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v

Moral Education

Engaging, Enlightening, Enabling and  
Empowering Global Citizens

 A country's greatest investment lies in building generations of 

educated and knowledgeable youth . . . To the young men and women 

of the Emirates, the future is yours. You are those who will determine your 

country's future. 
Sheikh Zayed Bin Sultan Al Nahyan

 Values are the foundation of a nation's stability, and the spirit of its 

laws.Without values, a country has no security, stability or continuity. 

H.H. Sheikh Khalifa Bin Zayed Al Nahyan

 The future belongs to those who can imagine it, design it and execute 

it. It isn't something you await, but rather create. 

H.H. Sheikh Mohammed Bin Rashid Al Maktoum

 Our children face major challenges, and it is our responsibility to 

prepare and protect them. We should not sit back and watch. We should 

race faster than light to ensure that future generations are well prepared 

to continue achieving and progressing. 

H.H. Sheikh Mohammed Bin Zayed Al Nahyan
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Moral Education

Moral education seeks to foster in students a set of universal values, which will enable them 
to peacefully interact and connect with people from different cultural and social groups 
who hold different views and perspectives. It seeks to empower them to become active, 
responsible, local and global citizens. It enables them to develop mutual understanding, 
respect for difference and empathy in order to sustain our cohesive and prosperous society. 
Through dialogue and interaction, students are provided with opportunities to explore 
different worldviews, to challenge  one another's assumptions and attitudes and to develop 
the knowledge, skills and attitude necessary to think critically, to make informed ethical 
decisions and to act on them in the interests of their society.

Values of the Moral Education Course
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Key Pillars of Learning

The Moral Education course will be experienced by students as they progress through the 
course, working their way through four key pillars of learning. Each of the four pillars is 
constructed around a series of learning out comes .

  Resilient

As a nation that learned to thrive in a harsh desert environment, the UAE countries to lay the 
foundations for a happy and prosperous future. 
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Key Skills 

The Moral Education Course takes a holistic approach to teaching and 
learning. It focuses on educating the Head (the cognitive domain—
knowing), the Heart (the affective domain—feeling) and the Hands 
(the pragmatic domain—doing), so that students are equipped with an 
appropriate skill set to fully participate in a fast-changing world.

Copyright © Ministry of Education – United Arab EmiratesCopyright © Ministry of Education – United Arab Emirates



ix

Values

Values are at the heart of moral education. They are essential to a person's 
sense of self; they operate as the personal benchmarks that guide our 
thoughts  and actions. The Moral Education aims to support students in 
identifying their personal goals and the motivation behind them. Moral 
education explores many multi-faceted issues, including trade, mental 
health and the  distribution of resources. It also enables teachers and learners 
to explore the ethical implications behind complex global issues, enabling 
them to engage as members of the UAE and international community.

It is hoped that in working through the Moral Education curriculum, teachers 
and students will become inspired and motivated by a commitment to the 
values of social justice, human rights, care for the environment, empathy,  
respect for diversity and global solidarity. The lessons of Moral Education 
course are founded on the principles of solidarity, equality and inclusion, 
and support a process for teaching and learning which explores how 
personal values are shaped and directed. This Moral Education course 
does not impose values, but rather encourages students to explore ethical 
issues, and develop an awareness on their individual values.

Teaching and Learning—A Pedagogical Approach

Group is important in encouraging students to be proactive and 
autonomous learners. Throughout this moral education curriculum, 
there is a focus on inclusive group work, and a student driven approach 
to teaching and learning in the classroom. Students are encouraged to 
have open discussions, guided conversations, activities, and philosophical 
debates. This is intended to take students through a process of awareness-
raising and critical thinking, which will allow them to consciously enact 
moral reasoning in their everyday lives.
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Moral Education Course Education Resources

In order to teach the Moral Education course a suite of resources has been 
developed to support the teaching and learning of all participants:

A book specifically for students with a 
range of illustrations, images, texts and 
activities to engage and support students 
in their learning.

The Teacher Guide takes teachers 
through the course, highlighting  learning 
outcomes for the unit, learning objectives 
for each lesson and suggested lesson 
ideas and tasks with approximate timings. 
Many of these activities incorporate 
differentiation to help support learners 
with a range of abilities skills and needs.

Where appropriate, learners will have 
opportunities to use digital technologies, 
such as eBooks and digital objects, to 
support and extend their learning about 
aspects of moral education across each 
unit of the Moral Education course.

Digital Resource

Student Book Teacher Guide

At the end of this unit, you should be able to:

1. Explain what conflict is and give an account of different ways 
of responding when you find yourself in conflict with another 
person/other people.

2. Discuss the notion of ‘non-violence’ and its relevance in the 
contemporary world.

3. Give an account of the main causes of conflict and war.

4. Know what criteria to apply to evaluate whether a specific, 
imminent or ongoing war between states is a ‘just war’ or not.

Learning Outcomes

Lesson 1 What is Conflict and How Can Conflicts be Resolved?

Lesson 2 How Can We Make Conflict Resolution Work?

Lesson 3 What is War and What are the Causes of War?

Lesson 4 Is There Such a Thing as a ‘Just War’?

Lesson 5 What is the Role of International Organisations 
in Peacekeeping?

Lesson 6 What is the Nature of Peace and Non-violence Traditions?

Peace and  
Conflict Studies

U N I T  C M 1 9

3Unit 1

Lesson 1

WHAT IS CONFLICT AND HOW CAN 
CONFLICTS BE RESOLVED?
Although there are very specific learning objectives for this lesson, it is important 
to recognise the underlying objective of getting students to reflect on their own 
approach to conflict resolution. The hope is that this learning material will make 
students more self-aware, as a pre-requisite for them making better decisions 
about how to resolve the conflicts they will encounter in life.

Learning Objectives

At the end of the lesson, students should be able to:

➤ Give a brief explanation of what conflict is and identify at least two reasons why 
individual conflict occurs.

➤ Identify at least two features of conflict description and explain the difference 
between a low-scale and a high-scale conflict.

➤ Identify at least two conflict resolution styles, providing an advantage and a 
disadvantage of each.

3Unit 1

Lesson Objectives

Distinguish some different forms of traditional 
storytelling.

of the way in which the stories that are handed 
down from generation to generation inform our 
knowledge of the past. 

Required Materials

• 
• pens

 Learning Outcomes

• Identify different forms of traditional 
storytelling.

• 
stories handed down from generation to 
generation inform our knowledge of the 
past.
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Key Pillars of Learning

A design that evokes local culture, contemporary society  
and global citizenship

The cover draws inspiration from the 
Louvre Abu Dhabi Museum, which was 
opened in a historical ceremony by His 
Highness Sheikh Mohammed bin Rashid, 
Vice President and Prime Minister of the 
UAE and Ruler of Dubai, His Highness 
Sheikh Mohammed bin Zayed, Crown 
Prince of Abu Dhabi and Deputy Supreme 
Commander of the UAE Armed Forces, 
French president Emmanuel Macron 
and other leaders and heads of states in 
November of 2017.

