literacy

Create a family tree digitally or
drag-and-drop activity to match pictures and words.

Use digital drawing tools to make a simple “My Family”
picture and label members.

Watch a short animated video about family routines, then
act it out.

Use a digital house map to label rooms or play a “find the
room” online game.

Use an online drag-and-drop activity to place objects in the
right spot in a digital bedroom.

Label kitchen objects in a simple digital picture or matching
game.

Play an interactive “Do you like...?” digital quiz or matching
game.

Create a short digital collage or drawing of “My Favourite
Toy.”

~] CamScanne
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Mastery Explanatory Notes (MENSs)

The Mastery Explanatory Notes (MENSs) outline the expected progression of each Specific
Student Learning Outcome (SSLO), breaking down performance into working toward
mastery, mastery and mastery with greater depth. They highlight observable behaviours and
practical indicators of learning, rather than abstract criteria. MENs provide teachers with
strategies and examples to scaffold instruction, differentiate support and extend learning for
students at varying levels. Each note directly links to the week’s vocabulary, grammar and
language functions, enabling teachers to monitor progress, provide targeted feedback and

guide learners toward confident and accurate use of English in authentic contexts.
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Phonological Awareness

Achievement
Objectives

|dentify and manipulate
sounds in spoken words
(including rhymes,
syllables and individual
phonemes in CVC
words) to develop
foundational skills for
reading and spelling
with teacher modeling
and support.
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Code

1.LR.PA.1

1.LR.PA.2

1.LR.PA.3

GRADE 1: MASTERY EXPLANATORY NOTES

Student
Learning
QOutcomes

Recognise and
produce rhyming
words in spoken
language.

Identity and
manipulate
syllables in
spoken words.

Identity and
isolate individual
soundsin spnlurn
words.

Recognises some
rthyming words
when modelled by
the teacher or in
famillar songs or
POEMS,

Claps or counts
syllables in tamiliar
words
inconsistently or
with teacher
suppaort.

Identifles beginning
ar em:lingsnunds in
Tamillar words with
teacher mnﬂelljng.

Working at
Mastery

Produces rhyming
pairs orally using
famillar word
Tamilies with
minimal teacher
support.

Accurately counts,
claps, or segments
syllables in a range
of common words
with minimal
prompting.

Accurately isolates
initial, medial, and
final sounds in
simple words with
minimal prompts.

Independently
recognises and
generates multiple
rhyming words
across different
contexts (songs,
poems, games).

Independently
SeEMments and
manipulates
syllables (e.g.,
deletes,
substitutes) in
varlous oral word
play tasks.

Independently
iznlates and
articulates
indnAdual
phonemes ina
wvarlety of simple
words across
contexts.

Assessment
Criteria

Thiz student can
independently
produce and
recognlse rhyming
words orally in
famillar contexts
[0.g., poems,
chants, games).

Thie student can
accurately count
and segment
syllables in spoken
words using a
range of oral
strategies.

The student can
independently
izolate and
articulate
indnidual sounds
in familiar spoken
words during
structured oral
tasks.

CS

Explanatory Notes

Use rhyming books and songs with exaggerated
rhyming words; play rhyming bingo or sorting
games; use word families and rhyming mats

Emphasise auditory discrimination with read-
alouds and rhyming pairs; provide picture clues;
allow time to hear and repeat rhymes

Assess through oral activities like “Say a rhyme for
* or matching rhyming word cards

Use clapping, tapping, or jumping to count
syllables; syllable-soring games; visual icons to
represant syllables

Model and chant multisyllabic words with clear
pauses; focus on names or classroom objects

Ask students to break down words during group
games (“How many beats in butterfly?"); obhserve
during clrcle time chants

Use Elkonin boxes, sound sort mats, initial sound
picture sorts, and puppets to reinforce sound
position

Emphasise one sound position at a time (e.g.,
initial), provide exaggerated pronunciation and
visuals

Use oral games ("What's the first sound in sun?")
of sorting tagks with realia or picture prompts

_CamScanner
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Phonological Awareness

Achievement

Objectives L

1.LR.PA.4

Identify and manipulate
sounds in spoken words
(including rhymes,
syllables and individual
phonemes in CVC
words) to develop
foundational skills for
reading and spelling
with teacher modeling
and suppaort.

1LR.PAS

1LR.PA.E

All rights reserved. No part of this page may be reproduced, stored in a retrieval system or transmitted in any form or by any means without prio

GRADE 1: MASTERY EXPLANATORY NOTES

Student
Learning
Outcomes

Blend and
segment
phonemes in
simple words.

Count the number
of sounds in one
syllable words.

Identity spoken
words that begin
with the same
sound.

Recognises
beginning and
ending sounds in
spoken CVC words
with adult support.

Identifies 2-3
phonemes in CVC
words with
SUppOrt; may
confuse sounds.

Recognises and
points to matching
sounds when
prompted (e.g.,
selects two
pictures with the

same initlal sound).

Working at
Mastery

Accurately blends
and segments all
three phonemes in
famillar CVC words
with minimal
prompiing.

Accurately counts
all sounds in
regular CVC words
using
manipulatives or
gestures,

Matches or
identifies groups of
spoken words that
begin with the
same sound
independently in a
structured task.

Independently
blends and
segments a range
of CVC words in
songs, games and
spoken exercises,

Independently
counts phonemes
in CVC and some
Covo/cvee
words and justifies
responses arally.

Generates and
identifies words
with the same
initial sound
ACrO%S A variety of
familiar contexts.

Assessment
Criteria

The studentcan
independently and
consistently blend
and segment
individual sounds
in CVC words
across whole
class, small group
and 1:1 oral
activities using
teacher supplied
words and without
scatfolding.

The student can
accurately count
and articulate the
nurmber of sounds
in one-syllable
spoken words
using a consistent
strategy.

The student
independently and
conslstently
identifies and
generates words
that begin with a
specified initial
sound during
whole class or
smiall group oral
language activities,
er

Explanatory Notes

Phonological awareness is an oral skill — avoid
the use of print at this stage

Use Elkonin boxes, counters and finger tapping to
model segmentation and blending [e.g., jof fal fitf
+"cat”)

Reinforce blending through repetitive oral routines
like *| say the sounds, you say the word."

Use puppets or toys to "say" sounds and have
students guess the blended word

Focus on consistent modelling and praise
attempts to streteh (segment) and squash (blend)
sounds orally

Use sound buttons, Elkonin boxes, counters, or
finger tapping; practice with CVC words

Focus on consistent CVIC structure; model slowly
stretching and counting each sound

Ask “How many sounds in ‘map"?" and observe
use of finger taps of counters to demonstrate
phoneme count

Use picture cards or real objects (e.g., ball, bag,
bowx) to support auditory discrimination

Play games like “Sound Hunt” {find something
that starts with /m/}

Encourage peer games where students sort
pletures by initial sound

Incerporate rhythm and rhyme activities to
support awareness of sound position

f‘-‘&ll‘.‘l visual text - thig ';S purely an auditory skill at
f the pul A C a e r
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Phonics

Achievement
Objectives Code
1.LR.P.1
Recognise and apply
basic letter-sound
relationships to decode
and spell simple CVC LLAP.2
words with teacher
guidance.
1.LR.P.3
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GRADE 1: MASTERY EXPLANATORY NOTES

Student
Learning
Outcomes

Produce letter
sounds when
shown
corresponding
letters.

Blend and
segment sounds in
simple CVC
words.

Decode one-
syllable words
with short vowael
sounds.

Produces a limited
number of taught
letter-sounds when
shown Tamiliar
letters, with verbal
or visual
prompting.

Attempts to blend
or segment sounds
with freguent
teacher modelling
or visual aids.

Recognises CWVC
word patterns and
attemnpts to decode
them with adult
modelling and
Suppart.

Working at
Mastery

Aceurataly
produces all taught
letter sounds when
shown
corresponding
Letters in
structured phonics
activities.

Consistently
blends and
Segments most
CVC words using
learned strategles
with minimal

support.

Accurately
decodes taught
one syllable CVC
words with short
vowel sounds in
igolation of In
simple decodable
sentences.

Produces taught
letter sounds
spontanecusly in
varled elassroom
contexts, including
when reading,
spelling, or
responding in aral
activities.

Independently
blends and
segments CVC
words across
reading, writing,
and oral tasks with
fluency and
accuracy.

Applies decoding
strategies to
unfamiliar CVC
words invaried
reading tasks and
eiplains decoding
using soumnd-
blending
strategies.

Assessment
Criteria

Thiz student
accurately
produces the
correct sound for
each of the taught
letters im bath
structured and
spontanecus oral
language tasks,
demanstrating
readiness to apply
this knowledge in
early decoding and

spelling.

Thiz student can
independently
blend and segment
sounds in CVC
words during oral
and written literacy
activities.

Thi student
accurately
decodes a range of
CVC words
contalning short
vowel sounds
using blending
strategies, bothin
isolation and
embedded in
decodable texts,
without adult

CSKe

Explanatory Notes

Foeus an pure sounds (e.g., fs/, not *suh™} to build
strong phonemic foundations

Use colour-coded letters or tactile letter cards for
multisensory learning

Dally review through sound chants, action songs
and synthetic and systematic phonics routines

Avoid confusion by focussing on lowercase letters
first and introducing letters according to a
systernatic learning progression

Reinforee correct articulation and provide
immediate feedback

Pedagogical Strategies: Use segmenting and
blending songs; sound sliders; hands-on
manipulatives; pairing oral and visual word
bullding

Support for Toward Mastery: Use gradual release,
model, guide, then support student attempls

Observation Tip: Assess during phonics mini-
lessons or decodable reading: ask students to
“say the sounds and read the word."

Teach grapheme-to-phoneme corregpondences in
acumulative sequence

Use sound buttons or finger-tracking to support
blending

Maodel decoding with decodable readers and allow
time for repeated practise in small groups

Teach students to decode withaut relying on
plcture cues or guessing

Provide oral practise opportunities using real or
nonsense words with short vowels

amScanner
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Phonics

Achievement

Objectives s

LLRP4

Recognise and apply

basic letter-sound
relationships to decode
and spell simple CVC
words with teacher
guldance.

1LLRPS
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GRADE 1: MASTERY EXPLANATORY NOTES

Student
Learning
Outcomes

Encode simple
CVC words using
letter-sound
knowledge.

Identity and read
words with
common

consonant blends.

Writes some letters
for CVC words with

teacher modelling:

may amit or reverse
letters.

Altempts to decode
of recognise words
with commaon
blends [e.g., bl, st)
with suppert.

Working at
Mastery

Accurately
encodes most CVC
words using known
letter-sound
cofrespondences
with mimirmal
prompting.

Accurately
decodes familiar
words with
consonant blends
inisolation and
sirmnple texts,

Independently
wiites a variety of
regular CVIC words
accurately in
spelling of
sentence tasks.

Independently
reads and
recognises words
with a variety of
initial and final
blends in diverse
contexts.

Assessment
Criteria

Thi student can
independently
spell simple CVC
words using
accurate letter-
sound
relationships
during guided
writing activities,

Thi student can
independently
identify and read
words with
COmMMmon
consonant blends
during phonics-
based reading
tasks.

