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Introduction

The Grade 3 English Language Comprehensive Curriculum Guide (CCG) supports high-quality,
inclusive and developmentally appropriate instruction in upper Cycle 1 classrooms. It offers a
cohesive framework for planning, teaching and assessing English language skills while
providing flexibility for teachers to respond to learners’ diverse needs, interests and levels of

readiness.

This guide integrates the core components of language learning which includes vocabulary
development, oral communication, reading comprehension, writing and grammar. Each term
begins with a detailed Scope and Sequence that maps out learning progression across the
term, highlighting weekly vocabulary, high-frequency words, text and task types and targeted

language structures aligned to CEFR A1 expectations.

Specific Student Learning Outcomes (SSLOs) are unpacked throughout, with suggested
strategies for differentiation, cross-curricular integration and formative assessment. It
promotes independent learning, meaningful communication and the development of real-

world literacy skills through relevant and culturally grounded themes.

Weekly instruction is supported by carefully selected thematic vocabulary and High-
Frequency Words (HFWSs) drawn from the Oxford Word List (Aligned with the CEFR). These
support reading fluency, sentence construction and writing accuracy. Words are selected to

reflect both thematic relevance and functional language use.

The CCG also references a range of adaptable resources designed to enrich instruction and

support all learners, including those who require additional scaffolding or challenge.
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Instructional Approach: Structured Literacy and the Science of Reading

The curriculum design is based on a Structured Literacy approach, grounded in the Science
of Reading, ensuring that all essential components of skilled reading are taught explicitly,

systematically and cumulatively.

The Foundations of Effective Literacy Teaching

Structured Literacy The Science of Reading
A clear, systematic and cumulative method for Interdisciplinary research from psychology,
teaching reading and writing. linguistics, neuroscience and education.

Explains how children learn to read, highlighting:
phonemic awareness, phonics, fluency,
vocabulary and comprehension.

Builds core skills: phonology, phonics,
syllables, morphology, syntax and semantics.

Emphasises teacher-led instruction, guided Disproves ineffective methods like whole
practice and mastery learning. language and three cueing.

Proven effective for all students, especially Supports early identification and targeted
those with reading challenges or dyslexia. intervention for all learners.

Structured Literacy aligns closely with Scarborough’s Reading Rope model, addressing both

word recognition and language comprehension strands across multiple domains.

Language Comprehension
I Background Knowledge

Skilled Reading

Fluent execution and
coordination of word
recognition and text

comprehension.

Increasingly
Strategic

IVocabuIary Knowledge

I Language Structures

I Verbal Reasoning

I Literacy Knowledge

Word Recognition
Phonological Awareness @ =my,

I Decoding (and Spelling) 9‘/
I Sight Recognition

Scarborough, H. 2001. Conmecting early language and literacy &
practice, Pp, 97-110 in 5. B. Neuman & D. K. Diclinson s.) M

Increasingly
Automatic
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Domain 1: Literacy Readiness explicitly addresses the Word Recognition
components of the rope through systematic instruction in phonological awareness,
phonics, high-frequency word recognition and spelling patterns. Instruction is
carefully sequenced and revisited to build automatic and accurate decoding, which

supports fluent reading development.

Domain 2: Speaking, Listening and Oral Communication build the Language
Comprehension strands by developing background knowledge, vocabulary and
language structures through oral language development and exposure to rich spoken
input. This domain provides the oral language foundation that is essential for later

reading comprehension.

Domain 3: Reading is designed to connect decoding skills to meaning making.
Students are guided to develop reading fluency, text-level understanding and
comprehension strategies using age-appropriate and thematically linked texts.
Instruction moves from controlled decodable texts to broader literary and

informational texts as students gain confidence.

Domain 4: Writing reinforces both language structures and text comprehension by
providing structured opportunities to apply phonics, vocabulary and syntax
knowledge in written expression. Writing tasks are sequenced to support sentence-

and paragraph-level construction, supporting the expressive side of literacy.
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Overview of Domains and Strands

The Cycle 1 English Language Curriculum is structured into four interconnected domains,
each representing a key area of language development. These domains are further organised
into strands, which outline specific skill areas and guide progression throughout the
academic year. The curriculum supports the development of fluent, confident learners who

can read, write, speak and listen with purpose, accuracy and creativity.

The strands reflect a balanced focus on foundational knowledge, applied language skills and
genre-based learning, aligned to CEFR A1 expectations and UAE national educational

priorities.

Domain 1: Literacy Readiness

This domain supports the continued development of foundational literacy skills appropriate
to Grade 3 learners. It moves beyond early phonics to include advanced decoding strategies,
spelling generalisations and independent word study. It also focuses on the presentation and

layout of written work to enhance clarity and communication.
Strands:

e Phonological Awareness — Continued development in sound awareness through oral

activities (as needed for intervention or support).

¢ Phonics — Application of advanced phonics and syllabication strategies to decode and

spell unfamiliar multisyllabic words.

e High-Frequency Words — Accurate use and spelling of high-frequency and academic

vocabulary across a range of writing contexts.

o Spelling Patterns — Use of morphological strategies and spelling rules to understand

and write complex and subject-specific words.

o Concepts about Print — Applied as needed for learners who require reinforcement of

print conventions.

e Handwriting & Presentation — Clear formatting and consistent layout to suit different

writing purposes and enhance visual presentation.
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Domain 2: Speaking, Listening & Oral Communication

This domain develops students’ ability to listen actively, express themselves clearly and

engage meaningfully with peers and audiences. Instruction balances functional

communication skills with opportunities for performance, presentation and academic

discourse.

Strands:

Listening Comprehension & Active Listening — Analysing spoken texts and

distinguishing fact from opinion; interpreting tone, purpose and meaning.

Oral Language Development — Using precise vocabulary, complex sentence

structures and appropriate register in a range of speaking situations.

Discussion & Collaborative Communication — Participating actively in group

discussions, building on ideas and asking thoughtful questions.