The Louvre Abu Dhabi is noted as a cultural beacon which aims to 
bring people of different cultures together to help visitors understand 
the universality of humanity. This reflects the aims of the Grades 10–12 
course in showcasing and celebrating cultural diversity to help build 
understanding and foster positive behaviour.

One of the aims of the Louvre Abu Dhabi is to induce respect, curiosity, 
learning and self-reflection. It is hoped that the Grades 10–12 books will 
also serve to reflect and build these important values.

The covers are based on the design by French Architect, Jean Nouvel. 
The roof of the dome incorporates 8000 overlapping metal stars. Each 
star can be thought of as an individual who is part of a complex society 
full of different cultures. Nouvel notes that the dome is a major symbol 
of Arab architecture and the roof of the Louvre Abu Dhabi a move to a 
modern interpretation of that tradition. The content of the books seeks 
to reflect that unity of tradition and modernity by encouraging students 
to recognise the strengths of the history of the UAE with its vibrant 
modern and outward looking approach, which will help develop the 
country in the future.
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Introduction

This Guide outlines the nature of the content to be covered in each 
unit for each grade and the learning outcomes for each unit. The 
guide provides suggestions for activities and ways to plan your 
lessons to cover the requirements of the MEP. Each lesson is prefaced 
by a set of short, concise learning objectives which provide a focus 
for what students are expected to be able to do by the end of the 
lesson.

Please note, that the activities and plans are for guidance only and 
you are encouraged to use your own experience, resources and 
activities to plan your lessons according to the ability levels and 
nature of the students you teach, and of course, your own teaching 
and learning styles.

   xiii
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The Structure of the Student Book

The Student Book covers all the units which are stipulated by the MEP Curriculum 
Document. The Document notes that each unit “requires six, or in some cases 
twelve, hours of teaching time during the course of half a term or across two half-
terms”. In Grades 10 and 11, there are six units. In any academic year, the number 
of weeks available in each half term might vary and as such, it will be necessary to 
review timing and in some cases, will require some judgement as to what topics to 
cover and what might have to be left out. This is assumed to be a decision made 
using the professional judgement of the individual teacher.

Each unit contains six lessons which have been written to reflect the content 
required by the Curriculum Document. The Student Book is what it says – it is a 
book for students. As students work through the MEP, they will build up their skills 
and knowledge and in many cases, can use this accumulated knowledge to help 
them progress through Grades 10 to 12.

The units are arranged for each grade as follows:

Grade Term 1 (A) Term 1 (B) Term 2 (A) Term 2 (B) Term 3 (A) Term 3 (B)

Unit 1 Unit 2 Unit 3 Unit 4 Unit 5 Unit 6

10
Ethics and the 
Global Economy

Living a 
Moderate Life

Intercultural 
Relationships

Being a 
Responsible 
Adult (1)

Being a 
Responsible 
Adult (2)

Being an Active 
Citizen

11
Peace and 
Conflict Studies

Reflection and 
Transition

Universal 
Culture

Global 
Citizenship (1)

Global 
Citizenship (2)

Developing a 
Global Outlook

12

Managing Real-
World Finances

Ethics in Real 
Life

Project – Living 
a Moral Life 
and Morality in 
Practice 

Project – Living 
a Moral Life 
and Morality in 
Practice

Project – Living 
a Moral Life 
and Morality in 
Practice

Project – Living 
a Moral Life 
and Morality in 
Practice

The content included in the Student Books for Grades 10 to 12 has been deliberately 
written to include a rich content base. It must be remembered that the Student 
Book is not a template for teaching. The amount of content in the Student Book is 
far greater than could be covered in any one-hour lesson.

The Student Book deliberately provides a richness of content to help students build 
their knowledge and understanding and to provide them with a reference source 
which can be used throughout their lessons in the MEP and beyond. 

At the start of each lesson, there are suggested learning objectives for the lesson. 
These have been designed to be quite specific and provide a basis on which you 
can plan your teaching. Teachers can use these learning objectives as a focus for 
the lesson but also provide a degree of flexibility around how the lesson is planned 
and the teaching and learning which takes place. This allows teachers with different 
teaching styles to plan accordingly. It is recommended, therefore, that you are highly 
selective in the way in which you use the Student Book as part of your teaching.

xiv Introduction  
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Lesson Timing This Guide provides suggested lesson plans breaking down the 
lesson into different activities. Many of these activities are student-centred and 
active. Each activity is accompanied by a suggested timing for the activity. This 
timing is a suggestion only and it may be that you wish to devote more time to 
some tasks than others. This is left to your discretion and professional judgement, 
and your knowledge of your own students.

Unit Themes The Guide focuses on key themes in each unit which it is suggested 
could be covered in the space of a one-hour lesson. These key themes in each 
lesson have been drawn from the range of unit content provided by the Curriculum 
Document and guided by the Learning Outcomes specified for each unit in that 
Document. You may wish to focus on other themes provided in the Student Book 
which you think are important for your students. This is perfectly acceptable and is 
again left to the professional judgement of the individual teacher.

The Tasks and Activities in the Student Book

There are a number of tasks and activities provided in the Student Book which you 
can, if you wish, use as part of your teaching. However, some teachers may wish 
to use their own tasks and activities and not use those in the Student Book. This is 
perfectly acceptable. 

Alternatively, you may wish to use the tasks and activities suggested in this Guide. 
You may find that some of the tasks and activities in the Student Book which are 
not mentioned in this Guide are more suitable or appropriate for your students; 
again, it is perfectly acceptable to use any of the tasks and activities provided in 
the Student Book in your teaching.

Pedagogical Approach

The suggestions in the Teacher’s Guide are based on sound pedagogical principles. 
Lessons are divided into different tasks and activities, many of which are not 
teacher-led but student-centred. The aim is to inspire and excite students by 
encouraging them to be involved, engaged and active. Typically, the lesson 
begins with a short five to ten-minute introductory task which serves to introduce 
students to the topics to be covered or remind them of prior learning. The lessons 
are then broken down into tasks and activities which take differing amounts of 
time; some will be ten minutes, some fifteen to twenty minutes and others longer.

As noted, many of the tasks and activities are based around pair-work and small 
groups. It is recommended that when pairing students or putting them into groups, 
that different abilities of students in your class are taken into consideration. A task 
requiring a group of four, for example, might include students with a range of 
abilities. The teacher can take charge of how groups or pairs are put together and 
can be based on your personal knowledge of your students and their needs. It is 

   xv
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advisable to ensure that pairs and groups are changed regularly to ensure a mix of 
ideas, abilities and to retain the interest and motivation of all students in the class.