Explanatory Notes

Use dictation exercises, word-building with
magnetic letters, stretch-and-write activities

Focus on slow sound segmentation and provide
alphabet charts or sound cards

Manitor independent writing {journals, labels) for
correct use of phonemes in spelling

Use blend ladders, flip books, and sorting
activities; teach blends explicitly In groups (e.g.,
sl-, br-)

Provide sound boxes and focused word lists with
visuals

Observe reading of decodable texts containing
targeted blends; use flashcard drills or partner
reading
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High Frequency Words

Achievement

Objectives Code
LLRHFW.1
Recognise and read
comman high
freguency words in
isolation and within 1.LR.HFW.2
predictable text
patterns with visual
support.
1.LA.HFW.3
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GRADE 1: MASTERY EXPLANATORY NOTES

Student
Learning
Outcomes

|dentifty and read
basic nigh
frequency words

by slght.

Incorporate high
frequency words

in oral sentences,

Recognise high
freguency words
in emvironmental
print and simple
tes.

Recognises and
reads some high
frequency words
when prompted or
supported with
visual cues.

Recognises and
repeats high
freguency words
with teacher
prompting during
famillar routines.

Recognises a few
familiar high
frequency werds In
classroom labels or
signs with support.

Working at
Mastery

Reads a growing
bank of taught high
frequency words
automatically and
with minimal
prompting.

Independently
uses taught high
frequency words in
short, structured
oral sentences.

Identifies several
high frequency
words in
predictable exts o
clagsroom print
with lUmited
prompting.

Mastery with
Greater Depth

Independently
reads high
frequency words
fluently and
applies them in
unfamiliar texts
and wiiting.

Uses awide range
of taught high
frequency words In
extended oral
interactions,
applying them
flexibly In
conmversation, role
play, o
storytelling.

Independently
recognises high
frequency words
ACFOSS
envirenmental
print and
unfamiliar simple
tets,

Assessment
Criteria

Thie student can
read a range of
high frequency
words taught in
class
automatically and
apply them In
reading and writing
contexts.

Thi student
independently and
fluently uses a
range of taught
high frequency
words in oral
sentence
structures during
classroom talk,
role play and
classroom
routines.

The student can
independently
identity high
frequency words in
clagsroom labels,
signs, posters, and
simple books.

Explanatory Notes

Use word walls, flashcards, chants, memaory
games, and interactive whiteboard games to
reinforce automatic recognition

Focus on a small set of core words with repetition,
modelling, and tactile methods (e.g., racing)

Assess during guided reading, sentence building,
and independent writing tasks for fluent
recognition

Introduce and review HFWs through consistent
repetition in oral games, chants and phonlcs
routines

Usevisual sentence frames and actions to support
early use in speech (e.g., “1 am happy,”™ “This is my
peneil”)

Encourage peer interactions and dramatic play to
reinforce spontaneous usage

Do not expect correct spelling or written
production at this stage: focus s on confident,
meaninglul oral usage

Use labeled classroom items, wall displays, and
picture books for daily exposure

Create scavenger hunts using environmental print

Provide guided reading with repetitive, predictable
patteins

Encourage pointing to known words in shared
reading

Assess recognition during reading walks and
matching activities

_CamScanner
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High Frequency Words

Spelling Patterns

Recognise and read

comman high
frequency words in
Isolation and within
predictable text
patterns with visual

Support.

Apply letter sound
knowledge to spell
simple CVC words and
grade appropriate high
frequency words with
regular patterns using
phonetic spelling

strategies.
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Code

LLARHFW.4

1LR.SP1

1LR.SP.2

GRADE 1: MASTERY EXPLANATORY NOTES

Recognise and use
high frequency
words accurately
in struetured
reading and word
bullding activities.

Wirlte CVC words
with regular
spellings.

Spell some
common high
freguency words
cofrectly.

Reads or
assembles familiar
high freguency
words with support
using
manipulatives or
sentence frames.

Attempts to write
initial or final
sounds in CVC
words with teacher

support.

Attempts to write
some high
frequency words
using phonetic
approximations.

Working at
Mastery

Reads and uses a
growing range of
high frequency
words in
structured tasks
with some
guidance.

Spells common
CVC words with
correct beginning,
middle, and ending
sounds in gulded
tasks.

Spells several high
freguency words
correctly fram
memary in familiar
tasks.

Accurately reads
and uses high
frequency words
ACFO5S
independent
reading and word-
building tasks.

Independently
spells familiar CVC
words accurately
inwriting and
dictation activities.

Consistently spells
abank of taught
high frequency
words correctly in
reading and
writing.

Assessment
Criteria

The student can
use high frequency
words accurately
in structured
literacy tasks Like
sentence bullding,
matching, and
simple cloze
activities.

Thi student can
accurately spell
famillar CVIC words
(&.g., cat, sit) with
regular letter-
sound patterns.

The student can
spell a range of
high frequency
words correctly in
context

Explanatory Notes

Use magnetic latters, cut-and-paste activities, and
word banks

Integrate sentence sirips and word puzzles

Aepeated exposure In reading centers and
decodable texts

Track student use during reading and writing
tasks.

Provide visual word mats and interactive
notebooks

Use Elkonin boxes, sound buttons, and
segmenting games

Include word building with letter tiles

Provide oral dictation followed by written
response

Reinforce through phonics songs and picture cues

Encourage use during Independent writing

Provide visual word banks and personal
dictionaries

Reinforce through dictation and sentence building

Practice through interactive writing and labeling
tasks

Incerporate spelling inte phonics and guided
writing sessions
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GRADE 1: MASTERY EXPLANATORY NOTES

Domain  Strand
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Patterns

Achievement

Objectives Code
Apply letter sound
knowledge to spell
simple CVC words and
grade appropriate high
frequency words with
regular patterns using
phonetic spelling
strategies.

1LR.5P.3

1.LR.CAP.1

Develop foundational
print awareness by
recognising the basic
features and
organisation of printed
texts, including how
books and written
language are

structured and read.

1.LR.CAP.2
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Student
Learning
Outcomes

Use beginning,
middle, and
ending sounds to
spell simple
words.

Identity front and
back cowers, title,
and author of a
book.

Demonstrate that
text Is read from
left to right and top
to bottom,

Attempls 10 use
some sounds to
represent words,
often omitting
rriddle or final
sounds.

Identifies some
book features (e.g.,
front cover or title)
when explieitly
narmed ar pointed
to by the teacher.

Follows text with
finger or visual
support during
shared reading with
adult guidance.

Working at
Mastery

Uses beginning,
middle, and ending
sounds with some
accuracy in
famillar words.

Independently
identifies and
narmes the front
and back covers,
title and author of
afamiliar book
during a shared
reading session.

Independently
demaonstrates left
1o Fight and top to
bottom tracking of
print during
reading activities
or when exploring
books.

Accurately uses all
three sound
positions when
spelling short,
simple words.

Describes the
purpase of book
features (e.g., “The
title tells us what
the story Is about,”
of “The auther
writes the words")
and can locate
them across a
varlety of texts.

Explains or models
thie directionality of
English print and
applies It
confldently when
reading unfamiliar
tets o in early
writing attempts.

Assessment
Criteria

The student can
represent all three
sound positions
[CVC structure)
when spalling
phonetically
regular words,

The student
independently
identifies the front
and back covers,
title and author of
arange of familiar
books during
shared reading and
claszsroom routines
and explains their
function using age-
appropriate
language.

The student
conglstently tracks
tendt from Left to
fight and top to
bottom when
reading, pelnting,
o retelling storles,
showlng
understanding of
print directionality.

f the pul a I I I

Explanatory Motes

Lse "say it slowly, write It" routines
Provide word segmenting and blending activities

Assess using picture labeling, word dictation and
independent writing

Supportwith sound charts and anchor visuals

Use consistent daily routines during shared
reading and book handling to name and discuss
book features

Model language: “This Is the frant cover,” “The
authaor is the parson who wrote the story.”

Use a range of familiar books and ensure
conslistent layout exposure (e.g., storybooks,
information texts)

Provide opportunities for students to explore
books independently and in small groups,
reinforcing feature identification

Use visuals, labelled charts and classroom book
displays to reinforce terminology

Model finger tracking during all shared reading
sessions

Usevisual cues such as arrows or reading strips to
reinforce directionality

Use decodable texts and one 1o one matching
strategies to practise tracking

Praise students for congistent Left to right eye
movement and encourage sell-corection when
tracking breaks down

Link to writing direction (left to right, top to
ﬂ.ﬂmﬁlﬂ SI.I'EI"I,E[ rint awareness
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Domain  Strand

Concepts About Print
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Handwriting &
Presentation

Achievement
Objectives

1LR.CAP.3

Develop foundational
print awareness by
recognising the basic
features and
organisation of printed
texts, including how
books and written
language are structured
and read.

1.LR.CAP.4

Form upper and
lowercase letters
correctly following a
model and demonstrate
earlywriting skills with
appropriate spacing
between letters and
words.

1LR.HP.1

All rights reserved. No part of this page may be reproduced, stored in a retrieval system or transmitted in any form or by any means without prio

GRADE 1: MASTERY EXPLANATORY NOTES

Student
Learning
QOutcomes

Ditferentiate
between
indiviidual
letters, words
and sentences.

Recognise that
spaces separate
words in printed
tent.

Demonstrate
correct pencil
grip when
writing or
drawing.

identifies letters or
words
inconsistently with
teacher support.

Notices spaces
inconsistently in
teacher-led
activities.

Grasps writing
tools with a whole
hand or immature
grlp and requires
frequent adult
adjustment.

Working at
Mastery

Distinguishes
letters, words, and
sentences in
guided tasks with
LOME ACCURILY.

Identifies and
explains that
spaces are used
between words in
famillar texts with
guidance.

Holds a peancil
using a tripod or
rmoditied grip with
stability and
developing control.

Independently
identities and
describes the
diffarence between
letters, words, and
SERlEnCes.

Independently
recognises word
boundaries and
uses spacing in
reading and
writing.

Maintains
appropriate grip
with conslistent
pressure and
control during
extended writing or
drawing activities.

Assessment
Criteria

The student can
accurately
differentiate
between individual
letters, whole
words, and
complete
sentences during
reading and writing
activities.

The student can
demanstrate and
explain that
spaces separate
words in print.

Thia student
consistently uses a
stable,
developmentally
appropriate pencil
grip during wrlting,
tracing, or drawing
activities without
adult prompting.

Explanatory Notes

Use color-coded labels or manipulatives to sort
letters, words, and sentences

Teach using sentence puzzies and word/letter
cards

Highlight examples n big books or digital texts

Reinforce concepis through interactive
whiteboard games

Polnt to spaces during shared reading
Use finger spacing tools in writing
Engage in cloze activities with and without spaces

Reinforce through sentence-building activities

Introduce pencil grp through explicit modelling
and fine motor warm-ups

Use triangular pencils of pencil grips to support
correct finger placement

Incorporate activities that build finger strength and
coordination (@.g., tweezars, peg boards,
playdough)

Monitor students regularly and gently cofrect
when needed

Reinforee correct grip as part of daily handwriting
utines

_CamScanner
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Listening Comprehension &

Handwriting & Presentation

Active Listening

1.LA.HP.2
Form upper and
lowercase letters
correctly following a
madel and
demonstrate early
wrriting skills with
appropriate spacing
between letters and
words.