Presentation & Performance — Delivering short, structured presentations with clarity,

expression and supportive visuals or materials.

Domain 3: Reading

This domain supports learners in reading fluently and deeply. It includes comprehension of

complex texts, vocabulary acquisition, interpretation of text structures and critical responses

to a variety of genres. Students learn to use evidence and compare ideas across sources.

Strands:

Reading Fluency — Reading with accuracy, appropriate pace and expression, guided

by punctuation and text features.

Vocabulary Development — Determining and applying the meaning of unfamiliar

words using context, affixes and tools such as dictionaries.

Understanding Text Structures & Features — Identifying how authors organise ideas

and using knowledge of structure to understand or produce texts.

Reading Comprehension — Using strategies such as summarising, predicting and

analysing to understand increasingly complex texts.
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o Evaluating & Responding toTexts — Comparing information across texts, identifying

fact vs opinion and responding with personal views.

o TextTypes & Purposes — Recognising language features, structure and audience

intent in narrative, informational, procedural and persuasive texts.

Domain 4: Writing

This domain develops writing fluency, accuracy and creativity. It supports students in writing
for various purposes and audiences using grade-appropriate conventions, vocabulary and

structure. The writing process is emphasised to support clarity and coherence.

Strands:

o Writing Conventions — Applying grammar and punctuation accurately, including

apostrophes, commas and dialogue formatting.

o Spelling & Word Use — Using advanced spelling strategies and precise vocabulary

relevant to academic and expressive writing tasks.

e Wiriting Production — Producing structured and coherent texts across genres

including opinion, narrative, informational, procedural and poetry.

o Writing Processes — Independently planning, drafting, revising and editing writing

with attention to content, organisation and language use.
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Overview of Themes and Topics

The English curriculum is organised around carefully selected themes that provide meaningful
and relatable contexts for language learning. Unlike traditional textbook-driven approaches
that follow content page by page, a theme-based structure offers both teachers and learners
greater flexibility, autonomy and creativity. Themes allow for authentic integration of skills,
making learning more relevant to students’ lives while also promoting deeper engagement
and understanding. It supports inclusivity and differentiation, enabling teachers to respond to
diverse learning needs and pace instruction appropriately. Exploring real-world topics through
speaking, listening, reading and writing tasks, students connect personal experience to global
ideas, making it easier to develop language fluency, critical thinking and global competencies.
The use of connected themes also ensures that students are continuously working toward
the Specific Student Learning Outcomes (SSLOs) in a coherent, purposeful way, building

toward long-term mastery rather than isolated skill acquisition.

In Grade 3 Term 3, the units “7ime” and “Green Living” guide learners to understand how
daily choices shape their lives and their environment. Across eight sub-themes, students
explore telling time, daily routines, hobbies, money, technology use, past experiences, and
environmental responsibility. Through these real-life contexts, learners strengthen their
language skills by asking and answering questions, describing habits, explaining reasons, and
recounting events. Integrated reading, writing, listening, and speaking tasks expand
vocabulary and develop grammatical accuracy while encouraging thoughtful decision-making,

responsible technology use, and practical actions to protect natural resources.
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Scope and Sequence

The Scope and Sequence is a planning tool that outlines the key content, skills, grammar,
vocabulary and learning outcomes to be covered each week within a term. It shows the
logical progression of themes and language development, helping teachers understand
what to teach, when, and why. Following the Scope and Sequence assists in aligning
lessons with the Specific Student Learning Outcomes (SSLOs), ensuring that instruction is
purposeful and cumulative. Rather than simply moving through a textbook, teachers can use
the Scope and Sequence to plan meaningful learning experiences, monitor student progress
and adjust pacing or activities to meet individual needs while staying focused on curriculum

goals.

The following table outlines the Grade 3 Scope and Sequence for Term 3. Following the
table, each component of the Scope and Sequence is explained in detail to ensure clarity
and avoid confusion, guiding teachers in understanding what to teach, when to teach it, and

how to deliver lessons effectively
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Week 1: What's The Time?

ine

My Daily Rout

Week 2

Overview

Learners ask and tell the
time using o’clock, quarter
past/to and am/pm in
short question-and-

answer exchanges.

Learners describe daily
routines, explaining what
they do and when using
time expressions and

prepositions of time.

Phonics

are want

y

ph wanted
great
us
has
inside
liked
can’t
didn’t
key
hear

white

wh love
something
coming
fly

why

use
there
where

boy

HFW

Grade 3: Term 3

Vocabulary

o'clock

half past
quarter past
quarter to
am

pm

midday

midnight

wake up,
get dressed,

eat/have
breakfast/lunch/dinner,

go to school,
go home,
do homework,

go to sleep

Grammar & Language
Structures

Wh-questions [What's the
time?What time is it?]
Dummy Subject (It's...)

Examples:

What time is it now?
What's the time?

It's ten o'clock.

It's quarter to five.

It's quarter past eight.

FL.10 Asking for and telling the time

Wh-questions [What time do you
2]

Prepositions of Time [at]

Adverbs of Time [in the morning, in

the afternoon, in the evening, at

night, at the weekend]

Examples:

What time do you wake up in the
morning?

I have breakfast at 7 o'clock in the
morning.

| do my homework at 6 o'clock in the
evening.

We eat supper at night.

We go to the beach at the weekend.

FL.9 Describing habits, routines,
tasks, and jobs

Specific Student Learning Outcomes (SSLOs)
Literacy Readiness

- 3.LR.SP.2: Recognise and apply basic spelling rules.

+ 3.LR.HP.1: Demonstrate fluid handwriting movements that balance speed and
legibility.

» 3.LR.HFW.3: Apply context clues to determine the meaning of high frequency
words in different texts.

Speaking Listening and Oral Communication

» 3.SLOC.LC.3: Ask and answer questions to demonstrate understanding.

- 3.SLOC.PP.1: Present information on familiar topics using complete sentences
and clear speech.

Reading

- 3.R.RF.2 Use phrasing, pausing, and expression to reflect meaning and tone in the
text.