Differentiation

There are a range of activities provided in the Teacher’s Guides. Many of these 
activities provide the opportunity for differentiation. It is not the case that 
differentiation must be simply providing more able students with more challenging 
tasks than weaker students, although this may be something you might wish to 
provide in some circumstances.

Pair work, for example, might be a way tasks can be differentiated, especially if the 
pair includes a weaker student and a stronger student. The stronger student can 
not only support the weaker student but also strengthens their own understanding 
and range of skills by having to think differently. Similarly, group work can be an 
excellent source of differentiation because it takes pressure off some students and 
allows them to be more comfortable with their peers and work more at their own 
pace.

Other suggested activities which promote differentiation include questioning 
activities, ‘hot seat’ tasks, serial questioning, task choices, choosing different 
outcomes, for example cartoons, artwork, drama, poems and so on, which may be 
more appropriate for students with different learning styles or abilities.

For example, Hot Seat activities are excellent as a differentiator as the questions 
asked are put in the hands of students and the student in the hot seat feels under 
less pressure to respond to questions by their peers rather than from the teacher. 

Serial and stepped questioning is designed to build the level and complexity of 
questions so that weaker students can take part, answer questions at a simple 
level, achieve, and feel they are making progress, whereas stronger students can 
tackle questions which provide stretch and challenge. 

In some cases, it is suggested that a range of tasks be placed around the classroom 
and students choose which they want to tackle. Weaker students may choose 
simpler tasks but ones in which they will be able to complete and achieve without 
the pressure to keep up with their peers or attempt to do the same things as their 
peers and failing.

Differentiation by outcome may include the requirement to work on a task which is 
common to all students but to be willing to accept different outcomes as evidence 
of learning and progression. For example, there are a number of tasks included 
in the Teacher’s Guide which suggest allowing students to produce poems, draw 
cartoons or other forms of artwork, develop role plays or a simple piece of drama 
as well as written outcomes. Such tasks are excellent sources of differentiation as 
they permit students of all abilities and skills to take part, to produce outcomes, 
and achieve.

xvi Introduction  
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The Use of Videos

There are a number of suggested videos to use with students in the lessons. Many 
of these are videos provided on the YouTube platform. It may be that you wish 
to find a way of downloading these videos to show students in class rather than 
allowing the student to access the videos themselves. When students access 
YouTube videos, there is a temptation for them to begin to wander off-task and 
look at other videos suggested by the platform.

If you are using YouTube, there is an option to change language settings for Arabic.

1. Go to YouTube.com https://www.youtube.com/

2. Find the ‘Settings’ link in the menu bar.

3. Scroll to find the ‘Language’ link and select the link.

4. From the list, choose your language (Arabic).

Using Kahoot

Kahoot is an educational resource which is an excellent way of allowing students 
to participate in the lesson and for differentiation. A number of the lessons in the 
Teacher’s Guide suggest using Kahoot.

Kahoot is a game-based platform based on ‘voting’. Teachers can create multiple 
choice questions related to the subject matter being taught and show these 
questions on a central presentation device to students. Students can then use their 
own devices, which may be a laptop in a learning resources centre or even their 
smartphone (if these are allowed in class), to ‘vote’ their answer. The teacher can 
see the individual and class responses to the questions in real-time. 

The tool can be used as part of formative assessment to check on student progress 
or as a means of soliciting students’ opinions on a topic. For the student, the tool 
means they can all participate anonymously without fear of retribution or ridicule. 
This is, therefore, excellent for differentiation.

The main Kahoot website can be found at:
https://kahoot.com

A guide to how to use Kahoot in schools can be found at:
https://kahoot.com/what-is-kahoot/

A guide to using Kahoot in Arabic can be found in different ways including: 
http://www.mohamedansary.com/2015/11/how-to-use-kahoot-in-arabic-cla.html
https://itunes.apple.com/us/book/engage-your-students-with-technology-
kahoot-arabic/id1111213236?mt=11
https://www.youtube.com/watch?v=KjQEIeN3EA4

   xvii
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The Nature of the Moral Education Programme

You will notice that each lesson in each unit is framed in the form of a question. 
This is deliberate. In Grades 10 – 12, students are expected to be increasing in their 
maturity and level of awareness and understanding. As part of the preparation of 
students for the world of work and higher education, it is assumed that students will 
begin to develop more critical thinking skills. By framing each lesson as a question, 
we are sending a signal to students that moral education is about questions. 

These questions are invariably open-ended questions which require thought, 
consideration, balance and critical awareness. The questions framed also reflect the 
underpinning foundations of the MEP including respect, thoughtfulness, thinking, 
learning and communication skills, handling and understanding information, 
solving problems, decision making, being creative, working with others, and 
managing oneself.

It is important to remember that whilst we wish to instil a sense of purpose, 
respect, an understanding of civic responsibilities and respect for law and order, 
in many of the topic covered in Grades 10 – 12, there are often no specific ‘right’ or 
‘wrong’ answers to the questions or issues raised. The aim is to encourage students 
to recognise that in some cases, there are ‘grey areas’ where decision-making can 
be difficult. These grey areas may require leaders to be decisive, to show leadership 
and make difficult decisions. They may also require students to take responsibility, 
to be courageous, determined, show discipline, wisdom, and generosity, again 
underpinning foundations of the MEP. Helping students recognise the challenges 
faced in understanding moral education will be a crucial part of the teaching 
process.

The Pedagogical Structure of the Lessons in the 
Student Book

The structure of the lessons includes content related to the curriculum for the 
unit, along with a number of pedagogical features. As noted, these pedagogical 
features can be used by the teacher as part of lesson planning. Many of the task 
boxes in the Student Book include some lines to allow students to write down their 
idea, thoughts, or answers. The main features are:

Key Terms Boxes
Key terms boxes are provided in the margins of the text. They will provide a 
definition of a key term used in the text. The key term will be emboldened and 
in blue in the text to alert students that the definition will be given in a box in 
the margin. You may wish to encourage students to learn these key terms as they 
provide important building blocks to understanding the content and context of 
the issues being considered. Assessment on the key terms provides an opportunity 
to test basic knowledge recall which reflects lower order skills in the Bloom 
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Taxonomy, and as noted above, tools like Kahoot are a useful way to do this. To test 
understanding of the key terms, which reflect higher skill levels, it is good practice 
to ask students to use the terms in different contexts within sentences and short 
paragraphs so that they are not simply repeating phrases without considering the 
meaning. Assessment of understanding of key terms can also be useful as a means 
of differentiation, through, for example, hot seating.

Discussion Point Boxes
Discussion Point boxes provide a topic, issue or question which encourage 
discussion with classmates or with family. Teachers can use these Discussion 
Points as part of the lesson with whole group interaction, paired work or small-
group work. The use of Discussion Points is meant to help students explore what 
can be complex issues; to learn to develop their own views and opinions but to 
be respectful of others’ views and opinions, and be prepared to listen as well as 
contribute.