1LA.HP.3

Listen attentively to
understand and
respond to simple
spoken instructions,
questions and short
Stories supported by
visual cues and
repetition.

1.5L0C.LC.1
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GRADE 1: MASTERY EXPLANATORY NOTES

Form upper and
lowercase
letters with
guidance.

Apply
appropriate
spacing
between letters
and words.

Follow one and
twio step oral
Instructions with
visual support.

Attempts to form
sarme letters with
visual or verbal
prompts, though
size and shape may
vary.

Demaonstrates
inconsistent or no
spacing between
letters of words.

Follows one-step
Instructions with
visual or gestural
prompts during

famillar routines.

Working at
Mastery

Forms most taught
upper and
lowercase letters
with recognisable
shape and
alignment when
supported with
guidance or
models,

Applies spacing
between letters

and words with
reminders or

support.

Follows two-step
oral Instructions
reliably with
minimal visual
support during
structured
classroom
activines.

Forms a full range
of taught upper
and lowercase
letters accurately,
with appropriate
spacing and
orlentation across
avariety of
contexts.

Congistently
applies
appropriate
spacing between
letters and words
during
independent
writing.

Follows multl-step
or unfamibar
instructions
independentty and
demaonstrates
initiative In group
tasks or
transitlons.

Assessment
Criteria

The student torms
taught upper and
lowercase letters
recognisably and
conslstently using
appropriate
models and
guidance during
handwriting or
integrated literacy
tasks.

The student can
independently
demaonsirate
correct spacing
between letters
and between
words in thelr
writhen work.

The student
Independently
follows one- and
Twi-5tep oral
Instructions with or
without visual
suppaort,
responding
accurately and
promptly during
class routines and
structured learning
tasks.

Explanatory Notes

Teach letter formation with consistent strokes and

start points using handwriting books, whiteboards,

ar air-writing

Provide models and visual cues (arrows, dots) and
gradually reduce support

Allow repeated practice through multisensory
activities (e.g., tracing in sand, rainbow writing)

Link letter formation with phonics instruction to
reinforce meaning and recall

Teach spacing using finger or spacer tools
Model and highlight spaces during shared writing

Use lined paper with elear boundarles for letter
and word placement

Provide feedback during writing tasks with visual
reminders

Begin with dally routines using repeated, clear
one-step Instructions (e.g., “Stand up,” “Come
hare®)

Gradually extend 10 two-step Instructions and
reduce visual prompis

Use actlons, ges-tures, orvisual cards &’S'SIJPPDIT
Initially

Games such as “simon Says"” or obstacle courses
bulld understanding through fun repetition

Encourage students to repeat back Instructions to
reinforce understanding and memory

89 CamScanner
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Strand

Listening Comprehension & Active Listening

Achievement
Objectives

Listen attentively
to understand and
respond to simple
spoken
instructions,
guestions and
short stories
supported by
visual cues and
repetition.

All rights reserved. No part of this page may be reproduced, stored in a retrieval system or transmitted in any form or by any means without prio

Code

1.5L0C.LC.2

1.5L0C.LC.3

1.5L0C.LC.4

GRADE 1: MASTERY EXPLANATORY NOTES

Paint to pictures
that match key
details mentioned
in short spoken
tets,

Answer simple
who, what, and
where questions
about stories
heard.

Dermonstrate
activa Listening
through
appropriate eye
contact and body
language.

Palnts to pictures
that match simple
details with
support and
repetition of text.

ANSWErs simple
questions about
storles with
prompting and
visual support.

Listens with Limited
attention and
occastonal
prompting to
maintain foeus.

Working at
Mastery

Accurately points
to pietures
matehing key
details tram short
spoken texts with
minirmal
prompting.

Accurately
answers who,
what, and where
questions about
famillar stories
with mimimal

support.

Demonstrates
active listening by
maintaining
appropriate eye
contact and body
posture [e.g.,
sitting still, facing
the speaker).

Independently
identifies multiple
picture details
from spoken texts
and can explain
thelr cholces using
simple language.

Independently
answers various
question types
about stories and
begins to answer
simple "why"
guestions.

Maintains focus
over extended
periods and shows
empathy or
understanding
through gestures,
nodding, of
appropriate facial
expressions.

Assessment
Criteria

The student can
independently and
eonslstently point
to pictures that
accurately match
key details from
short spoken texts
without support of
text repetition.

The student can
independently and
conglstently
answer simple
whao, what, and
where questions
about stories
heard using
appropriate
vecabulary and
complete
thoughts.

The student
conslstently
demonstrates
active listening
behaviours,
including
appropriate eye
contact and
poesture, during
clazsroom
discussions, read-
alouds and

e

Explanatory Notes

Use texts with 2-4 sentences containing clear,
concrate detalls

Provide 3-4 pleture options with obvious
differences related to key story elements.
Focus on details such as characters, settings,
objects, or simple actions

Read at a natural pace with clear articulation and
appropriate pauses

Example: After reading "The cat sat on the red
chalr,” student polnts to picture of cat on red chair
V&, other options

Use familiar story patterns and voecabulary within
students' oral language level

Ask literal comprehension questions with answers
explicitly stated in the text

Provide think time and accept ene-word or phrase
answers initlally

Model guestion-answer patterns and encourage
complete sentence responses when ready.
Examples: "Who was in the story?" "What did the
character find?" "Where did the story happen?”

Teach and model what active listening looks Like:
eyes on speaker, gulet mouth, still body

Use picture cues of posters to reinforce these
behaviours

Incorporate peer modelling, role-play and videos
to demonstrate examples and non-examples

Provide consistent praise for attentive listening
and link it to classroom agreements or behaviour
expectations
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GRADE 1: MASTERY EXPLANATORY NOTES

Domain  Strand

Listening Comprehension
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Oral Language Development

& Active Listening

Achievement
Objectives

Listen attentively to

understand and respond

to simple spoken

instructions, questions

and short stories

supported by visual cues

and repetition.

Communicate ideas and

information about

familiar topics using

basic vocabulary,

simple sentence frames
and teacher modeled

patterns.

All rights reserved. No part of this page may be reproduced, stored in a retrieval system or transmitted in any form or by any means without prio

Code

1.5L0C.L
C.5

1.5L0C.
oLDa

1.5L0C.
oLD.2

Student
Learning
Outcomes

Respond to simple
clagsreom
instructions with
physical actions.

Name and
describe Tamiliar
objects, prople
and events using
everyday
vecabulary.

Answer simple
guestions with
relevant one word
or short phrase
responses.

Responds to one
familiar classroeom
instruction with
physical action
when modelled by
the teacher.

Namaes familiar
objects and people
with prompting;
descriptions are
very basic (one
attribute).

Responds to yes/no
or familiar
questions with
gestures, one-word
angwers, of with
Suppaort.

Working at
Mastery

Responds
appropriately to a
varlety of familiar
classroom
instructions using
correct physical
actions.

Independantly
names and
describes familiar
objects, people,
and events using
simple everyday
vecabulary.

AnswWers a ramge of
famillar questions

using relevant one-

word or short-
phrase responses,

Responds quickly
and independently
to a wide range of
instructiens across
different
clagsreom
contexts, including
transitions and
group tasks.

Names and
describes using
twie oF mare simple
words [e.g., "big
red ball® or “my
nice teacher").

Responds
confidently and
spontaneously to
questions,
elaborating slightly
with meaningful
vecabulary when
appropriate.

CS

Assessment
Criteria

Thi student
responds 1o a
varlety of
clagsronm
instructicns with
the correct
physical action
independently and
without needing
reminders or
demonstrations.

The student can
independently
narme and provide
simple
descriptions af
Tamillar objects,
people, and events
using appropriate
everyday
vecabulary.

Thi student
independently
responds 1o
sirmple, familiar
guiestions with
accurate one-word
of shor-phrase
answers that
demonstrate
understanding and
Gkl y AN CE.

_CamScanner

Explanatory Notes

Use real classroom instructions during routines to
embed understanding [e.g., “Stand up,” "Close
your book™)

Reinforce through repetition, songs and action-
based games

Build from isolated actions to combinations {e.g.,
“Getyour pencil and sit down")

Encourage students to lead instructions or
demonstrate actions for peers

Focus en concrete, sbsemnvable attributes (color,
size, shape, function)

Use picture prompts and real objects to support
vocabulary development

Madel descriptive language during daily routines
and play

Accept simple deseriptions initially, gradually
encouraging more detail

Practiee with high-frequency vocabulary from
student's immediate environment
Practise in low-pressure settings such as circle

tirmi, partner talk and picture-based games

Use predictable guestion stems ["What is this?™
“Who is that?" “Do you like...7")

Support with visuals or objects to prompt
vocabulary recall

Reinforce the value of “having a go" and celebrate
meaningtul contributions, even when incomplete
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Oral Language Development

Achievement
Objectives Code
1.5L0C.
oLD.3
Communicate ideas and
information about
familiar topics using
baslc vocabulary, 15:-:}
simple sentence frames
and teacher modeled
patterns.
1.5L0C.
oLD.5
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GRADE 1: MASTERY EXPLANATORY NOTES

Speak in simple
complete
sentences using
sentence frames.

Express basic
needs, wants, and
feelings using
learned phrases.

Repeat and
practice new
vocabulary in
structured
contexts.

Uses sentence
frames with
significant support
and modeling; may
omit words of use

incorrect structure.

Uses single words
orf gestures to
express basie
needs or feelings
when prompted.

Repeate new
vocabulary with
modeling;
pronunciatien may
be approximate.

Working at
Mastery

Consistently uses
simple sentence
frames to create
complete
sentences with
NTRET
prompting.

Uses taught
sentence frames
(e.g., “l am
hungry,” “l need
help") to express
needs and feelings
independently.

Accurately repeats
and practices new
vocabulary in
structured
activities with clear
pronuneiation.

Uses sentence
frames
independently and
begins to create
simple sentences
without frames,

Adjusts language
appropriately to
different contexts
and
communlcates
needs and feelings
clearly during
conversations,
routines, or group
interactions.

Repeats new
vocabulary
aceurately and
remembers (o use
new words in
similar activities
later.

Assessment
Criteria

The student can
consistently use
provided sentence
frames to speak in
simple complete
Senlences across
varlous classroom
activities.

Thia student
independently
expresses their
basic needs, wants
and feelings using
appropriate, taught
phrases durlng
clasgroom routines
and social
interactions.

Thie student can
accurately repeat
and practice new
vocabulary words
in structured
learning activities
with clear
pronunciation and
understanding.

f the pul

Explanatory Notes
Provide consistent sentence frames like | see
_tThiglsa Lt Like

Model sentence frames repeatedly belore
expecting independent use

Use visual sentence frame charts and cue cards

Practice with familiar vocabulary before
introducing new words

Gradually fade support ag students demonstrate
mastery

Teach functional phrases using role play,
sentence starters and classroom visuals

Lirnk expressions to real-lfe moments (e.g., “l am
cold” when returning fram break)

Model and reinforce polite request language (“Can
1...7" "May I...7") and emotional language

Encourage peer use and turn-taking In structured
talk opportunities (e.g., snack time, fres play)
Intraduce 2-3 new vecabulary words at a time in

meaningful contexts

Use repetitive games, songs, and chants for
practice

Provide multiple exposures 1o new words
throughout the week

Connect new vocabulary to students’ prior
knowledge and experiences

Use gestures, pictures, and real objects to support
meaning

amScanner
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Discussion & Collaborative Communication

Achievement
Objectives

Participate appropriately
in guided conversations

and small group

discussions by taking
turns, responding to
simple guestions and
following conversation
rules with prompting.