- 3.R.RF.3 Self-correct when reading miscues that affect meaning.

+ 3.R.RF.4 Apply punctuation cues (e.g., commas, quotation marks) to guide
expressive reading.

+ 3.R.VD.4: Use new vocabulary words in speaking and writing tasks.

Writing

» 3.W.WC.4: Capitalise proper nouns including titles, geographic names, and
holidays.

-« 3.W.SWU.3: Apply reference tools (e.g., word wall) to improve spelling accuracy

Literacy Readiness

+ 3.LR.SP.2: Recognise and apply basic spelling rules.

+ 3.LR.HP.1: Demonstrate fluid handwriting movements that balance speed and
legibility.

« 3.LR.HFW.3: Apply context clues to determine the meaning of high frequency
words in different texts.

Speaking Listening and Oral Communication

+ 3.SLOC.LC.3: Ask and answer questions to demonstrate understanding.

+ 3.SLOC.OLD.3: Connect ideas using appropriate transition words and
conjunctions.

+ 3.SLOC.LC.4: Use transition words to recall the sequence of spoken information.
Reading

- 3.R.RF.1 Read texts at an appropriate pace, adjusting speed for text difficulty
and purpose.

- 3.R.RF.2 Use phrasing, pausing, and expression to reflect meaning and tone in the
text.

« 3.R.RF.3 Self-correct when reading miscues that affect meaning.

« 3.R.RF.4 Apply punctuation cues (e.g., commas, quotation marks) to guide
expressive reading.

+ 3.R.VD.4: Use new vocabulary words in speaking and writing tasks.

Writing

+ 3.W.WC.4: Capitalise proper nouns including titles, geographic names, and
holidays.

+ 3.W.WC.5: Maintain consistent use of punctuation throughout a paragraph.
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Week 3: Free Time Fun

Week 4: Money Matters

Overview

Learners talk about

hobbies, explain why they

like activities and use
possessive adjectives in
extended responses.

Learners ask about prices,

describe costs, and use
numbers confidently in

simple buying and selling

situations.

Phonics HFW

Review giant

ve

ai find

oi

ay laughed
again
friends
different
door
jumped
stopped

Review thought

oy

a-e through

e-e

i-e narrator
once
air
who
I've
1"l
these

Grade 3: Term 3

Vocabulary

go swimming
reading
painting

playing computer
games

watching movies
go camping

go hiking

buy

sell
money
price
cheap
expensive
cost

Numbers: Prices up to
100

Grammar & Language
Structures

Possessive Adjectives [my, your, his,
her]

Wh- questions (Why do you like

2l

Verb Forms - Gerunds (DEVELOPING)

Examples:

| go camping with my family.

My brother likes playing computer
games.

Her sister likes reading.

His dad likes hiking.

We watch movies at our house.
Why do you like painting?

| like reading because it's fun.

| love going camping because it's
exciting.

| like playing computer games
because it's interesting.

| like painting because it's relaxing.

FL.3 Expressing likes and dislikes

Wh-questions [How much is it? How
much does it cost?]
Subject Pronouns [it, they]

Examples:

How much is this/that toy?

How much does this/that book cost?
How much are these/those toys?
How much do these/those books
cost?

It costs 10 dirhams.

They cost 20 dirhams.

FL.4 Using numbers to express
amount, quantity number and time

Specific Student Learning Outcomes (SSLOs)

Literacy Readiness

+ 3.LR.P.4: Apply syllable division strategies to read longer words.

+ 3.LR.HP.2: Produce legible handwriting with consistent letter size, shape
and slant.

Speaking Listening and Oral Communication

» 3.SLOC.LC.3: Ask and answer questions to demonstrate understanding.
+ 3.5LOC.OLD.4: Speak in compound sentences to express related ideas.
- 3.SLOC.DCC.4: Listen attentively to others' contributions.

Reading

« 3.R.VD.4: Use new vocabulary words in speaking and writing tasks.

- 3.R.VD.5: Sort and classify words into more complex categories (e.g.,
habitats, emotions, materials).

+ 3.R.RC.2: Summarise the main idea and key points of a text in a few
sentences.

Writing
« 3.W.SWU.4: Choose and use more specific nouns, verbs, and adjectives to
make writing clearer and more interesting.

Literacy Readiness
» 3.LR.HFW.3: Apply context clues to determine the meaning of high
frequency words in different texts.

Speaking Listening and Oral Communication
+ 3.SLOC.DCC.4: Listen attentively to others' contributions.
» 3.5LOC.LC.3: Ask and answer questions to demonstrate understanding.

Reading
» 3.R.UTSF.1: Classify texts based on structure and features.

» 3.R.UTSF.2: Explain the function of paragraphs in organising related ideas.

« 3.R.TTP.1: Identify elements of narratives, poems, instructions and
informational texts.

Writing
» 3.W.SWU.4: Choose and use more specific nouns, verbs, and adjectives to
make writing clearer and more interesting.
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Week 5: Technology Today

Week 6: What a Weekend!

Overview Phonics HFW

Learners describe Review 200 HFW
o-e

everyday technology, u-e REVISION

explain its purpose and u-e

ask yes/no questions ar

about digital device use.

Learners describe past Phonic HFW
Assessment Assessment

weekend activities using
regular past tense verbs

and time expressions.

Vocabulary

headphones

keyboard

smartphone

smartwatch

whiteboard

laptop

website

password

touchscreen

watch TV

listen to music

play games

study (a subject)

visit (someone)

walk a dog

help (someone)

Grade 3: Term 3

Grammar & Language
Structures

Yes/No Questions [Do you

use ?]

Compound Nouns
Verb+to+infinitive (DEVELOPING)

Examples:
Do you use a laptop to do your
homework?

| use headphones to listen to music.

| use a keyboard to type my
homework.

| use a smartphone to call my mum.

We use a smartwatch to check the
time.

The teacher uses a whiteboard to
write sentences.

| use a laptop to do my homework.