Thinking Task Boxes
Thinking task boxes tend to be an individual task, but not exclusively so. They 
require students to set aside some time to think carefully about the issue or 
question in the box. These are designed to challenge thinking and consider both 
sides of the issue. Thinking Tasks can be used in lessons as a chance to get students 
to spend a few minutes contemplating, before being prepared to share their 
thinking with the rest of the class.

Action Task Boxes

Action Task boxes contain tasks that require action! The Action Task boxes may 
require students to carry out some written work, complete a table, find out 
some information, note something they may need and use in the lesson, or do 
some task outside the classroom. These can be used for classwork or homework 
as appropriate. There will be some Action Task boxes in the Student Book which 
enable students to complete tasks in the book itself, if desired, or could be 
completed in other ways, for example, through laptops, tablets, audio recording, 
video recording and so on.

Research Task Boxes
Research task boxes require students to go and find out some additional 
information to that provided in the Student Book. This could be as part of their 
own learning development but could also be a requirement of part of the lesson. 
The research task may involve students doing some desk research, secondary 
research or online research.

Self-Assessment Questions
At the end of most of the lessons, there is a set of Self-Assessment Questions. These 
questions could be tackled by students for their own learning development but 
could equally be set as part of classwork, homework (if appropriate) and/or used 
for formative or summative assessment purposes.

   xix
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Checkpoint
These are generally short questions which appear throughout the lesson and 
require students to provide a quick answer to the Checkpoint question. This is 
designed to help students check understanding of key issues before moving on to 
the next topic.

Questioning Task
A Questioning Task requires students to ask questions and seek answers. This may 
mean they must ask friends, family, teachers or other people who may be in a 
position to provide them with information to help them construct an answer and 
gather more information.

The Teacher’s Guide as a Tool

This guide has been produced to provide you with the primary tool for your 
teaching of the programme. Please note that the Student Book is not the 
curriculum, it merely reflects the curriculum as laid down by the Moral Education 
Programme. This guide should be your primary source of reference to help you 
plan and devise your teaching and learning strategies. Best practice suggests that 
teachers should use a textbook as an aid to teaching, and not as a replacement. It 
is highly recommended, therefore, that you do not rely on the Student Book as the 
main tool for your teaching but focus on the suggestions outlined in this Teacher’s 
Guide as being the key source of ideas and plans for your teaching.

xx Introduction  
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Learning Outcomes

At the end of this and the previous unit, you should be able to:

1. Know how to participate in, and contribute to, debates on contemporary global 
issues at local, national and global levels as informed, engaged, responsible and 
responsive global citizens.

2. Have further insights into the challenges and opportunities of living in an 
increasingly interconnected and diverse world.

3. Develop and apply values, attitudes and skills to manage and engage with 
diverse groups and perspectives.

4. Critically reflect on what it means to be a member of the global community and 
how to respond to common problems and issues.

Lesson 1 

Lesson 2 

Lesson 3 

Lesson 4 

Lesson 5 

U N I T  C I S 12

Global Citizenship 
(Part 2)

What Are the Significant Global Issues of Our Time?

What Are the Challenges to Global Citizenship and Peace ?

What Does it Mean to be an Empathic, Compassionate, Engaged 
Global Citizen?

How Can Global Citizens Debate, Make Decisions About and Act to 
Promote Social Justice?

How Can Global Citizens Debate, Make Decisions About and Act to 
Promote Environmental Justice?

1
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Introduction

This is the second part of this double unit which overall covers 12 Lessons. In Unit 
4 of Grade 11, there were 7 Lessons and in this unit we complete the topic with a 
further 5 lessons.

Below is a summary of the elements of each lesson:

➤ Lesson 1 builds on the context created in Lesson 7 by introducing students to some of 
the specific significant global issues faced by their own, current generation. The focus is 
on development issues, and how global communities decide on and create development 
agendas. This also provides the students with an opportunity to reflect on challenges in 
global governance – it is not easy or simple to facilitate cooperation on development issues 
that involve many stakeholders who may have differing perspectives. The lesson draws on 
examples of development agendas that have been created (with varying effectiveness) to 
address global development. Students will be able to trace the evolution of development 
agendas over several decades, reflecting on what they think are key development issues 
for the Middle East region. The rest of this lesson also sets a foundation for lessons 4 and 
5, in which students will identify ways they can participate in human rights, social justice 
and environmental justice issues.

➤ Lesson 2 presents the idea that there are threats to global peace and global citizenship, 
and takes students through a process of examining issues such as ignorance, intolerance, 
prejudice, differences in values, insularity and how these issues impact on the capacity 
for people to co-exist in a state of peace, mutual respect and collaboration. The Student 
Book presents as a case study the banning of wearing religious symbols in the EU, and the 
reasons for and implications of these kinds of decisions. Students have the opportunity to 
reflect on how inequitable access to resources can result in discord among people. The 
underlying theme of this lesson is the potential consequences that arise when different 
groups of people do not understand each other’s perspectives, or fail to treat one another 
with compassion.

➤ Lesson 3 builds on Lesson 2 by allowing students to identify and articulate the conditions 
for existing in peace with other people – that is, empathy and compassion. The lesson 
further develops the idea that engagement is a foundational principle of global citizenship 
– it is not enough to have positive attitudes towards others – it is desirable to actively 
engage in issues that affect the wellbeing of other people. The students are presented 
with a practical approach to engagement – for example, mapping out probable and 
preferred futures for a range of issues. The lesson should also draw on the national values 
of the UAE , and the example set by its leaders, to guide students in articulating specific 
values that foster cooperation and interconnectedness among people. The lesson further 
develops the idea of effective communication, especially listening skills, as a foundation 
for developing empathy and compassion.
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➤ Lesson 4 brings learning from previous lessons to a practical point. Students define 
social justice and then identify forums that have been set up within the UAE specifically for 
youth development. They learn about ways in which they can participate in or contribute 
to these forums. They examine a case study about Her Excellency Minister Shamma bint 
Suhail Faris Mazrui and how she represents the values that promote youth development 
and engagement in the UAE. The students practise making short, persuasive speeches 
related to a youth need, thus developing their communication skills. In a second case 
study, they learn about Malala Yousafzai and the strategies she has used to advocate for 
girls’ education. The lesson ends with the students developing an advocacy programme 
for a youth issue – consolidating their practical engagement as global citizens.

➤ Lesson 5 draws on students’ understanding of the environment as the one significant 
‘common’ for all of humanity. They define environmental justice, and analyse a case study 
about the building of the Atatürk Dam in Turkey to identify different perspectives about 
using environmental resources such as water. This lesson also enables students to reflect 
on power relations among countries in relation to controlling resources. The students 
participate in a role play exercise to examine three country perspectives and how to 
try to increase cooperation based on shared values or needs. The lesson provides the 
students with an opportunity to read and reflect on findings from a survey carried out 
by the Masdar Institute among youth in 20 countries. They use the case study to practise 
setting up their own survey. In the last part of the lesson, students develop their skill in 
participating in an environmental justice issue by writing a blog entry.
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Copyright © Ministry of Education – United Arab Emirates



Lesson 1

WHAT ARE THE SIGNIFICANT GLOBAL 
ISSUES OF OUR TIME?