All rights reserved. No part of this page may be reproduced, stored in a retrieval system or transmitted in any form or by any means without pro.f the puC a I I I S C a I I I I e r

Code

1.5L0C.0
CC.1

1.5L0C.D
CC.2

1.5L0C.0
CC.3

GRADE 1: MASTERY EXPLANATORY NOTES

Take turns
speaking in small

groups.

Listen to othars
without
interrupting.

Respond to simple
guestions during
discussions.

Participates in
small group
conversations with
frequent prompting
towalt and take
turns.

Listens for short
periods but may
interrupt or talk
over peers during
group interactions.

Responds to
simple questions
with prompting,
AnSwers may be
off-topie or very
brief.

Working at
Mastery

Takes wrns
appropriatelyin
small group
discussions with
GTRET
prompting,
listening while
others speak.

Listens attentively
to others and waits
until the speaker
finishes before
responding.

Consistently
responds to simple
questions during
digeussions with
relevant answers.

Initiates turn-
taking and
supports peers by
invitimg others to
speak or
responding
raspactfully In a
group setting.

Demonstrates
strong listening
skills by
responding
appropriately to
others' ideas and
encouraging
respectiul turn-
taking.

Responds to
questions with
relevant answers
and sometimes
adds one extra
detail.

Assessment
Criteria

The student
consistently takes
turns when
speaking in small
group settings,
walting patiently
and showing
awareness of
others’
contributions.

Thie student listens
attentively during
discussions and
refrains from

interrupting others,

showing readiness
to respond only
after the speaker
has finished.

The student can
provide relevant
responses to
simple questions
during group
discussions
without requitng
prompting.

Explanatory Notes

Model and practise turn-taking with small group
games and structured talk routines

Use visual supports (e.g., talking stick, turn-taking
cards) and clear rules for group discussions

Praise positive interactions and respectful
listening

Embed practice in collaborative tasks like
bullding, problem-solving, or storytelling

Teach classroom expectations for respectful
listening using anchor charts, visual rules and role
play

Relnforee wait time and silent signals (e.g., raising
a hand or “thurmbs up” to respond)

Model how to show Listening with facial
expressions, gestures and body language

Give feedback on effective listening during group
work and discussions

Use concrete, literal questions about tamiliar
topics

Provide think time before expecting responses
Accept one-word of short phrase answers initially

Use picture supports to help students tormulate
responses

Practice with predictable question patterns
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Discussion & Collaborative
Communication
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Presentation & Performance

Achievement

Objectives .

Participate
appropriately in
guided conversations
and small group
discussions by taking
turns, responding to
simple guestions and
following conversation
rules with prompting.

1.5L0C.0DC
Ca

1.5L0C.PP.
1

Present brief,
prepared information
and recite memorised
text with appropriate
volume and
expression.

1.5LOC.PP.
2
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GRADE 1: MASTERY EXPLANATORY NOTES

Share relevant
ideas on familiar
topics.

Recite short
rhymes and
posms with
rhythim, and
expression.

Present personal
experlences with
the class using
simple sentences.

Shares ideas about
Tamillar toples with
prompting; ideas
may be loosely

related to the toplc.

Recites short
rhymes and poems
With support; may
need prompting for
rhythm and
EXPression.

Shares personal
experiences with
prompting; may
use incomplete
sentences of need
Support.

Working at
Mastery

Independently
shares relavant
ideas on familiar
topics during
discussions.

Independently
recites short
rhymes and poems
with appropriate
rhythm and
EXPression.

Independently

presents personal
experiences using
simple sentences.

Shares relevant
ideas consistently
and ideas connect
clearly to what
others have said.

Recites with good
rhythim and
expression and
remembers the
words without
help.

Presents personal
eNpariences using
simple sentences
and includes
details about
fealings or what
happened.

Assessment
Criteria

The student
independently
contributes ideas
that are clearly
related to familiar
discussion toples.

The student can
independently
recite short,
famillar rhymes
and poems with
appropriate rhythm
and expression.

The student can
independently
share personal
experences with
the class using
simple, complete
sentences.

Explanatory Notes

Start with topics from students’ direct experience
[family, pets, favorite activities)

Use vizual prompts and topic cards to support
contributions

Model how to stay on tople during discussions

Celebrate relevant contributions to encourage
participation

Practice identitying on-topic ve. off-topic
comments

Choose simple, repetitive rhymes and poems with
clear riythms

Use actions and gestures to suppert memory and
expression

Practice through daily routines and transitions

Model expression and riythm elearly before
expecting independent performance

Use familiar songs and chants to build rhythm
awareness

Start with very recent, memorable experiences
Use picture prompls of objects to support sharing

Provide sentence frames Initially [“Yesterday I..."
“My favorite part was..."]

Model sharing personal experiences regularly

Craate safe, supportive environment for sharing
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Domain

Speaking, Listening & Oral Communication

Presentation & Performance

Reading Fluency

Present brief,
prepared
information and
recite memorised

text with appropriate

volume and
expression.

Read emergent
reader texts with
purpose,

demonstrating early

fluency with
frequently

encountered words

and simple

sentence patterns.

All rights reserved. No part of this page may be reproduced, stored in a retrieval system or transmitted in any form or by any means without prio

Code

LSLOC.PP.3

1.5LOC.PP.4

1.R.RF.1

GRADE 1: MASTERY EXPLANATORY NOTES

Demaonstrate
appropriate
volume and
expression when
speaking to a

group.

Present simple
Intarmation with
visual support.

Read short, simple
sentences using
famillar high-
frequency words.

Speaks to groups
with reminders
about volume and
expression; may be
too quiet or loud.

Fresents basic
Information with
adult support and
limited use of
visuals.

Reads short
sentences with
Support; may need
hilp with some
high-frequency
words.

Working at
Mastery

Consistently
demonstrates
appropriate
volume and
Expression when
speakingtoa

group.

Shares simple
Intfarmation using
prepared visuals
(&.g., drawings,
objects, photos)
with confidence.

Independently
reads short, simple
sentences using
famillar high-
frequency words.

Uses appropriate
volume and
expression and
can adjust voluma
based on the size
of the group.

Uses visuals
purposefully to
enhance clarity
and presents with
growing
Independence and
detail.

Reads short
sentences
smgothly and can
read some
sentences with
unfamiliar words
using known
patterns.

Assessment
Criteria

The student
conslstently uses
appropriate
volume and
expresslon that
allows all group
members to hear
and understand.

The student
presents clear,
simple Information
1o a group using
visual support
confidently and
with appropriate
structure.

The student can
independently
read short, simple
sentences
containing familiar
high-frequency
words with

accuracy.

Explanatory Notes

Model speaking volume using examples and
volume meters {e.g., whisper, partner volce, group
volCE)

Practise projecting volce through choral reading,
show-and-tell and classroom games

Encourage peer feedback on clarity and
confidence

Integrate wvolume practice In drama, presentations
and circle time

Teach “Inside volce" vs. "outside volce® vs.
“presentation volce”™

Practice with different group slzes to understand
volume needs

Use guided talk routines (e.g., “My favourite toy,”
“All About Me™) with visual alds

Support students to prepare visuals using drawing,

printed photos, or real objects

Rehearse presentations in small groups before
sharing to a wider audience

Model and scaffold presentation language (“This
Is my..." "l chose this because...”)

Focus on mest common high-frequency words

Use simple sentence patterns with familiar
vocabulany

Provide repeated practice with same sentence
structures

Use decodable texts that mateh phonics
instruction

Celebrate aceurate reading of individual words
before expecting fluent sentences
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Domain

Reading Fluency

Code

1.R.RF.2

Read emergent reader
texts with purpose,
demonstrating early
fluency with frequently
encountered words and
simple sentence
patterns.

1.R.RF.3

1.R.RF.4

All rights reserved. No part of this page may be reproduced, stored in a retrieval system or transmitted in any form or by any means without prio

GRADE 1: MASTERY EXPLANATORY NOTES

Student
Learning
Outcomes

Match spoken
words to written
words while
tracking text left 1o

flghit.

Read simple texts
aloud with teacher
support, using
appropriate pacing
and expression.

Recognise and
read simple
punctuation marks
(e.g., full stops,
guestion marks).

Matches some
spoken words to
written wards with
guidance; may lose
track of print.

Reads simple texts
aloud with
significant support;
pacing and
expression need
modeling.

Recognises basic
punctuation marks
with support; may
not adjust reading
accordingly.

Working at
Mastery

Congistently
matches spaken
words to wiitten
words while
tracking text left to
rlght.

Reads simple texts
aloud with teacher
support, using
appropriate pacing
and expression.

Consistently
recognises and
reads simple
punctuation marks
appropriately.

Tracks text
aceurately and can
polnt to words
while reading
simple sentences
independently.

Reads simple texts
with good pacing
and expression
and needs less
teacher suppaort.

Recognises
punctuation marks
and ean explain
what they mean for
reading.

Assessment
Criteria

The student
conslstently
demanstrates one-
to-ome
cofrespondence by
polnting to each
word while reading
simple texts from
left to right.

The student can
read simple texis
aloud with teacher
suppaort,
demanstrating
appropriate pacing
and expression for
the content.

Thiz student
conslstently
recognises full
stops, question
rmarks, and
exclamation marks
and adjusts volce
accordingly when
reading.

Explanatory Notes

Use big books and enlarged text for modeling
Practice with familiar songe and chants in print
Teach proper finger pointing technigue

Use texts with clear spacing between words

Model return sweep to next line during shared
reading

Model expressive reading daily through read-
alouds

Use texts with clear emotions and simple dialogue

Practice with familiar texts before attempting new
ones

Focus on reading like talking rather than word-by-
word reading

Use echo reading and choral reading for support

Introduce one punctuation mark at a time

Use explicit modeling of how punctuation alfects
volce

Practice with simple sentences centaining clear
punctuation

Connect punctuation to meaning and expression

Use visual cues and hand signals to reinforce
punctuation reading

89 CamScanner
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Domain

Strand

Achievement

Objectives LI

1.RVD.1

Develop basic
vocabulary knowledge
by identifying the
meanings of comman
words through visual
SUpport, context, and
connections to concrete
objects and personal
experiences.

1.RVD.2

Vocabulary Development

1.RVD.2

All rights reserved. No part of this page may be reproduced, stored in a retrieval system or transmitted in any form or by any means without prio f the puC a I I I S C a I I I I e r

GRADE 1: MASTERY EXPLANATORY NOTES

Match new English
words to
corresponding
plctures or
objects.

Mame comman
objects, actions,
and deseribing
words.

Provide personal
examples or
experiences
related to new
vocabulary.

Matches a limited
set of new words to
images ar
classroom ohjects
with freguent
teacher guidance.

Names a few
familiar objects or
actions with visual
prompts of teacher
modelling.