Past Simple (regular) [played,
listened, studied, visited, watched,
talked, walked, helped]

Adverbs of Time [yesterday, last
weekend]

Examples:

Yesterday, | watched TV.
Yesterday, | studied science.
Last weekend, we visited our
cousins.

Last weekend, we played games
and watched TV.

Specific Student Learning Outcomes (SSLOs)

Literacy Readiness

» 3.LR.P.4: Apply syllable division strategies to read longer words.

- 3.LR.SP.2: Recognise and apply basic spelling rules.

+ 3.LR.HP.2: Produce legible handwriting with consistent letter size, shape
and slant.

Speaking Listening and Oral Communication

-+ 3.SLOC.OLD.3: Connect ideas using appropriate transition words and
conjunctions.

» 3.SLOC.LC.3: Ask and answer questions to demonstrate understanding.
Reading

- 3.R.RC.4: Make predictions and confirm them using evidence from the text.

« 3.R.ERT.4: Describe characters' motives and actions using details from the
text.

« 3.R.ERT.5: Identify the lesson or moral in a story and explain it in a short
sentence.

Writing

- 3.W.WPD.4: Write short texts in different forms (e.g., personal narrative,
description, instructions) with guidance

Literacy Readiness

« 3.LR.P.4: Apply syllable division strategies to read longer words.

- 3.LR.SP.5: Begin using spelling generalisations for plural and past tense
forms in familiar contexts.

Speaking Listening and Oral Communication

+ 3.5LOC.OLD.4: Speak in compound sentences to express related ideas.
Reading

+ 3.R.RC.4: Make predictions and confirm them using evidence from the text.

- 3.R.ERT.4: Describe characters' motives and actions using details from the
text.

« 3.R.TTP.1: Identify elements of narratives, poems, instructions and
informational texts.

Writing

- 3.W.WPD.4: Write short texts in different forms (e.g., personal narrative,
description, instructions) with guidance

- 3.W.WP.3: Edit writing to improve grammar, punctuation and spelling with
support.
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Week 7: Planet Protectors

Week 8: Saving Water

Overview Phonics HFW
Learners suggest ways to Review Review
protect the environment
using modal verbs to
express responsibility and
action.

Learners explain how to Review Review

reduce water waste using
quantifiers and describe
practical actions to save

water.

Vocabulary

protect the environment

save energy

reduce waste

recycle plastic

reuse

important

save water

waste

turn off

tap

shower

wash

Grade 3: Term 3

Grammar & Language
Structures

Present Modals (can)

Examples:
What can we do to protect the

environment?

We can reduce waste.
We can recycle plastic.
We can reuse glass.
We can save energy.

Quantifiers (too much, less)
Dependent Prepositions (by, on)

Examples:

We waste too much water in the
shower.

We can save water by turning off the
tap.

We should use less water when we
wash.

It is important to save water by
using less water.

Specific Student Learning Outcomes (SSLOs)

Literacy Readiness

» 3.LR.P.4: Apply syllable division strategies to read longer words.

- 3.LR.SP.2: Recognise and apply basic spelling rules.

+ 3.LR.HP.2: Produce legible handwriting with consistent letter size, shape
and slant.

Speaking Listening and Oral Communication

-+ 3.SLOC.LC.5: Determine the purpose of a speaker's message.

« 3.SLOC.PP.1: Present information on familiar topics using complete
sentences and clear speech.

Reading

-+ 3.R.VD.5: Sort and classify words into more complex categories.

+ 3.R.RC.2: Summarise the main idea and key points of a text in a few
sentences.

Writing

- 3.W.WPD.4: Write short texts in different forms (e.g., personal narrative,
description, instructions) with guidance

« 3.W.WP.3: Edit writing to improve grammar, punctuation and spelling with
support.

Literacy Readiness

+ 3.LR.HFW.3: Apply context clues to determine the meaning of high
frequency words in different texts.

Speaking Listening and Oral Communication

-+ 3.5LOC.DCC.3: Express opinions using simple sentences.

+ 3.SLOC.LC.5: Determine the purpose of a speaker's message.

-+ 3.SLOC.PP.1: Present information on familiar topics using complete
sentences and clear speech.

Reading

- 3.R.ERT.5: Identify the lesson or moral in a story and explain it in a short
sentence.

Writing

- 3.W.WPD.3: Organise sentences into coherent short paragraphs with a main
idea and supporting details.
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Week 11 Week 10 Week 9

Week 12

Overview

Grade 3: Term 3

High
. Grammar & Language
Phonics Frequency Vocabulary guag
Structures
Words

Review/ Reteach/ Consolidate

Mid-Term Break

Review/ Reteach/ Consolidate

Review/ Reteach/ Consolidate

Specific Student Learning Outcomes (SSLOs)
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Components of Scope and Sequence

Unit (Theme and Sub-Themes)
Each unit is structured around a broad theme and supported by carefully selected sub-
themes. The sub-themes are designed to activate prior knowledge and extend

understanding through exploration, description and comparison.

Approaching the curriculum from a thematic perspective support constructive pedagogy,
aligning with the principles of Structured Literacy. Relatable themes help build on learners’
lived experiences while expanding their world view. The content that derives from the
themes introduces vocabulary and language structures that support age-appropriate

expression, cultural awareness and real-life communication.

Overview

The overview offers a weekly summary of the core learning focus, describing the
communicative goals, language functions and topic-based contexts. It helps teachers
understand the 'why' behind the weekly content and guides lesson planning that is

purposeful, age-appropriate and relevant to learners’ lives.

Phonics

The phonics component introduces and reinforces key sound-letter relationships that build
learners’ decoding and spelling skills. It focuses on recognising, saying, reading and writing
target sounds in isolation and within familiar words drawn from the weekly theme. Phonics
instruction follows a systematic and cumulative approach, starting with single letter sounds
and progressing to common digraphs and vowel patterns. Lessons emphasise phonemic
awareness through multisensory activities such as listening, blending, segmenting and
rhyming. Phonics learning is closely connected to vocabulary and reading outcomes,
enabling learners to apply their sound knowledge to meaningful words and texts with

growing confidence and accuracy.