Introduction

This lesson will lead the students to reflecting critically on some of the most 
significant issues of our time, such as climate change. They will explore global 
goals and strategies that have been adopted to address some of these issues. One 
of the key aspects here, which relates to learning outcomes 2 (have further insights 
into the challenges and opportunities of living in an increasingly interconnected 
and diverse world), and 4 (critically reflect on what it means to be a member of 
the global community and how to respond to common problems and issues) of 
the MEP curriculum, is that the students are deepening their awareness of the 
complexity of dealing with global issues, and that ideas and strategies evolve over 
time, as there are no clear ‘right or wrong’ ways to address the challenges of the 
world.

Learning Objectives

At the end of the lesson, students should be able to:

➤ Identify at least three key development issues for the world.

➤ Explain the process of forming a development agenda and priorities for the 
world.

➤ Outline, with reference to a case study, how advocacy plays a role in protecting 
human rights.
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Suggested Lesson Structure

1. Introduction (8 minutes)

Introduce the lesson by asking the students to brainstorm the key significant 
issues of our time. They may come up with ideas such as climate change, pollution, 
population pressure, etc. They may also come up with ideas that are relevant to 
their peer group or generation, such as online bullying or peer pressure. Remind 
them that we are identifying global issues that have the potential to affect 
everyone on earth. They may like to draw on their prior knowledge from Lesson 7 
in Unit 4, of Grade 11, and come with ideas related to each of the Global Commons.

Capture their ideas as key words or phrases, either on the board, or typed 
into presentation software. Allow a maximum of 10 ideas and then stop the 
brainstorming process.

Pyramid Activity: Let the students reflect on the list of issues. Tell them to work 
in pairs and rank the issues from 1 to 10, with 1 being the most urgent or serious 
problem. Give them one minute to do this.

Now put sets of pairs together and get them to repeat the exercise – again in one 
minute.

Put groups of four together and repeat the activity.

Once you have three larger groups left with their rankings, write up their top three 
ranked issues on the board.

If the rankings are different, then get the students to vote individually on which 
of the three is the one they personally think is most significant, second most 
significant and third most significant.

In plenary, ask the students if they think this way of identifying needs and issues is 
a useful way to prioritise significant issues. Is it fair? Is there a more effective way to 
do it? The idea is to get them to think critically about process, as well as outcome. 

They may have noted that for some people a particular issue may be far more 
emotive or important than others. For example, girls who know that there are 
literally millions of other girls around the world who are out of school may feel that 
girls’ education is the most important issue, whereas a student who is passionate 
about conservation may insist that loss of biodiversity is the most important 
problem. It is not important if they do not reach consensus in the end. What is 
important is that they are increasing their awareness of the complexity of global 
issues, and starting to form their own ideas about what is important and perhaps 
how they may like to get involved in addressing it.
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2. What’s in the News? (8 minutes)

The media plays a critical role in the types of information that individuals access, 
and the kinds of topics and issues they read, learn and form opinions about. It 
is a widely known fact that social media sites such as Facebook use algorithms 
to present suggested content to users that matches the kind of material they 
demonstrate a preference for through their personal browsing activity. This means 
that if you use a social media site as your primary medium for interacting with 
the world, there are literally millions of issues that you would never know about – 
because your newsfeed is tailored to the (potentially narrow) range of topics that 
you already know about.

Working with media sources is a way to develop students’ awareness of bias in 
reporting and to think critically about the role of media in connecting the world 
and how they respond to issues they read about. How are their opinions formed? 
You have the opportunity to develop their metacognition – their thinking about 
how they think. Students should also become aware that media companies may be 
privately owned, or serve the agendas of shareholders. This introduces an element 
of bias into reporting. They can reflect on these issues when they access media.

Scanning the news: Let the students use their devices to access today’s news on 
any three different news sites, for example, Gulf News, Khaleej Times, The New York 
Times, etc. They can do this pairs. Tell them to identify, from scanning headlines, 
how many times global issues that they identified in class are mentioned in the 
‘world’ or ‘global’ news headlines. They can do the same for a search filter of one 
week if they have enough time. 

You can differentiate this activity by asking students to type one or two of the 
keywords from the board into the search option for each site and note what 
headlines come up. As extension for stronger students, you can ask them to identify 
differences in how the issues are presented across different sites. For example, is 
there a regional focus? Is there a human rights focus? Is there an economic focus?

Conclude the activity by letting students give some feedback in a one minute 
plenary. Or, you can ask them to answer the question: to what extent do the media 
influence our perception about the global issues of our time? Some students may 
even use the term ‘fake news’. You can get them to reflect on this as a homework 
activity.
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3. The Evolution of Development Goals (10 minutes)

The point of this stage of the lesson is for students to grasp the idea that prioritising 
addressing issues of global significance is an evolutionary and dynamic process 
– partly because it is so complex. Many global issues are development issues. 
Figuring out how to address them, involving all countries and regions is very 
difficult!

Flow Chart Activity: Put the students into groups of three. Instruct them to read 
the information in the Student Book about the Millennium Development Goals, 
the Sustainable Development Goals, and the post-2015 Development Agenda. 
Hand a large sheet of newsprint or paper and a set of permanent markers to each 
group. Tell them to think about how the development agenda has evolved from 
the MDGs to the post-2015 Agenda. 

They should consider shortcomings in the strategies, as well as ‘new information’ 
that may have informed the evolution of the agenda. They should look for common 
themes that run through all three development strategies. Tell them to illustrate 
the evolution of the process in the form of a flow chart or graphic organiser – it 
needs to be as simple as possible.

Differentiation: For weaker students, you could write up some key words on the 
board that reflect some common themes across all three development agendas, 
and let them search the information in the Student Book for the same keywords, 
thus identifying the core issues.

Put up the flow charts on the classroom wall and then refer to them briefly in 
plenary as you help students to summarise the key learning points.

Extension: Students who need a greater challenge can do the Thinking Task on 
page 348 of the Student Book, in which they consider why the SDGs are stated for 
all nations, whereas the MDGs were not.

4. Linking Development Agenda Goals to Issues in the World  
(10 minutes)

In this part of the lesson the students will consolidate their understanding of the 
connection between goals for development and global issues.