Provides persenal
examples with
prompting and

support.

Working at
Mastery

Independently
matches taught
vocabulary to
plctures of real-
world objects
during structured
tasks.

Independently
NAMEes COMmmen
objects, actions
and descriptive
words related to
famillar toplcs.

Independently
provides parsonal
exarmples or
experlences
related to new
vocabulary,

Applies matching
skills in unfamiliar
contexts, including
choosing cormect
images In storles
or creating their
own wornd-piciure
pairs.

Uses a growing
bank of vocabulary
in discussions,
identifying and
using precise
words with
increasing
confidence.

Provides clear
personal examples
and can explain
the connection to
the vocabulary
word.

Assessment
Criteria

The student
independantly
matches newly
intreduced English
words to the
cofrect pleture of
object during
classroom tasks
and oral
vocabulary
practice.

The student
accurately names
famillar objects,
actiens and
descriptive words
during structured
oral tasks and
informal
classroom
discussions.

The student can
independantly
share personal
examples or
experlences that
connect 1o new
vocabulary words.

Explanatory Notes

Introduce vocabulary through songs, flashcards
and interactive displays

Use realia and picture cards to reinforce meaning
and encourage matching

Practise vocabulary in games such as * Spy,”
sorting, or memory matching

Rotate themes and vocabulary sets regularly to
bulld range and fluency

Use real objects, images and interactive
vocabulary eharts to teach new words

Incorporate vocabulary into songs, role play and
storytelling

Group words by themes (e.g., school, colours,
maverment) lor contextual leaming

Use sentence stems and partner talk to practise
vocabulary in context

Encourage verbal labelling during free play, shared
writing and read-alouds

Madel sharing personal connections to new
vacabulary words

Use sentence frames like *l have a..." of "] saw a..."
to support sharing

Connect vocabulary to students' home and
community expariences

Encourage storytelling about persenal
experlences with new words

Celebrate all attempts to make personal
connections
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Domain

Understanding Text
Structures & Features

Vocabulary Development

Code

LR.VD.4

Develop basic
vocabulary knowledge
by identifying the
meanings of commaon
words through visual
support, context, and
connections to
concrete objects and
personal experiences.

1.R.VD.5

Identify basic
elements and
organisation of
different text types
with visual support
and teacher guidance.

1L.R.UTSF.1
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GRADE 1: MASTERY EXPLANATORY NOTES

Sort common
objects or word
cards into
different
categories.

Ask questions
about unfamiliar
words in texts,
with teacher

support.

Identity what
happens at the
beginning, middle
and end of a
simple story.

Sorts objects or
word cards with
guidance and
Support.

Shows curlosity
about unfamiliar
words but needs
significant
prompting to ask
questions.

Identifies story
parts with support
and prompting;
may eonfuse
SeqUEnCe.

Working at
Mastery

Independently
SOMS COMMan
objects or word
cards into
appropriate
categorles.

Asks questions
about unfamiliar
words in texts with
teacher support.

Independently
identifies what
happens at the
beginning, middle,
and end of gimple
storles.

Sorts aceurately
and can explain
why items belong
in certain groups.

Asks questions
about unfamillar
words and listens
carefully to
explanations.

Identifies story
parts accurately
and can retell gach
partusing simple
senlences.

Assessment
Criteria

Thiz student can
independently sort
familiar objects or
word cards into
logleal categories
based on shared
features.

Thi student asks
questions about
unfamiliar words
encountered in
Tets with
appropriate
teacher support
and guidance.

Thi student can
independently
identity and
describe what

happens at the
beginning, middle,
and end of simple
storles.

Cam

Explanatory Notes

Start with obvious categories (animals vs. toys, big
vs. small}

Use real objects and pictures before word cards

Madel sorting while thinking aloud about category
features

Practice with different types of categories
[function, appearance, location)

Gradually increase the number of categories and
items

Model curiosity about new words during read-
alouds

Teach simple question stems: "“What does
mean? or “Whatisa__ ¥

Create a sate environment for asking vocabulary
questions

Pause during reading to encourage vocabulary
questions

Celebrate word eurlesity and question-asking

Use familiar stories with clear, simple plot
structures

Provide visual story maps showing beginning,
middle, end

Model using the language “first,” “then,* “last®
when discussing story parts

Practice with picture books that have cbvious
story structure

Use hand motions or physical mevement to
reinforce story s

Scanner
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Domain

Strand

Understanding Text Structures & Features

Achievement
Objectives

Identify basic
elements and
organisation of
different text types
with visual support

and teacher guidance.

All rights reserved. No part of this page may be reproduced, stored in a retrieval system or transmitted in any form or by any means without prio

1.R.UTSF.2

1R.UTSF.3

LR.UTSF.4

GRADE 1: MASTERY EXPLANATORY NOTES

Sort differant texts
into two groups:
storles and
infarmational
taxls.

Find specific
infarmation in
pletures to answer
teacher provided
questions.

Arrange pleture
cards in sequence
to show the order
of events in a
familiar story.

Sorts texts into
groups with
guidance; may
need help
identifying text
features.

Locates visual
elermnents with
support when
asked simple
gquestions about a
picture.

Arranges picture
cards with support;
may need help with
sequence.

Working at
Mastery

Independently
sorts texts into
storles and
informational texts
based on clear
features.

Independently
identifies specific
details in images
(2.g.. people,
actions, objects) to
answer direct
questions.

Independently
arranges pleture
cards to show
cofrect sequence
of story events.

Sorts texts
correctly and can
explain simple
reasons for their
cholces.

Interprets and
describes visual
information with
detail, justifying
responses with
evidence from the
Image.

Arranges pictures
correctly and can
tell what happens
in @ach picture.

Assessment
Criteria

The student can
independently
categorise familiar
tets as elther
slorles or
informational texts
based on their
features.

The student
accurately
identifies and
describes details
in pletures to
answer teacher-
provided questions
using appropriate
vacabulary and
understanding.

The student can
independently
sequence pleture
cards to accurately
show the order of
events infamiliar
storles.

Explanatory Notes
Use texts with obvious differences [storybooks vs.

simple fact books)

Teach key differences: stories have characters,
information books teach facts

Start with picture books where differences are very
clear

Use real examples from classroom lbrary for
sorting practice

Focus on purpose: stories entertain, information
books teach

Use picture books, posters and digital stories to
ask guided questions

Practise WH- guestions: “Who is this?™ "What is
happening here?™

Encourage pointing, circling, or drawing to show
understanding

Use think-aloud strategies to model how to "read”
an image for Infermation

Support development of descriptive language tied
1o visual elements

Use stories that have been read multiple times

Startwith 3-4 picture cards before increasing
number

Choose pictures that clearly show different story
eients

Model sequencing while retalling familiar stories

Use stories with obvious cause-and-gffect
relationships
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GRADE 1: MASTERY EXPLANATORY NOTES

Achievement Student Working at Mastery with Assessment
Domain Strand Code ng Explanatory Notes
Objectives Learning Mastery Greater Depth Criteria
Outcomes
. Use texts with obvious differences [storybooks vs.
= simple fact books)
Ea T
L =
= E Identify basic Thi student can Teach key differences: stories have characters,
=] En S independentl Infarmation books teach facts
= l.ul'.: elements and Sort different texts Sortstexts Into ncapand antly Sors texts . / '
—_ inte two groups: groups with 5018 texls into correctly and can categorise familiar
-E of  organisation of LRUTSE2 | storles and guidance; may storles and explain simple tets as elther Start with picture books where differences are vary
e g different text types informational need help informational texts raasone 1of Wit storles of clear
w2 with visual support tints identitying text based on clear choices informational texts
E E and teacher guidance ’ features. features. : based on their Use real examples from classroom lbrary for
E g features. sorting practice
£
= Eﬁ Focus on purpose: stofies entertain, informatien
books teach
Ask concrete questions about information directly
T Thi student can Sl e
Answers simple Lz afpalideir iy questions il Use picture support to help students locate
answers simple answer simple,
Answer simple questions with uastions about aceurately and can literal questions ANSWEFS
c 1.R.RC.1 quesiions about a suppaort; may need ?a:cts usi point to pictures or about taxts Lzl
o tixt. questions repeated appmp”r:e text parts that e —— g Start with wha, what, where questions before
E ar rephrased. msponses. :::::r;malr diractiy stated or moving to maore complex ones
E Sl Accept one-word or short phrase answers initially
E Identify and recall key Model finding answers in text and pletures
(=% information from
g simple texts using
visual and textual cues
Use stories with clear, simple sequence of events
(.Ei with teacher guidance. ple seq
= Model using "first,” "next,” "last” language durin,
= Ratslls £to The student can ratelungsng ' " Euage &
E Ratsll what Retells story events | Independently saquanca &) independently
' with prompting; retells what retell the sequence '
oo 1.R.RC.2 ::EE 1:1‘1;:::; a rnay mix up happened first, ;’ﬁﬂ::l:_lrna '::' Hant of events in simple ::;If: picture prompts 1o support sequential
simple story SEOURNCE Of MISS next, and last in ntals at'm; sach storles using 2
a 1 |
events. simple storles. part. 1:5;?”“9 order Practice with familiar stories before attempting

naw ones

Connect retelling to story structure understanding

Page44
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Domain

S Achievement
. Objectives
c
e
(7]
c
LE]
=
[ Identify and recall key
o information from simple
£ texts using visual and
S texwalcueswith
o0 teacher guidance.
=
o=
o
w
o

Help students ses how llustrations add
C ! i Clnfnrmatlonmts
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Code

1.R.RC.3

1.R.RC.4

1L.R.RC.5

GRADE 1: MASTERY EXPLANATORY NOTES

Polntto and name
main characters in
astory.

Use picture cues
to predict what
might happen
next.

Identity key story
events by

ratching
illustrations to
corresponding
parts of the text.

Palnts to main
characters in
famillar storles
when prompted
and supported,

Makes predictions
using picture cues
with prompting and
suppaort.

Matches
illustrations o text
with suppeort; may
need help making
connections.

Working at
Mastery

Identifies and
names main
characters in
storles during
shared of pulded
reading.

Independently
uses pleture cues
to make
reasonable
predictions about
what might happen
next

Independently
identifies key story
events by matching
lustrations o
corresponding text
parts.

Describes the role
or tralts of main
characters using
simple language
and makes basic
comparisons
ACross texts,

Uses picture cues
to make good
predictions and
can explain what in
the picture helped
them predict.

Matches
llustrations to text
accurately and can
explain how
pictures and words
tell the same story.

Assessment
Criteria

The student
independently
points to and
narmes the main
charactersin
famillar stories and
can explain who
the story Is mostly
about.

Thie student can
independently
make logical
predictions about
SLory events using
information from
ilustrations.

Thi student can
independently
connect specifie
ilustrations to the
corresponding
parts of the text
that deseribe the
same events,

Explanatory Notes

Use stories with clear illustrations and simple
plots

Pause during reading to ask: “Who is this?" "|5 this
the main character?"

Encourage retelling with puppets, drawings, of
role play to reinforee understanding

Use sentence starters: "The main character is...”
“Shefhe is..."

Discuss what the character does and how they
feel.