High-Frequency Words (HFWs)
High-Frequency Words (HFWs) in Grade 4 are not explicitly phonics-based, as in earlier
grades, but are selected for their utility in reading fluency and writing accuracy. In the Scope

and Sequence, vocabulary and HFWs are listed separately to clarify their instructional
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purpose. Teachers are encouraged to reinforce these words through oral practice, reading

tasks and regular written use, ensuring retention and transfer.

Week/ Sub-theme

Week 1: What's The Time?

Week 2: My Daily Routine

Week 3: Free Time Fun

Week 4: Money Matters

Week 5: Technology Today

Week 6: What a Weekend!

Vocabulary

High Frequency Word List

want, wanted, great, us, has, inside, liked, can’t, didn’t, key, hear, white

love, something, coming, fly, why, new, use, there, where, boy

giant, find, laughed, again, friends, different, door, jumped, stopped

thought, through, narrator, once, air, who, I've, I'll, these

200 HFW REVISION

HFW Assessment (See Monster Phonics)

Vocabulary in Grade 3 is selected to support the unit theme and reflect CEFR A1

expectations. Words are chosen for both thematic relevance and language function, helping

students describe, explain and compare. Vocabulary lists include high-utility nouns, verbs,

adjectives and prepositions that are directly connected to weekly content. The following

table presents the vocabulary lists for each week inTerm 3:
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Vocabulary List
Week 1

o'clock

half past
quarter past
quarter to
am

pm

midday

midnight

Week 3
go swimming
reading
painting
playing computer games
watching movies
go camping

go hiking
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Week 2

wake up,

get dressed,

go to school,

go home,

do homework,

go to sleep

eat/have
breakfast/lunch/dinner,

Week 4

buy

sell
money
price
cheap
expensive

cost
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Vocabulary List
Week 5

headphones
keyboard
smartphone
smartwatch
whiteboard
laptop
website
password
touchscreen

Week 7

protect the environment
save energy

reduce waste

recycle plastic

reuse
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Term 3

Week 6

watch TV

listen to music
play games
study (a subject)
visit (someone)
walk a dog

help (someone)

Week 8

important
save water
waste

turn off
tap
shower

wash
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Language Structure and Grammar

Grammar instruction builds on the foundations established in earlier years, supporting
learners as they move toward confident, independent use of grammar in both spoken and
written communication. Grammar is taught not as an isolated set of rules but as a tool for

expressing meaning within real-life and academic contexts.
Developmental Approach

Grammar is introduced through a two-stage progression:

Develop(D) Apply (A)

Students begin by *As students become
recognising and more confident, they
understanding target begin using the grammar
grammar (e.g., identifying structures accurately in
adjectives or modals in a their own speech and
sentence). Instruction at writing. Tasks shift
this stage focuses on toward controlled
noticing patterns, production, peer
listening and reading for interaction and writing
examples and using with scaffolds.

visual supports.

Each grammar point is revisited throughout the year with increasing complexity, following a
spiral curriculum model. For example, students may first use modals in short imperative
sentences (“You should be quiet”) and later apply them in extended procedural writing or

persuasive texts.
Authentic application is encouraged through:

¢ Role-plays using wh-questions and past simple

e Sentence starters and models for comparative writing

o Describing familiar places using expanded noun phrases

o Expressing feelings and preferences using subordinating conjunctions (e.g.,

because, when)
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Instructional Practices

Effective grammar teaching in Grade 3 follows a consistent routine:

Daily warm-ups and sentence editing tasks provide valuable review. Weekly writing and oral
tasks serve as informal assessments of grammar in use. Teachers are encouraged to revisit
previously taught grammar when introducing new content, ensuring continuity and

consolidation.

The following table provides a comprehensive overview of all grammar points covered
across Grades 3 and 4, indicating the developmental level expected for each grade. This

reference enables teachers to understand progression expectations and plan instruction

accordingly.
Grade1 Grade2 Grade3 Grade4
Adjectives
1. position D D A A
2. comparatives D D
3. superlatives D D
4. participle adjectives D D
5. adjectives followed by prepositions/ infinitives D D
Adverbs
1. manner D D A A
2. sequencing D D
3. frequency D D A A
4. time and place D D A A
5. adverbial linkers D D
6. degree D D
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Clauses and Phrases

1. imperatives D D A A
Conditionals
1. zero conditional D
2. first conditional
Conjunctions
1. coordinating D D
2. subordinating D D D A
Determiners
1. indefinite article (a/an) D D A A
2. definite article (the) D D A A
3. zero article D D A A
4. demonstratives (this, that, these, those) D D A A
5. quantifiers D D A A
Modals
1. present modals D D A
2. semi-modals D
Nouns
1. plurals —regular D D A A
2. plurals - irregular D D
3. countable/ uncountable D D A A
4. possessive ‘s’ D D
5. group (collective) nouns D D
6. proper nouns D D A A
7. compound nouns D D A A
8. noun phrases A A
Phrasal Verbs
1. non-separable D D A
2. separable D
Prepositions
1. place D D A A
2. time D D A A
3. movement D D A A
4. dependent prepositions D D A A
Present Time
1. present simple (including verb ‘to be’) D D A A
2. present continuous D D A A
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Past Time

1. past simple (including verb ‘to be’) D D A A
Future Time

1. simple future (will and shall) D D A

2. future time (going to) D D

3. future time (present continuous) D D

4. future continuous D D
Pronouns

1. personal/ subject pronouns D D A A

2. object pronouns D D D A

3. dummy subject D D A A

4. possessive pronouns D D A A

5. possessive adjectives D D A A

6. one, ones, none D D

7. indefinite pronouns D D A A

8. reflexive pronouns D D
Questions

1. yes/ no questions D D A A

2. wh-questions D D A A
Reported Speech

1. reporting statements D D
Verb Forms

1. gerunds D D

2. verb + to + infinitive/ verb + infinitive/ verb + ing

Key: A = Applying (Independent Production), D = Developing (Recognition & Understanding)

Using This Reference Table

This table serves multiple purposes for instructional planning:

e Lesson Planning: Identify which level to target for each grammar point

e Assessment Design: Align assessment expectations with developmental levels
¢ Progress Monitoring: Track student movement from D to A levels

e Differentiation: Adjust instruction based on individual student needs

e Curriculum Mapping: Understand progression across grade levels
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Grammar Development Guides

The following tables outline the key grammatical forms and sentence patterns learners will

use to communicate meaning within each theme.