‘Find the Connections’ Activity: To facilitate this part of the lesson, you can get 
the students to work in small groups and do the Action Task on page 349 of the 
Student Book. They have already brainstormed issues at the start of the lesson, so 
they do not need to repeat that. They can map issues that have come up earlier in 
the lesson. However, the activity requires them to focus on the Middle East – this 
may lead to new ideas being included. Each group needs a set of coloured pens to 
complete the task. You can conclude the activity by letting groups compare their 
ideas with one another.
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5. Advocacy as Strategy for Addressing Development Issues  
(20 minutes)

In this part of the lesson the students have the opportunity to demonstrate their 
understanding of advocacy. Briefly discuss the meaning of ‘advocacy’ with the class. 
You can ask them to name examples of organisations that advocate for children’s 
rights, human rights, animal rights, and so on.

Article Writing Activity: Tell the students to write an article that could be published 
in a school or community newspaper about the role and importance of advocacy 
in addressing global issues. The article should only be around 150 words in length, 
so students must use the word count mindfully. They can use one of the case 
studies in the Student Book as a basis for their article. The purpose of the article 
could be to persuade other teens to get involved in advocacy.

There are many online resources for how to structure news articles, and students 
may have practised this type of writing in their language classes. One example of 
an online resource that provides a brief outline for writing an article is:

http://www.makemynewspaper.com/uk/how-to-write-a-school-news-article

You can circulate among the students and read their articles as a way of assessing 
their understanding.

As an extension task, you could get students who want a challenge to collate and 
publish the articles in a classroom newspaper format. If the articles have been 
written digitally, you could collect them from students using email or your intranet 
service and the ‘publishers’ can use a simple software program such as Microsoft 
Publisher, or even Microsoft Word to format them. This could be a homework task, 
and when it is complete, you could print a copy to put on the classroom wall.

6. Conclusion (4 minutes)

To conclude the lesson and draw together the learning, put students into pairs and 
let them use the Self-Assessment Questions at the end of the lesson in the student 
book as a basis for identifying key points. An alternative to this approach would be 
to use the ‘hot seat’ approach.
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Lesson 2

WHAT ARE THE CHALLENGES TO GLOBAL 
CITIZENSHIP AND PEACE ?

Introduction

This lesson deals with the challenges to global citizenship and peace. The students 
will reflect on what causes discord among people at the inter-personal level, and 
then extrapolate this out to larger scale problems that prevent peaceful connection 
among people. The lesson links closely to the previous lessons in which students 
identified development issues. This lesson gives them the opportunity to explore 
how differences among people can present opportunities for global citizenship, 
but also challenges.

Learning Objectives

At the end of the lesson, students should be able to:

➤ Identify at least three things that pose a challenge to global citizenship and 
peace.

➤ Explain a range of perspectives related to a case study about wearing religious 
symbolism and expression in a multicultural society.

➤ Prepare a short speech to recommend ways in which young people in the UAE 
can maintain conditions for peaceful global citizenship.

9
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Suggested Lesson Structure

1. Introduction (5 minutes)

To begin the lesson, you can ask students a guiding question such as ‘Why is peace 
not universal?’ This may seem a ‘heavy’ question to pose to them, so you can pose 
a different question. The idea is to get them to think about possible reasons for 
conflict in the world, considering all the governance and other structures and 
agencies that exist to promote peace. Give them a minute to reflect on this quietly. 
They may like to write down a few points. Then ask them to share ideas in plenary. 
You could also ask them to define peace, and you can refer them to the Student 
Book for ideas.

Another option to introduce the lesson is to get the students to look at the image 
of the dove and olive branch (page 361 of the Student Book), which represents 
peace, and get them to work in pairs to brainstorm ideas that come to mind about 
peace and lack of peace.

Explain to the students that they are going to explore what causes a lack of peace 
and cooperation among people, as a challenge to global citizenship. They will work 
with case studies of interest in relation to this.

2. Case Study: Perceptions (15 minutes)

Discuss with the students that perception is the way we look at something and form 
an opinion about it. This becomes our perspective. Two people could experience 
the same event, but have different perceptions about what caused it, and different 
perspectives on what it means. 

Discuss with them that people are often conditioned to think or behave in a 
certain way because of the prevailing attitudes around them. Write the words 
‘stereotyping’, ‘ignorance’ and ‘judgment’ on the board.

Case Study Stimulus Activity: Put the students into pairs or groups of three and let 
them read the case study about Mansour on page 362 of the Student Book. They 
must use the case study to answer three questions:

• How did ignorance play a role in this situation?

• How did stereotyping play a role in this situation?

• What was the connection between ignorance, stereotyping and judgment?
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Get feedback in a short plenary session. The students should have been able to 
identify that both Mansour and the woman had prevailing attitudes about one 
another that were grounded purely in perception, and not fact (this is ignorance). 
Their perceptions informed their behaviour: Mansour immediately assumed the 
woman had stolen his phone because he stereotyped her as one of the dishonest, 
opportunistic thieves that he had been warned about in this foreign environment. 
The woman wanted to help him, but was afraid to approach him because he 
behaved aggressively, and she had then stereotyped him as an Arab man who is 
not allowed to speak to unrelated women (based, again, on hearsay or perception). 
Both parties judged one another based on their ignorance and stereotyping. There 
was, in fact, a complete breakdown in communication and a potentially pleasant 
and cooperative exchange failed to occur. You can ask the learners to reflect on 
how this plays out in the world on a much larger scale.

3. Insular Attitudes and Inequitable Access to Resources as 
Agents of Discord (25 minutes)

Now that the students have explored the attitudes that can lead to discord, they 
can work with another case study that reflects reasons for challenges to peace.

For this part of the lesson, you could divide the class into two groups. Allocate the 
case study dealing with wearing religious symbols in Europe to one group, and 
the case study about South Africa and discord among people to the other group. 
In this way, you will elicit a range of perspectives about two different case studies. 
You should monitor the discussions to ensure that the students discuss the issues 
in a respectful and objective way, without making any judgements or insensitive 
comments about the situations they are talking about. 

Put the learners in each of the two larger groups into smaller groups, so that there 
are three or four small groups working with each case study.

Recording a Response to a Case Study: Students likely watch a lot of media content, 
and each day they may access a variety of short video clips, advertisements and 
films. Many students may have favourite YouTube channels that they like to watch. 

Before starting the activity, ask them about the power of visual and auditory 
mediums. Why are these forms of media appealing? They may respond that films 
clips convey a message in a way that is more easily accessible than reading it; 
pictures and graphics illustrate ideas more clearly than what can be conveyed 
through words alone, and so on. 

Tell them that they are going to practise using film medium to report on a case 
study. (Note: If your school allows students to use mobile devices in class, this 
activity will be easy for them to do. If the school does not allow students to use 
their own mobile devices, then you may need to arrange a few video cameras (if 
the school has them) to enable them to record their reports).
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The students are to read their allocated case study and analyse what the underlying 
attitudes and problems were that led to the issue. They must identify at least three 
perspectives in relation to their case study. They are then to make a two-minute 
film recording, using their mobile phones or other camera filming equipment 
that presents their response. Each member of the group must contribute to the 
recording in some way.