Use books with illustrations that clearly
foreshadow upcoming events

Madel how to look carefully at picture detalls for
prediction clues

Practice making predictions at natural stopping
points in storles

Celebrate reasonable predictions even if they
den't mateh exactly

Connect predictions to prior knowledge and story
loglc

Use texts where illustrations clearly depict events
described inwords

Maodel how pictures and words work together to
tell storles

Practice with Tamiliar stories where picture-text
connections are obvious

Start with simple, one-event matches before
complex scenes
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Domain

Strand

Achievement

Objectives Gowle

1.R.ERT.1

£

o

[

e

=T1]

=

E Describe characters and

g. events in simple stories,

v make basic predictions, 1.R.ERT.2

& andexpress personal

o2 responses with support.

=T1]

c

=

[}

=

i)

=

L
1.R.ERT.2
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GRADE 1: MASTERY EXPLANATORY NOTES

Student
Learning
QOutcomes

Describe what
characters do and
feelin stories.

Connect personal
experlences o
BUEntE of
characters ina
story.

Predict story
events based on
pleture clues.

Describes what
characters do and
Teal with prompting
and plcture
SUPPOFL.

Makes personal
connections with
prompting;
connections may
be basic ar unclear.

Makes predictions
using pleture clues
with support and
prompting.

Working at
Mastery

Independently
describes
characters' actions
and teelings using
sirmple language.

Independently
connects persenal
experlences to
S10ry events or
characters.

Independently
predicts story
events using
infarmation from
pictures,

Describes
characters' actions
and feelings clearly
and can explain
why eharacters
feal certain ways.

Makes clear
personal
connections and
can explain how
their experience is
similar to the story.

Makes reasonable
predictions using
plcture clues and
can explain what in
the picture helped
them predict.

Assessment
Criteria

Thie student can
independently
describe what
story characters do
and how they feel
using appropriate
vocabulary and
complete
thoughts.

Thi student can
independently
share personal
experlences that
ralate to story
events or
characters using
simple sentences.

Thie student can
independently
make logical
predictions about
what will happen
next in stories
using visual
infarmation.

Explanatory Notes
Use stories with characters showing clear,
obvious emotions

Foeus on basic emotions (happy, sad, mad,
scared, excited)

Model deseribing actions using simple action
words

Use pieture clues to suppart emotion
identitication

Connect character feelings to facial expressions
and baedy language in illustrations

Use stories with familiar situations (famity, school,

pets, friends)

Model making personal connections during read-
alouds

Provide sentence frames like "This reminds me of
when ... or "I felt like this when..."

Celebrate all atternpts to make connections, even
if not perfectly allgned

Help students see similarities betweean their lves
and story events

Use books with illustrations that clearly hint at
UpEoming events

Pause at strategic points to encourage prediction-
making

Model how to look carefully at picture details for
prediction clues

Accept all reasonable predictions and discuss
them after reading

Help students notice when their predictions come
ue of change
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Domain

Code

1.R.ERT.4

Describe characters and
events in simple storles,
make basic predictions,
and express personal

responses with support.

LR.ERT.5

Evaluating & Responding to Texts

Recognise simple text
types (e.g., stories,
poems, informational
texts) and identify their
purposas using visual
cues.

1.RTTP.1

Text Types & Purposes

All rights reserved. No part of this page may be reproduced, stored in a retrieval system or transmitted in any form or by any means without prio

GRADE 1: MASTERY EXPLANATORY NOTES

Student
Learning
QOutcomes

Express feelings
about a text
through visuals,
gestures or
actions.

Talk about what
the story teaches
us with teacher

suppart.

Identity whether a
et tells a story or
shares
infarmation.

Expresses feelings
about texts with
encouragement;
expressions may be
basic.

Identifies story
lessons with
significant support
and prompting.

Identifies text
purpose with
support and
prompting.

Working at
Mastery

Independently
expresses feelings
about texts
through various

non-verbal means.

Talks about story
lessons with
support using
simple language.

Independently

identifies whether
texts tell stores or
share information.

Expresses feelings
clearly through
visuals, gestures,
of actions and can
connect
EXpreselons to
specific story
parts.

Discusses story
lessons with
support and can
give simple
examplas of how to
apply the lesson.

Identifies text
purpose accurately
and can explain
simple reasons for
their dentiflication.

Assessment
Criteria

Thi student can
independently
show their feelings
and reactions to
tets through
drawings,
gestures,
movermnents, o
other non-verbal
expressions.

Thi student can
discuss what
lessons of
messages storles
teach with
appropriate
guidanee and

suppaort.

The student can
independently
categorise familiar
tents as elther
storles (fiction) or
infarmation books
(nonfiction) based
on their content
and purpose.

Explanatory Notes

Provide various ways for students 1o express
reactions (drawing, acting, facial expressions)

Model different ways te show feelings about
storles

Use stories that evoke clear emotional responses

Encourage creative expression without requiring
verbal explanation

Connect non-verbal expressions o story
comprehension
Use stories with clear, simple lessons (sharing,

kindness, trying your bast)

Ask guiding gquestions Like "What did the eharacter
learn? or "What does this story teach us?"

Model identifying lessons through think-alouds

Connect story lessons to classroom and Life
situations

Accept simple statements about story messages

Use texts with very clear distinctions between
story and infarmation purposes

Foeus on basie differences: storles have
characters and made-up events, information
books teach real facts

Use visual cues and covers o suppert
identification initialty

Practice with familiar books from classroom
library

Model thinking aloud about text purpose during
sagd-alouds

CamScanner
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Text Types & Purposes

Writing Conventions

Recognise simple text
types (e.g., storles,
poems, infarmational
texts) and identify
thelir purposes using
visual cues.

Apply basic writing
comventions including
capitalisation (first
word in a sentence,
names, and the
pronoun ') and end
punctuation in simple
sentences with visual
cues and teacher

support.

All rights reserved. No part of this page may be reproduced, stored in a retrieval system or transmitted in any form or by any means without prio

Code

1.R.TTP.2

1.W.WC.1

1LW.WC.2

GRADE 1: MASTERY EXPLANATORY NOTES

Recognise famillar
text types through
pictures and
structure.

Apply capital
letters at the
beginning of
sentences and for
personal names.

Applythe
appropriate

punctuation at the
end of sentences.

Recognises some
familiar text types
with support and
picture clues.

Uses capital letters
at the beginning of
sentences and for
personal names
with reminders.

Uses end
punctuation with
reminders; may
forget punctuation
or use Incorrectly.

Working at
Mastery

Independently
recognises familiar
text types using
pictures and basic
structure.

Conslstently
applies capital
letters at the
beginning of
sentences and for
personal names.

Conslstently
applles
appropriate
punctuation
[periods, guestion
marks,
exclamation
marks) at the end
of SENtences.

Recognises text
ypes accurately
and ean polnt out
specific features
that halped them
identity the type.

Uses capital letters
correctly and can
explain when to
use capital letters
In simple terms.

Uses end
punctuation
correctly and can
choose the right
punctuation based
on sentence
meaning.

Assessment
Criteria

The student can
independently
identity familiar
text types
[storybooks,
piciure books,
simple poems)
using visual and
struciural clues,

Thi student
consistently uses
capital letters at
the beginning of
sentences and for
personalnames
[own mame,
classmates’
names, family
members) In
independent
writing.

The student
consistently uses
periods, question
marks, and
exclamation marks
appropriately at
the end of
sSentences in
Independent
writing.

Explanatory Notes

Start with very distinet text types (picture books v,

poetry books vs. information books)

Use picture clues, layout, and physical structure
as Identification features

Foeus on texts students encounter regularly in
clazsroom and Library

Maodel identifying text types through book walks
and picture clues

Connect text type recognition to choosing
appropriate reading strategies

Start with student's own name and familiar names
betore expanding

Use visual reminders and anchor charts for
capitalisation rules

Practice through daily writing routines like
moming messages

Model correct caphtalization during shared writing
activides

Connect caplital letters to the beginning of new
thoughts and Important names

Introduce one punctuation mark at a time, starting
with perlods

Connect punctuation to how sentences sound
when spoken

Use volce Inflectlon to modeal when to use
different end punciuation

Practlce reading sentences aloud to hear
punctuation neads

Provide visual cues showing different sentence
types and their punctuation
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Domain

Writing Conventions

Spelling & Word Use

Strand

Achievement
Objectives

Apply basic writing
conventions including

capitalisation (first
word In a sentence,
names, and the
pronoun ') and end
punctuation in simple
sentences with visual
cues and teacher
support.

Apply phonetic
spelling strategies to
write simple words,
representing Initial,
medial and final
sounds in CVC
patterns and grade
level high frequency
words.

All rights reserved. No part of this page may be reproduced, stored in a retrieval system or transmitted in any form or by any means without prio

Code

1LW.WC.3

1LW.WC.4

LW.SWU.1

GRADE 1: MASTERY EXPLANATORY NOTES

Student
Learning
Outcomes

Use capitalisation
appropriately.

Demonstrate
appropriate
spacing batwaen
words in writing.

Write the most
common seund for
each consonant.

Uses some
capitalisation
correctly; may
need reminders for
consistent
application.

Shows some
appropriate
spacing between
words; may need
reminders or
physical supports,

Attempts towrite
letters for

consonant sounds
with adult
prompting or visual
models.

Working at
Mastery

Congistently uses
capitalisation
appropriately in
basie writing
contexts.

Congistently
demonstrates
appropriate
spacing between
words inwriting.

Accurately writes
the most common
sound for each
taught consenant
in guided writing
tasks.

Uses capitalisation
correctly and can
identity when
capltal letters are
needed in simple
sentences.

Uses appropriate
spacing
conslstently and
can recognise
when words are
too close together
oF far apart.

Uses consenant
sounds fluently in
independant
writing and
spelling, with clear
phoneme-
grapheme
cofrespondence,

Assessment
Criteria

Thi student
consistently uses
capltal letters for
sentence
beginnings, the
waord *1" and
personal names in
independent
writing.

The student
consistently uses
appropriate
spacing between
words that allows
for easy reading of
thelr writing.

Thiz student
accurately writes
the correct letter
for each taught
consonant sound
in oral dictation
and guided writing
activities.

89 CamScanner

Explanatory Notes

Focus on most essential capitalisation rules
[sentence beginnings, ©1." names)

Use consistent modeling during all writing
instruction

Create simple anchor charts with capitalisation
fules

Practice through editing activities with obvious
capltallsation errors

Connect capitalisation to showing respect for
names and starting new ideas

Teach uging finger spaces or ermall objects as
spacers initially

Model appropriate spacing during all writing
demaonstrations

Use enlarged text examples to show good vs. poor
spacing

Practice spacing through hands-on activities and
games

Connect appropriate spacing to helping athers
read their writing

Begin with oral sound production before
introducing writing

Use phoneme boxes, sound mats and guided
dictation to reinforce sound-letter relationships

Avoid introducing multiple spellings at this stage
— focus on the Most commen representation of
each sound

Use multisensory technigues (air writing, tracing,
letter tiles) to reinfores MUSELe memaory
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GRADE 1: MASTERY EXPLANATORY NOTES

Domain

Spelling & Word Use

Strand

Achievement
Objectives

Apply phonetic
spelling strategies to
write simple words,
representing Initial,
medial and final
sounds in CVC
patterns and grade
level high frequency
words.
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Code

1.W.5WU.2

1.W.SWU.3

1LW.SWU.4

Student
Learning
Outcomes

Spell simple CVC
words
phonetically.