Week/ Sub-theme

Week 1:
What's The Time?

Week 2:

My Daily Routine

Week 3:

Free Time Fun

Week 4:

Money Matters

Week 5:

Technology Today

Week 6:
What a Weekend!
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Grammar Focus

Wh-questions [What's the time? What

time is it?]

Dummy Subject (It's...)

Wh-questions [What time do you
I

Prepositions of Time [at]

Adverbs of Time [in the morning, in the

afternoon, in the evening, at night, at

the weekend]

Possessive Adjectives [my, your, his,

her]

Wh- questions (Why do you like

7

Verb Forms - Gerunds (DEVELOPING)

Wh-questions [How much is it? How
much does it cost?]

Subject Pronouns [it, they]

Yes/No Questions [Do you use ?]

Compound Nouns

Verb+to+infinitive (DEVELOPING)

Past Simple (regular) [played,
listened, studied, visited, watched,

talked, walked, helped]

Adverbs of Time [yesterday, last

weekend]

Examples

What time is it now?
What's the time?
It's ten o'clock.

It's quarter to five.

It's quarter past eight.

What time do you wake up in the morning?

| have breakfast at 7 o'clock in the morning.

| do my homework at 6 o'clock in the evening.
We eat supper at night.

We go to the beach at the weekend.

| go camping with my family.

My brother likes playing computer games.
Her sister likes reading.

His dad likes hiking.

We watch movies at our house.

Why do you like painting?

| like reading because it's fun.

| love going camping because it's exciting.
| like playing computer games because it's interesting.
| like painting because it's relaxing.

How much is this/that toy?

How much does this/that book cost?

How much are these/those toys?

How much do these/those books cost?

It costs 10 dirhams.

They cost 20 dirhams.

Do you use a laptop to do your homework?
| use headphones to listen to music.

| use a keyboard to type my homework.

| use a smartphone to call my mum.

We use a smartwatch to check the time.
The teacher uses a whiteboard to write sentences.

| use a laptop to do my homework.

Yesterday, | watched TV.
Yesterday, | studied science.
Last weekend, we visited our cousins.

Last weekend, we played games and watched TV.
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What can we do to protect the environment?

We can reduce waste.

Week 7:
Present Modals (can) We can recycle plastic.

Planet Protectors
We can reuse glass.

We can save energy.

We waste too much water in the shower.

. Quantifiers (too much, less)
Week 8: We can save water by turning off the tap.

Saving Water We should use less water when we wash.

Dependent Prepositions (by, on)
It is important to save water by using less water.

Specific Student Learning Outcomes (SSLOs)

InTerm 3, teachers will work with Specific Student Learning Outcomes (SSLOs), which
define what students should know and be able to do in English by the end of each stage.
These outcomes are aligned with the CEFR A1 level and support progression across key
domains: literacy, oral coommunication, reading, writing, and language awareness. Unlike
previous textbook-driven approaches, SSLOs shift the focus toward intentional learning
ensuring that each lesson supports students in building specific skills that contribute to
achieving broader Achievement Objectives (AOs) across the curriculum. This approach
empowers teachers to be more responsive to learner needs and ensures students build

foundational competencies in a structured and measurable way.

Using SSLOs to Guide Instruction

Teachers should use the SSLOs as planning anchors when designing lessons, selecting
tasks and assessing student progress. Instead of teaching page by page, instruction begins
with identifying the SSLO(s) for the week and then using content (see scope and sequence),
stories, speaking tasks or writing activities to help students reach that outcome. Regular
formative assessment (e.g., observation, questioning, student work samples) will assist

teachers in monitoring progress and adjusting instruction to meet learning needs.
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Example: 4.SLOC.OLD.2: Use complex sentences to clearly show how ideas are connected

when speaking

Activity

Objective:
Students will use topic-specific vocabulary related to weather and seasons to describe the
weather in different parts of the world and present their findings in a group discussion.
Materials:

e Flashcards or images representing different weather conditions (sunny, rainy,

cloudy, snowy, windy).
e Sentence frames (e.g., "Today, the weatheris ___ " "In the summer, it is
S It'susually _ in[season].").

e A world map to highlight different regions.
Procedure:
Step 1:
Introduce the weather-related vocabulary by showing flashcards with pictures of different
weather conditions. Model using vocabulary in full sentences:

e "Today, the weather is sunny."

e 'Inwinter, it is cold."

e "It's usually rainy in spring."
Step 2:
Students will repeat the sentences after you. Show images of different seasons (summer,
winter, etc.) and ask students to describe the weather in those seasons. For example:

e 'In summer, it is hot and sunny."

e ‘'Inwinter, it is cold and snowy."
Step 3:
Pair students up and give them a set of flashcards with different weather conditions and
seasons. They will take turns asking and answering questions about the weather using the
sentence frames:

e Student 1: "What's the weather like in summer?"

e Student 2: "It's hot and sunny."
Step 4:

Ask students to work in small groups and choose a city or country to research (using a
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simple online map or weather app) to describe the weather in that location. They will then

present their findings to the class, using the target vocabulary and sentence frames.