You will likely not be able to let the class view all the recordings, but if you have an 
intranet service, you could get the groups to upload their filmed responses so that 
they can be viewed in students’ spare time.

Conclude the activity by asking the students to summarise three key perspectives 
in each case study.

If you need to differentiate this activity, you could also facilitate it by setting a few 
questions on each case study that the students can respond to, scaffolding them 
to identify perspectives.

4. Planning a Speech (12 minutes)

This part of the lesson guides the students to an individual response. Ask them to 
make a mind map of ideas that they could use to recommend ways in which young 
people in the UAE could maintain conditions for peaceful global citizenship. They 
could refer to the quotation on page 366 of the Student Book as a stimulus for 
thinking about this. This activity provides you with an opportunity to conference 
briefly with each student to check their understanding of the key ideas in the unit.

5. Conclusion (3 minutes)

Active Review: Get each student to come up with one question related to the 
lesson and write it down. Put them in pairs and let them take a turn to ask and 
answer a question.

6. Homework

This lesson lends itself to further inquiry and reflection. Students could do the first 
part of the Action Task on page 370 of the Student Book in which they interview 
adult members of the community.
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Lesson 3

WHAT DOES IT MEAN TO BE AN EMPATHIC, 
COMPASSIONATE, ENGAGED GLOBAL 
CITIZEN?

Introduction

This lesson builds a bridge between the conceptual understanding of global 
citizenship and individual reflection on the qualities of a global citizen. The students 
will explore the attributes of compassion, empathy and engagement (through the 
lens of the national values of the UAE) to establish a vision for a preferred future. 
This prepares them for the ‘action’ work that they will be encouraged to undertake 
in lessons 4 and 5. There are several Action Tasks in the Student Book that can be 
used to facilitate this lesson.

Learning Objectives

At the end of the lesson, students should be able to:

➤ State, in no more than 100 words, what you think a preferred future is for the 
citizens of the world.

➤ Explain three values and attributes that support global citizenship.

➤ Describe the role of His Highness Sheikh Mohamed bin Zayed Al Nayhan (May 
Allah protect him) as a global citizen working to improve global public health. 

➤ Analyse questions in a case study to enable the development of empathy.

13
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Suggested Lesson Structure

1. Introduction (5 minutes)

To begin the lesson, you can establish learners’ understanding of key terms that 
form the foundation for this lesson.

Ask students to say how we know if another person is empathic and compassionate. 
You can refer them to the definitions of these terms in the Student Book if necessary. 
You can give them starter phrases to help them come up with ideas:

• If a compassionate person sees an unaccompanied child crying in a shopping 
mall, they would …

• If an empathic student notices another student sitting alone and looking anxious 
in the school canteen, they could …

Another way you could introduce the lesson is to put the students into pairs and 
ask them to role play an exchange that demonstrates compassion and empathy. 
They could role play a previous case study such as the one from Lesson 2, involving 
Mansour and the woman who picked up his phone. You could ask them to ‘rewind’ 
the scenario and show a different outcome with both parties interacting from the 
point of view of compassion and empathy.

2. Probable and Preferred Futures (10 minutes)

Refer the students to page 373 in the Student Book. Use the example to discuss 
with them what the difference is between these two ideas. The key point is that if 
we do nothing to influence the future, and if things continue as they are currently, 
there will be a ‘probable’ (most likely) outcome. We may not like this outcome. For 
example, if we are lazy and neglect our studies, the probable future is that we will 
fail our exams – which is an unpleasant outcome. If we wish to pass our exams with 
excellent grades (a preferred future), we would choose to apply ourselves to our 
studies, set achievement goals and work diligently to realise our potential.

Put the students into small groups of three and refer them to the Action Task on 
page 373 of the Student Book. You can allocate an issue for them to work on, or you 
can let them choose an issue. Tell them to use the same template in the Student 
Book to map out the probable and preferred future for the issue. They must focus 
explicitly on the values, ethics and principles that form the foundation for choices 
made to create the preferred future.

Pairs can then be grouped together to share their ideas.

You can conclude the activity by asking one or two pairs to share their preferred 
future in plenary. Emphasise that we all hold potential to positively influence 
the future (here you can remind them about the ‘circles of concern’ and ‘circles of 
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influence’), but it is much easier to use our influence in constructive ways if we have 
compassionate, trusting relationships with other people who share our values and 
vision for the future.

3. How Can UAE Values Inform Empathic and Compassionate 
Global Citizenship? (10 minutes)

This part of the lesson draws the students’ attention to how their national values 
are a foundation they can build on to develop empathy and compassion. You can 
introduce this activity by drawing on the idea of an ‘antidote’. In the last lesson 
they explored how ignorance, stereotyping and judgement can break down 
human relations. Compassion and empathy, which are a fundamental part of the 
UAE national values, are ‘antidotes’ (something that neutralises or has the opposite 
effect of something else) to those destructive qualities and attitudes.

The students can work in small groups again for this activity. Refer them to the 
Action Task on page 377 of the Student Book, in which they reflect on the colours 
in the UAE flag.

Let them follow the instructions to identify ‘values’ words in the descriptions and 
explain how these values help Emiratis to be good global citizens.

Words that they could identify include:

• bravery

• strength

• courage

• hope

• joy

• peace

• honesty

• strength of mind

Video Stimulus Activity: An alternative (or supplementary) way to approach this 
activity is to show the students a short video about this MEP curriculum. They can 
draw ideas from the video to identify values in the UAE that support peace and 
global citizenship.

The video can be accessed here:

https://www.youtube.com/watch?v=ESYBbD6gAMo

You can let the students share ideas in groups. The idea is for them to understand 
that their national values are a unifying strength that support the aims and 
realisation of global citizenship.
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4. Follow-up activity: The three-finger salute (10 minutes)

This activity allows the students to explore the significance of what has become a 
national symbol of the UAE – the three finger salute. Let them work independently 
on this task. They should read the information about the three finger salute in 
the Student Book and then complete the Action Task. Hand out sheets of paper 
for them to sketch the hand and complete the task. The idea is for them to think 
creatively about key words associated with the values represented in the salute, as 
well as attributes that could be represented by the closed fingers. When they have 
completed the activity, let them pin the sketches on the classroom wall or board. 

An extension task could be that students work in small groups to discuss each 
sketch and then compile a summary of the perspectives and ideas presented in all 
the sketches. They can write this up and present it using a slide programme such 
as PowerPoint. 

5. How Can We Become Engaged Global Citizens? (10 minutes)

Engagement implies that we are aware and responsive, and prepared to act in 
relation to issues that concern us. Briefly discuss this term with the class. In this 
part of the lesson students explore the active aspects of empathy and compassion.

Option 1: Learning from our leaders: One way to facilitate this part of the lesson is 
to refer the students to the case study about His Highness Sheikh Mohamed bin 
Zayed Al Nahyan (May Allah protect him) and the contribution he has made to 
global health. Get the students to read the information in pairs and then ask them 
to share learning points in plenary, and capture these on the board. 