Wirite some high
frequency words
correctly.

Apply knowledge
of letter sound

relationships to
wirite simple,
unfamiliar words.

Spells simple CVG
words with
SUpport; may miss
SOMme sounds or
use Incorrect
letters.

Writes some high
frequency words
correctly with
visual support or
prompting.

Attempts to write
untfamiliar words
using some letter-
sound knowledge
with suppert.

Working at
Mastery

Independently
spells simple CVC
words using
phonetic spelling.

Independently
writes famillar high
frequency words
correctly.

Independently
applies letter-
sound
relationships to
write simple,
unfamiliar words
phonetically.

Spells CVC words
correctly and can
sound cut words
slowly to hear all
the sounds.

Writes high
frequency words
correctly and can
use therm in simple
SEnIENces.

Uses letter-sound
kmowledge well
and can write
unfamiliar words
that ethers can
read.

Assessment
Criteria

The student can
Independently
spell simple
consonant-vowel-
consonant words
by representing
each sound with
appropriate letters.

The student can
independently
write common high
Trequency words
(the, and, |, you,
rmy, is, are)
correcty in their
writing.

Thie student can
independently use
thelr knewledge of
letter-sound
relationships to
atternpt spelling
unfamiliar words
phonetically.

Explanatory Notes

Start with CVC words using short vowels and
COMMON CoNsonants

Use Elkonin boxes to support sound segmentation

Practlce systematic phonetic spelling before
worrying about conventional spelling

Celebrate phonetic attempts that show sound-
letter understanding

Connect CWC spelling to reading CVC words
Focus on most essential high frequency words
first

Use repeated practice through daily writing
activities

Connect high freguency words to meaningful
contexts and sentences

Provide visual word walls and reference charms

Practice high frequency words separate from
phonetic spelling instruction

Encourage phonetic spelling attempts for
unfamiliar words

Model sounding out words slowly to identity
indiidual sounds

Celebrate logical phonetie spelling even if not
conventionally correct

Use invented spelling as a bridge to conventional
spelling

Focus on clear representation of sounds rather
than perfect spelli
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Domain Strand

Writing Production

Achievement

Objectives LI
1.W.WPD.1
Write simple,
complete sentences
using familiar words,
sentence frames, and 1.W.WPD.2
visual supports to
express personal
Ideas.
1.W.WPD.3
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GRADE 1: MASTERY EXPLANATORY NOTES

Student
Learning
Outcomes

Construct simple
seftences using
subject-verb-
abject patterns
with support.

Use sentence
frames and word
banks 1o express
complete thoughts
abaout familiar
topics.

Form basic
affirmative and
negative
sentences using
high-frequency
verbs.,

Constructs simple
sentences with
significant support;
may miss sentence
parts or use
incorrect patterns.

Uses sentence
frames and word
bariks with
assistance; may
need help choosing
appropriate words.

Forms atfirmative
and negative
sentences with
Support; may
confuse affirmative
and negative forms.

Constructs simple
sentences using
subject-verb-
object patterns
with suppert.

Independently
uses sentence
frames and word
banks to express
complete thoughts
about familiar
topics.

Independently
forms basic
affirmative and
negative sentences

using hign-
frequency verbs.

Constructs simple
sentences with
support and can
identity the
different parts of
their sentences.

Uses sentence
frames and word
banks effectively
and can create
sentences about
ditferent familiar
topies.

Forms affirmative
and negative
sentences
correctly and can
tell the difference
between yes and
no sentences,

Assessment
Criteria

The student can
construet basic
sentences with
clear subjeets,
verbs, and objects
when provided
with appropriate
support and
guidance.

The student can
independently use
provided sentence
frames and word
banks to create
complete
sentences about
famillar toples.

The student can
independerntly
create hoth
positive
statements and
negative
statements using
common verbs
(Is/ls not,
canfcannet,

have/do not have).

Explanatory Motes

Use sentence frames and visual supports to
scaffold sentence construction

Model sentence patterns through shared writing
activities

Focus on slmpl.e. concrate SLIDjEﬂE.. wverbs, and
objects

Practice with familiar vocabulary and experiences

Use picture prompts to support sentence
construction

Provide sentence frames that match students’ oral
language patterns

Create word banks with familiar, high-frequency
vocabulary

Focus on topics from students’ personal
eperiences and interests

Model how to choose appropriate words from
word banks

Practice with various sentence frames for different
pUrpoSEs

Teach affirmative forms before intreducing
negative forms

Use common verbs that students use in daily
speech

Model forming negative sentences using "not” and
contractions

Practice through structured activities and games

Connect sentence forms to clear communication
ol ideas

_CamScanner
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Domain Strand Achievement Code Student Working at Mastery with Assessment Explanatory Notes
Objectives Learning Mastery Greater Depth Criteria
Outcomes
Use picture prompts and photo journals to spark
writing ideas
Generates writing Independently The student can Encourage students to share personal
Generate writing ideas with support generates writing Generates multiple independently experlences durlng writing tirme
ideas through through ideas through writing ideas and come up with
1W.WP.  discussions, discussions, discussions can chooss which topies to write Madel generating ideas through think-alouds and
1 visuals and visuals, and vigyals ancl. idea they want to about u.slng discussions
personal prompting about — n;l write Abeu. discussions,
experiences. personal experiences. pictures, and thelr | Create idea banks and tople lists from student
experiences. W eXperiences, interests
Connectwriting ideas to students' daily
experlences and interests
Use drawing and pictures to support sentence
v creation
ﬁ Thie student ean
E Engage in early stages of . ) T . _ create slmpl':'xecl Provide sentence frames and word banks as
b writingpractices reate simple i e Ceate simpie reates simple sentences about needed
E including generating LW WP. sentences about a e " sentences with chosen topics
o ideas, producing simple s topic with visuals significant support | topicswithvisuals support and can when provided Model sentence creation through shared writing
) and teacher v d add details when with appropriate
c text and revising with Support. and vistial and elippart. prompted. visual supports Focus on complete thoughts rather than perfect
= teacher guidance. promps. and teacher grammar inltially
‘?: guidance.
Connect sentence creation to students' ideas and
experiences
Use specific questions to guide students toward
adding details
The studsnt can Hau:lal_auu:llng details during shared writing
Responds Adr:ls. or changes add ar modify activites
Add or change Adds or changes appropriately to details when datalls in thelr
1WWP, | details to writing details with prompts to add or prompted and can writing when Focus on simple additions Like describing words or
3 when prompted by | prompting and change detalls In explain how the guided by teacher additional information
the teacher. significant support. writing changes make questions and
) writing better, Celebrate all attermpts 1o improve writing through
suggestions.
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CSKe

revision

Connect detail addition to helping readers

understand bett
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Resources

Resources have been thoughtfully designed to support both teaching and learning. They provide practical
tools and strategies that help new and experienced teachers deliver effective lessons, enhance learner
engagement, and create fun, interactive classroom environments. Beyond simplifying lesson planning,

these resources:

e Save time by offering ready-to-use materials aligned with curriculum goals.

o Build teacher confidence through clear guidance and structured support.

e Promote consistency in teaching approaches across classrooms.

e Encourage creativity by offering adaptable materials for differentiated instruction.

o Foster active learning through visuals, hands-on activities, and collaborative task

Weekly PowerPoint Resource Packs provide teachers with interactive, ready-to-use
instructional slides that align directly with each week's theme, learning outcomes and
language focus. Each pack serves as the core visual and teaching material for daily lessons,
supporting consistent, high-quality delivery across classrooms. The slides include clear
weekly overviews, vocabulary and phonics presentations, and structured listening, speaking,
reading and writing activities that build sequentially toward language fluency. Embedded
progress-check opportunities help teachers monitor understanding and participation in real
time. Fully editable and flexible, the PowerPoints allow teachers to differentiate instruction,
adapt pacing and personalise activities to meet diverse learner needs while maintaining

alignment with the Scope and Sequence. (Further information can be found below.)

| 1 iR 1 ?’visi? }@i’;E‘ talk m .
= = af )
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Progress Checks complement the Weekly PowerPoint Resource Packs, providing structured
opportunities for teachers to evaluate learners’ understanding and skill development. While
the PowerPoints facilitate interactive teaching and guided practice, the Progress Checks
focus on measuring how effectively students can apply newly learned vocabulary, phonics,
grammiar, language structures and reading and writing strategies. Each week, teachers are
provided with short, purposeful tasks that assess Listening, Speaking, Reading and Writing
skills directly aligned with the Specific Student Learning Outcomes (SSLOs). The Speaking
and Writing components include detailed rubrics that support consistent evaluation of
accuracy, fluency and expression. The Progress Checks provide teachers with the
opportunity to monitor progress, reinforce key concepts and adapt instruction to address

individual learner needs, ensuring continuous and meaningful language development.

The Phonics Progression Map provides teachers with a clear and systematic framework for
delivering phonics instruction consistently across the academic year. It outlines the weekly
teaching focus, instructional strategies, progress checkpoints and intervention guidance
aligned with the grade level Phonics Progression Map. The guide supports teachers in
integrating phonics instruction covering sound-letter correspondence, blending, segmenting,

high-frequency words and handwriting.

Week 1 Monday: Grade 1 Phonic
Starter- (2 minute)

o Song or chant
Present: (6 minutes)

o Introduce the sound s. Use visuals, gestures and physical movement. For example, make an
o Show pictures of nouns that start with s like snake, spider, spoon, sand, sun, Sock.
o Reada short story and ask students to listen for words that start with s

Practise and apply: (6 minutes)
o Display pictures and asks siudents to identify the ones that begin with s. Then ask them 1o idt
Production: (6 minutes)

o Practise writing.
o Teacher correctly models on the board using the 4-line method. Students copy on whiteboard:

Remainder lesson: Dive into your CCG lesson plan for the day.
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The Gramsmmar Guide and Posters provide comprehensive support for effective grammar
instruction. The Grammar Guide offers teachers explicit guidance on what grammar points to
teach and how to teach them, supported by a detailed table that outlines the grammar focus
for each grade. Within this table, grammar points are labelled as (A) Applying indicating they
will be formally assessed or (D) Developing, showing areas to be introduced and reinforced.
This structure helps teachers prioritise instruction and monitor grammatical progression
across grades. Complementing this, the Grammar Postersvisually reinforce key structures,
serving as quick-reference tools that promote recall, independent use and consistent
exposure within a print-rich classroom environment. Together, they ensure coherence, clarity,
and engagement in grammar learning.

That dress
is pink-

Imperatives

Open your Close the
bag. door.