Assessment:

e Observe how students use the vocabulary during pair discussions and group
presentations. Are they incorporating weather-related and seasonal vocabulary
accurately in context?

e Listen for students using the sentence frames correctly, such as "In the summer, it
is sunny" or "Today, the weather is cloudy."

e Assess whether students confidently incorporate the topic-specific vocabulary in
their presentations and discussions. Encourage them to elaborate by asking
questions like, “What is the weather like in your city today?” or “What is the

temperature in your country during winter?”

Note: The example provided illustrates how Specific Student Learning Outcomes (SSLOs)
can be utilised to guide instruction and assess learner progress in the absence of traditional
textbooks. Please be advised that this example does not adhere to the formal lesson plan
format. Teachers are expected to use and adhere to the lesson plan format prescribed by

their respective schools or the Ministry of Education for all instructional planning.

Furthermore, while the example is generic, it is important to recognise that each classroom

will include learners with varying academic needs. To support differentiated instruction, refer

to the Mastery Explanatory Notes (MIENs), which provide a detailed breakdown of each SLO.

These notes describe what the SLO looks like at three levels: below level (learners requiring
additional support), at level, and mastery at greater depth (learners working beyond the

expected level).
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Competency Skills

Competency skills are the knowledge, behaviours, and attitudes students need to thrive in
school, life, and the wider world. These include the ability to think critically, understand and
respect different cultures, care for the environment, manage emotions, and use technology
safely and effectively. In today’s interconnected world, such skills are essential not only for
academic achievement but for developing responsible, compassionate, and adaptable
learners. Embedding these competencies in the English classroom helps students apply
language meaningfully while preparing them to navigate real-world challenges as confident

and capable global citizens.
Integrating Competency Skills in English Lessons

In Grade 3, the English curriculum plays a key role in developing essential global
competencies that go beyond academic literacy. Teachers are expected to embed cultural
awareness (with a UAE context), wellbeing, environmental sustainability, and digital literacy
into their language lessons. These skills are vital for nurturing students who are empathetic,

informed, and capable of contributing positively to their communities.

Embedding these competencies is not an add-on, it is part of the teaching approach. Lesson
planning should begin by identifying natural connections between the unit content and
relevant competency skills. For example, when exploring daily routines or transportation,
teachers can integrate discussions about sustainable habits or cultural differences in how

people live and move around the world.

The inclusion of these competencies in the English lessons supports UNESCO's SDG 4.7,
the OECD Learning Compass 2030, and the UAE Centennial 2071 goals, which all
emphasise preparing students for the challenges of the future through inclusive,

responsible, and sustainability-minded education.
How toTeach Competency Skills in English Lessons:

o Cultural Awareness: Use descriptive texts, speaking tasks, and visual prompts to
explore traditions, clothing, or homes in the UAE and beyond. Encourage respectful

comparisons and personal reflections.

o lWellbeing. Incorporate role-play, stories, and classroom discussions to explore

emotions, friendship, kindness, and decision-making.
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o Sustainability: Use reading and writing activities to discuss topics like waste

reduction, healthy habits, and caring for the environment. Students can create

posters, pledges, or simple action plans.

o Digital Literacy: Integrate digital tools during writing or research tasks. Teach students

how to log in, type, save documents, and practice responsible digital behaviour.
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Week

Time and Green Living

Sub-Theme

What's The

Time?

My Daily

Routine

Free Time Fun

Money Matters

Technology

Today

What a

Weekend!

Planet

Protectors

Saving Water

COMPETENCY SKILLS DEVELOPMENT GUIDE

UAE Context

Discuss school schedules and prayer
times in the UAE using time
expressions.

Describe typical school-day routines
in the UAE.

Share popular hobbies in the UAE
(football, camping, reading).

Use UAE dirhams in role-play
shopping situations.

Describe weekend activities common
in the UAE (family visits, beach trips).

Discuss UAE environmental initiatives
and community clean-up efforts.

Connect to water conservation efforts
in the UAE’s desert climate.

Wellbeing

Talk about managing time for rest,
study and play.

Discuss healthy routines (sleep, meals,
homework balance).

Discuss relaxing activities and healthy
screen limits.

Discuss responsible spending and
needs vs. wants.

Talk about safe and balanced
technology use.

Encourage teamwork and shared
responsibility.

Discuss personal responsibility in daily
habits.

Sustainability

Talk about responsible daily habits
such as turning off lights.

Discuss reducing waste during and
after free time activities.

Talk about buying only what we need
and reducing waste.

Discuss saving electricity by switching
off devices.

Discuss outdoor activities that
connect us with nature.

Suggest ways to reduce waste,
recycle, and save energy.

Practise explaining ways to reduce
water waste at home and school.

Digital Literacy

Use an interactive digital clock to
practise telling time.

Create a simple digital daily schedule
using a template.

Create a short digital slide about “My
Hobby” with pictures and captions.

Use a digital price list or simple
interactive shop simulation.

Practise writing simple online safety
rules and identifying strong
passwords.

Create a short digital diary entry
about last weekend.

Create a short digital pledge or
infographic about saving water.
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Mastery Explanatory Notes

Mastery Explanatory Notes (MENSs) outline the expected progression of each Specific Student Learning Outcome (SSLO), breaking down
performance into working toward mastery, mastery and mastery with greater depth. They highlight observable behaviours and practical
indicators of learning, rather than abstract criteria. MENSs provide teachers with strategies and examples to scaffold instruction, differentiate
support and extend learning for students at varying levels. Each note directly links to the week's vocabulary, grammar and language functions,
enabling teachers to monitor progress, provide targeted feedback and guide learners toward confident and accurate use of English in

authentic contexts.