The Literacy and Communication Toolkit provide teachers with comprehensive support for
teaching grammar and functional language effectively. It includes videos that demonstrate
clear instructional strategies, explaining what each grammar point means, how it is used in
speech and writing, and how it can be taught in class. While the student practice activities
are designed for older learners, they offer valuable guidance and inspiration for teachers to
adapt or design age-appropriate activities for Cycle 1 classrooms. The toolkit thus serves as

both a professional learning resource and a practical guide for confident, effective grammar

Instruction.
L X o one ones none Past Time (used to/woukt)
Adjectives (participle adjectives) e
4 l ’ o] =
Y e Im
“ —a b :
-ed and -ing adjectives 'One’, 'ones', and 'none' as 'Used to' and 'would' 'Wh-' questions
e i D D e
[Siien
It is boring. What did we used to eat? What do you like?
I am bored. | prefer hot countries to cold ones. We used to eat a lot of rice. Where are you going?
The book is interesting. You can see which one is the best. What would you do every summer? Why was she late?
| am interested in this book. Which one would you like? We would go to the beach every day.
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The Competency Guide supports teachers in embedding global competencies including
cultural awareness (with a UAE focus), wellbeing, sustainability and digital literacy, into daily
classroom practice. Rather than treating competencies as separate areas of instruction, the
guide provides practical strategies and examples for integrating them seamlessly and
meaningfully within weekly lessons. It also offers clear guidance on how to observe, monitor
and document learners’ development of these skills through authentic classroom

interactions and tasks.

| 600D HEALTH 19 o
AND WELL-BEING CONSUMPTION
AND PRODUCTION

Cultural Awareness Well-being

Sustainability Digital Literacy

Flashcards for vocabulary and high-frequency words (HFWSs) support visual recognition, oral

practice, and spelling reinforcement in whole-class, group, or individual activities.

becal

— Grade 3 —

AR Z | =P &
T g N2 G . & | —
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— Gradie -~
é’ AT T = e X f -
Ea TP

T

Vocabulary and HFW Word Lists (pull-outs) provide weekly reference materials for learners
and teachers.They are differentiated to ensure accessibility: some learners focus on a core
subset, while others extend to the full list, making weekly targets challenging but

achievable.
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Weekly PowerPoint Resource Packs

Cycle 1 Resource Packs support consistent, high-quality delivery of each weekly subtheme.

One Resource Pack is provided for every week of the Scope and Sequence in the form of a

PowerPoint (PPT).

Each PPT Resource Pack is teacher-friendly, fully editable, and directly aligned to the week’s
learning intentions, vocabulary, language structures, and developing grammar focus. The

Resource Packs serve as the core visual and instructional materials for daily teaching in Cycle

1 classrooms.

Each Weekly PPT Resource Pack includes.

Weekly Overview Slide

Teacher Guidance Notes

Vocabulary Presentation

Speaking and Listening
Activities

Readling Activities

Writing Activities
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A clear summary of the week'’s learning focus, vocabulary,
functional language, high-frequency words, and language
structures.

Brief instructional cues and prompts to support lesson delivery,
scaffolding, differentiation, and classroom routines.

Age-appropriate visuals to introduce new words clearly and
systematically, following a structured literacy approach (e.g., look—
listen—say—use).

Guided repetition, partner talk, total physical response (TPR),
chants, songs, role-play dialogues, and real-world communication
prompts.

Short, level-appropriate reading texts connected to the week'’s
vocabulary and themes, with comprehension discussion questions
and meaning-check prompts.

Supported practice leading toward simple sentence formation,
word labelling, sentence frames, and oral-to-written language
scaffolding.
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Design Principles

e Age Appropriate & Engaging: All slides include bright, child-friendly visuals and
simple, uncluttered layouts suitable for emerging readers.

e Structured and Sequential: Each activity builds toward increasing independence and
fluency.

o Differentiation Through Flexibility: The PPTs are fully editable, allowing teachers to
adapt pacing, examples, challenge level, and classroom language to meet learner
needs.

¢ ConsistentTeacher Experience: All packs follow the same structure, making planning

efficient and predictable for educators across schools.

Purpose and Use in Classroom Instruction
The Weekly PPT Resource Packs are intended to:

e Support explicit instruction and guided practice in each language domain.

e Ensure alignment between planning and daily teaching.

e Provide shared instructional consistency across classrooms and regions.

o Reduce teacher preparation time while maintaining high-quality, learner-centred

delivery.

How to Use the Weekly PPT Resource Packs

The Weekly PPT Resource Packs are designed to support you in teaching each week's
vocabulary, language structures, and key skills. They provide a visual teaching sequence and
a range of classroom activities that you can use directly or adapt to meet the needs of your

learners.

1. Start by Reviewing the Weekly Overview

e Begin each week by reading the first slide, which summarises:
e Targetvocabulary
e language structures

e Skills focus (Listening / Speaking / Reading /Writing)

the week.
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e This helps you see how the learning build
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2. Follow the Suggested Learning Flow

e \ocabulary Presentation

e Guided Speaking & Listening Activities

e Reading and Comprehension Tasks

e Supported Writing Activities

e This order reflects a structured literacy approach:
e TJeach — Model — Practice — Use — Extend.

e You may move through slides at your own pace depending on your learners.

3. Adapt the PPT to Suit Your Class

e Adjust the pace. Spend longer on slides where learners need more practice.

e Simplify reading texts or add picture cues for emerging readers.

e Extend reading texts or add extra sentences for confident learners.

e Replace images with visuals that reflect your class or local context.

e Add sentence stems, word banks, tracing lines, or model examples.

e Adapt slide content to create supported or extended writing activities.

e Duplicate slides to provide extra practice or small-group work.

e Remove or skip slides if your learners are already confident.

e Turnvocabulary or picture slides into simple games (e.g., Point and Say, Guess the
Word).

e Use the same slide differently for different groups (e.g., repeat / act / make a
sentence).

e Print images or slides to create flashcards, labels, mini-worksheets, or station tasks.

e Add home language support where appropriate.

*Teachers are encouraged to adapt, reorder, and personalise the PPTs to meet the
needs of their learners.

Key Message: The Resource Packs are not scripts- they are flexible teaching tools. Use,

aajust, reorder, or expand the activities to meet the needs of your learners, in your
classroom, with your teaching style.
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Teacher Guidance Overview

This curriculum includes aTeacher Guidance section for every weekly lesson. The purpose of
this section is to support teachers with practical, classroom-ready strategies that strengthen

oral language development, vocabulary acquisition, and confidence in speaking and listening.

The Teacher Guidance is not prescriptive. Teachers are encouraged to use their professional
judgement, adapt to their learners’ needs, and apply their own classroom routines and

instructional strengths.

The guidance provides models and examples that can be used directly or adapted, depending

on learner readiness and classroom context.

Purpose of Teacher Guidance Components
Each week includes four parts:

1. Teaching Tips- Provides practical advice for how to introduce, model, and practice the

vocabulary and language structures for the week.

o How to model first, then repeat (explicit oral input before production)

o How to use gesture, visuals, and real classroom context to make meaning clear

o How to ensure choral practice before individual speaking, to support confidence
o How to keep language input consistent so learners internalise sentence patterns

o TeachingTips guide how to teach, not what to teach.

2. Streteh-Offers extension ideas for learners who are ready for a higher level of challenge.

These tasks are optional, short, and oral-based, and may include.

o Adding one descriptive word

o Extending a sentence using previously learned language
o Asking and answering simple questions in pairs

o Combining two known structures in one spoken sentence
o Stretch activities do not introduce new grammar.

o They simply allow confident learners to expand within familiar structures.
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3. Support-The Support section provides strategies for learners who may need extra

scaffolding, including.

o Word recognition and matching before sentence production

o Picture or gesture cues to reduce memory demand

o Repeating full sentences chorally before speaking individually

o Using sentence starters or speaking frames on the board

o These supports ensure that all learners can participate successfully and feel

confident speaking English, regardless of starting level.

4. Additional Notes- Additional Notes offer clarifications, reminders, and considerations

that help teachers make instructional decisions. They may include.

o Notes on sensitive topics (e.g., family structures, cultural differences)

o Clarification of when and how to introduce contractions (spoken vs written)

o Guidance on avoiding grammar explanation, and instead modelling accurate language
repeatedly

o Tone and phrasing suggestions to maintain a warm and encouraging classroom

environment

Important: Additional Notes are not teaching instructions. They support teacher decision-

making and classroom tone.
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Progress Checks

Overview

Progress Checks complement the Weekly PowerPoint Resource Packs, providing structured
opportunities for teachers to evaluate learners’ understanding and application of skills across
Listening, Speaking, Reading and Writing. Aligned directly with the Specific Student Learning
Outcomes (SSLOs), they ensure consistency between teaching, practice and assessment.
These checks are designed as ongoing checkpoints, enabling teachers to identify strengths,

areas requiring additional support and opportunities for differentiation.

Purpose and Use in Classroom Instruction
Progress Checks allow teachers to observe how students apply new vocabulary, language
structures, phonics and grammar in interactive, authentic contexts. They link directly to the

weekly lessons, helping teachers:

Monitor skill development across Listening, Speaking, Reading and Writing.
Identify learners who need additional scaffolding or targeted support.
Adjust instruction, pacing and grouping strategies to ensure effective progression for
all learners.
v Reinforce and consolidate the week'’s teaching through guided practice and

structured observation.
Components of the Progress Checks
1. Listening Tasks

e |earners listen to the teacher, peers or read-aloud prompts.

e Tasks are interactive, encouraging comprehension through questions,
repetition and partner discussion.

e Teachers can create scripts or prompts tailored to their class, guided by the

suggested activities.
2. Speaking Tasks

e Oral tasks encourage interactive participation such as role-plays, dialogues or

question-answer activities.
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e Rubrics provide guidance on assessing clarity, volume, expression, fluency
and use of grammar and vocabulary.
e Teachers can model and scaffold responses, adapting tasks for individual or

group practice.
3. Readling Tasks

e Short, level-appropriate texts feature the week's vocabulary and language
structures.

e Comprehension questions and meaning-check prompts assess
understanding and application.

e Supports recognition of high-frequency words, sentence patterns and phonics

in context.
4. Writing Tasks

e Structured activities include sentence completion, word labelling and guided
sentence or paragraph writing.

e Rubrics provide clear criteria for grammar, vocabulary, spelling, punctuation
and sentence structure.

e Encourages independent writing while reinforcing weekly language targets.
Design Principles

Aligned and Systematic: Every task is linked to the SSLOs, ensuring assessment is directly

connected to instruction.

Interactive and Adaptive: Listening and speaking tasks promote engagement and

participation, while rubrics guide teachers in creating prompts and scripts.

Differentiation:Tasks can be adapted to meet varying learner levels, with scaffolds for

emerging learners and extension opportunities for advanced learners.

Practical and Efficient: Designed for easy integration into lessons or small-group activities,

minimising preparation time while maximising insight into learner progress.

WCsais:;amne

How to Use Progress Checks
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1. Integrate with Weekly Lessons

e Use after completing the corresponding PowerPoint lesson to reinforce and
evaluate learning.

e Begin by reviewing the SSLOs to clarify expectations.
2. Observe and Record

e Use rubrics to monitor responses and behaviours, noting levels of mastery.

e Take notes to inform differentiation and planning for individual learners.
3. Provide Feedback and Support

e Give constructive, immediate feedback to reinforce accurate use of
vocabulary, phonics and grammar.
e Use suggested tasks to scaffold or extend learning based on observed

performance.
4. [Inform Instruction

¢ Analyse outcomes to identify concepts needing reteaching, reinforcement or
enrichment.
e Adjust pacing and grouping strategies to ensure all learners continue to

progress.
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