GRADE 3: MASTERY EXPLANATORY NOTES

. Specific Student X )
) Achievement i Working at Mastery with Assessment
Domain  Strand . Code Learning . Explanatory Notes
Objectives A Mastery Greater Depth Criteria
Teach six common syllable types through sorting,
clapping and colour coding
(75]
n foldable graphi isers t k
(B} Accurately Independently The student can Use .0 dabie graphic organisers to break down
multisyllabic words
o Apply learned phonics Attempts to decode =~ decodes and spells  applies knowledge  independently
o) L d i and spell familiar arange of of syllable types to decode and spell
n rutes and spelling Decode and spell ) . '
(4°) 8 i ) P multisyllabic words = multisyllabic words ~ decode and spell unfamiliar Reinforce syllable division rules and apply themin
Q — patterns to read and multisyllabic words ) . ) . ) ) decoding and spelling drills
c . X 3.LR.P.1 R . using partial using knowledge of  unfamiliar multisyllabic words
oc o write increasingly using basic syllable ) ) . ]
p= . . tvpes syllable knowledge basic syllable types =~ multisyllabic words  using learned
a o complex multisyllabic Ypes. with teacher (e.g., closed, open, | inreadingand syllable types in Start with compound words and familiar
o] words. scaffolding. silent-e) with writing tasks across =~ age-appropriate multisyllabic words
E minimal support. subjects. texts and writing.
o et Provide scaffolded activities to analyse and chunk ()
— syllables visually N
(]
Model word attack strategies using think-alouds %0
[a
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GRADE 3: MASTERY EXPLANATORY NOTES

Domain

Strand

Achievement
Objectives

Code

3.LR.P.2

3.LR.P.3

Specific Student
Learning
Outcomes

Apply consistent
spelling patterns
and rules in writing.

Read and spell
words with more
complex consonant
patterns.

Inconsistently
applies basic
spelling rules and
patterns, often
needing
prompting or
corrections.

Attempts to read
or spell words
with consonant
blends and
digraphs but with
limited accuracy.

Working at
Mastery

Applies common
spelling patterns
and rules
correctly in
independent
writing with
occasional
support.

Accurately reads
and spells words
containing more
complex
consonant
patterns (e.g., str-
, -tch, -dge) in
supported tasks.

Mastery with
Greater Depth

Consistently and
accurately
applies a wide
range of spelling
rules and
patterns across
genres and
unfamiliar
vocabulary.

Reads and spells
complex
consonant
patterns fluently
and applies them
in extended
reading and
writing without
prompting.

Assessment
Criteria

The student can
apply common
and newly taught
spelling rules and
patterns
accurately in
independent
writing tasks.

The student can
accurately read
and spell words
containing
complex
consonant
patternsin
familiar and
unfamiliar
contexts.
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Explanatory Notes

Mini-lessons on common patterns and exceptions
(e.g., doubling consonants, silent-e)

Use interactive spelling journals for rule collection

Practice rules through dictation and peer editing

Spelling scavenger hunts in shared texts

Build word lists and anchor charts of common
consonant clusters

Use magnetic letters and manipulatives to form
target patterns

Sound-sort and word-sort activities focused on
blends and digraphs

Engage in guided reading with pattern-rich texts
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Domain

»
»
(<})

=

©
S
(<)
oc
>
(S)
©
S
(<)
b=
=

Strand

Phonics

Achievement
Objectives

Apply learned
phonics rules and
spelling patterns to
read and write
increasingly
complex

multisyllabic words.

Code

3.LR.P.4

3.LR.P.5

GRADE 3: MASTERY EXPLANATORY NOTES

Specific Student
Learning
Outcomes

Apply syllable
division strategies
to read longer
words.

Begin using spelling
generalisations for
plural and past
tense formsin
familiar contexts.

Attempts to break
longer words into
parts with teacher
support but
inconsistently
applies correct
division.

Demonstrates
limited
understanding of
common plural or
pasttense rules,
requiring frequent
correction.

Working at
Mastery

Accurately divides
and reads longer
words using basic
syllable division
strategies with
growing
independence.

Applies common
plural (-s, -es) and
past tense (-ed)
rules correctly in
familiar contexts
with occasional
reminders.

Mastery with
Greater Depth

Independently
applies syllable
division strategies
to decode
unfamiliar
multisyllabic
words in complex
reading tasks.

Consistently
applies spelling
generalisations
(e.g., drop final -e,
change -y to -i)
across unfamiliar
contexts.

Assessment
Criteria

The student can
independently
divide and decode
longer words
using taught
syllable division
rules.

The student can
apply spelling
generalisations for
plurals and past
tense accurately
in written work.

Explanatory Notes

Teach syllable division patterns (e.g., VC/CV, V/CV,
CV/CV) with visual aids

Model chunking and decoding strategies in guided
reading

Have students annotate and colour-code syllables

Use timed reading drills with syllabified word lists

Teach and display plural and past tense rules with

examples

Use comparison tables (e.g., verb > verb+ed)

Games and matching tasks involving regular and
irregular changes

Write short texts highlighting plural or past tense
usage
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GRADE 3: MASTERY EXPLANATORY NOTES

Achievement

Domain  Strand .
Objectives

% Recognise, read,
5 and spell grade
; appropriate high
¢>)‘ frequency words
GC) accurately in varied
g contexts, including
o homophones and
LL words with irregular
EO spelling patterns.
T

Code

3.LR.HF
w.1

Specific Student

Learning
Outcomes

Read and spell
grade level high
frequency words,
including simple
homophones.

Reads and spells
some common high
frequency words
and simple
homophones with
teacher support.

Working at
Mastery

Accurately reads
and spells grade-
level high frequency
words and simple
homophones in
reading and writing
tasks.

Mastery with
Greater Depth

Independently
reads and spells a
broad range of high
frequency words,
including irregular
spellings and
homophones, in
diverse reading and
writing contexts.

Assessment
Criteria

The student can
independently read
and spell grade-
level high frequency
words, including
simple
homophones,
across reading and
writing activities.

Explanatory Notes

Word study notebooks including definitions,
sentence examples and visual cues.

Homophone matching games, spelling puzzles and
word sorts.

Dictation tasks and personal word banks for
commonly used words.

Explicitly teach the meaning and use of
homophones with real-life examples.

Use “look-say-cover-write-check” and multisensory
spelling strategies.

Reinforce through sentence writing and frequent
exposure in shared texts.
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