Option 2: Responding to a Visual Stimulus: One way to facilitate this part of the 
lesson is to let students look at the image on page 385 of the Student Book). Get 
them to comment on the symbolism in the image. What do the trees represent? 
(Two people communicating.) What do the birds represent? (Ideas ‘flying’/ ‘soaring’/ 
‘nesting’ between the two people and in their minds). The ‘heads’ are tilted towards 
one another in a gesture of listening. Both ‘heads’ are actively engaged in sharing 
ideas. And so on. This task may appeal to visual learners in the class who enjoy 
working with symbolism.

Option 3: Role Play in Response to Case Study Stimulus: Put the students into 
groups of three and let them role play the case study of the ‘third culture kid’, 
Cuifen. One student plays the role of Maryam, one plays the role of Fatima and 
one plays the role of Cuifen. They should role play a conversation between the 
three characters in which the two friends try to understand more about Cuifen’s 
experiences and welcome her to their community. If your class is composed of 
boys who may like to do the role play, but do not wish to play the parts of female 
characters, then they can choose male names and role play the characters as male.
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Conclude the activity by asking the students to write a one sentence reflection on 
what they learnt from this activity. You can read these as you circulate around the 
class.

6.  Conclusion (10 minutes)

The conclusion to the lesson will be in the form of students writing a personal 
response about how they would describe the preferred future for citizens of the 
world. They should title it ‘My One Hundred Word Legacy’. The perspective from 
which they should write is one that includes the active role that they intend to play 
in shaping the preferred future. One hundred is a small number of words – they 
need to be clear and succinct in their narratives. You can use this opportunity to 
read students’ responses and interact with them one to one about their aspirations 
for the future.
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HOW CAN GLOBAL CITIZENS DEBATE, 
MAKE DECISIONS ABOUT AND ACT TO 
PROMOTE SOCIAL JUSTICE?

Introduction

This lesson leads the students to finding ways in which they can act to promote 
social justice. Global citizenship implies that citizens work together to build a more 
just, equitable and peaceful world that supports human rights. The focus will be 
on youth development, as this affects the students and their peers. The underlying 
theme of the lesson has two aspects – programmes that are available to empower 
the students themselves, and the students planning ways to advocate for social 
justice for others.

Learning Objectives

At the end of the lesson, students should be able to:

➤ Define social justice.

➤ Identify at least two forums in the UAE established to address youth issues.

➤ Practise using public speaking skills to raise awareness about an issue affecting 
youth in the local community.

➤ Plan an advocacy programme to address the issue of lack of digital connectivity 
among the youth in Africa.

Lesson 4

Lesson 418
Copyright © Ministry of Education – United Arab EmiratesCopyright © Ministry of Education – United Arab Emirates



Suggested Lesson Structure

1. Introduction (5 minutes)

To introduce the lesson, write the term ‘social justice’ on the board. Ask the students 
to try to define it. Discuss the meaning of social justice with them. Student should 
have some understanding of the term from the work they did in Units 4 and 5, 
in Grade 10. They should understand that it is an inclusive term that refers to 
equitable access to resources and opportunities that enable people to live healthy, 
safe and qualitative lives. Social justice is widely regarded as a prerequisite for 
peace and cooperation within societies. You can refer to the case study regarding 
xenophobia in Lesson 2 which illustrated a lack of social justice, on several levels 
(migrants moving to a new country because they felt they could not improve the 
quality of their lives in their home country, and then becoming scapegoats for the 
suffering of local people).

2. What Can We Do Locally to Promote Social Justice? (8 
minutes)

The UAE has established forums to develop youth skills and address youth needs – 
including the young people sitting in this classroom!

Option 1: Prepare a quiz ahead of time as a fun way for the students to learn about 
the structure and functions of the Emirates Youth Council. You could use the 
Kahoot software, as previously suggested:

https://kahoot.com

You could also type the quiz questions into a slide presentation and let the students 
work in pairs to answer the questions. Award a small prize to the top three teams 
who correctly answer most questions.

Option 2: Put students into pairs and get them to use the information in the 
Student Book to quiz one another about the Youth Council.

The idea is that students know that the Council exists, and that there are ways that 
it might benefit them in their own development.

Option 3: Use the KWL (Know, Want to Know, Learned): Draw three columns on the 
board. Label them ‘Know’, ‘Want to know’ and ‘Learned’.  Proceed as follows: 

Ask the class if they already know of any youth-driven or youth-focused initiatives 
based on social justice, such as the Emirates Youth Council. Capture their ideas as 
key words in the ‘Know’ column. 

Then ask the class what they would like to know more about, in relation to these 
types of initiatives, or in relation to social justice in general. You may need to 
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prompt them with some additional questions such as: ‘Do you think there are 
enough opportunities in our area for young people to get involved in social justice 
promotion?’ ‘Do you know how the Emirates Youth Council functions?’ Capture 
their ideas in the ‘Want to know’ column. 

Once they have read some information about the Emirates Youth Council, or other 
youth organisations, ask them (in plenary, before the end of the lesson) to say 
what they have learned. Capture their ideas in the third column. You can then get 
students to write down key words for the three columns in their exercise books.

3. Taking action (25 minutes)

Making a short speech: In this part of the lesson, the students have the opportunity 
to practise public speaking skills, using the youngest ever government minister in 
the UAE – Her Excellency, Minister Shamma bint Suhail Faris Mazrui as a role model. 
Some of the students may have heard some of her public addresses. If they have, 
they could share some points in plenary about what makes her a persuasive public 
speaker. Emphasise to the students that being able to communicate ideas to an 
audience is a key skill for a person of influence (which is potentially any one of 
them).

Put the students into groups of five and let them follow the instructions for the 
Action Task on page 397 of the Student Book that requires them to identify and 
address a youth need. You may need to support the groups as they work through 
this task, so try to circulate around the class. If some students need scaffolding, you 
can suggest ideas for needs that they think about, for example, more recreational 
opportunities to relax with friends, increased career counselling services, and so 
on.

Try not to interfere too much in the part of the activity where group members must 
choose which of the five short speeches is most likely to convince an audience to 
participate in solving an issue – the idea is for them to develop autonomy and 
collaboration skills. Only step in if you see that there is open conflict occurring in 
a group.

Let groups briefly share some idea for persuasive speech-making in plenary. They 
could include things such as:

• Have a clear goal for the speech.

• Know your audience.

• Use imagery to incite the imagination of audience members.

• Make eye contact with the audience.

• Use pauses for dramatic effect.

• Use statistics and anecdotes to illustrate key points.

• Clearly indicate what action you would like the audience to take in relation to 
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the issue.

Students can use some of the skills they learnt in Unit 2 of Grade 11, here.
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4. What Can We Do Globally to Promote Social Justice?  
(20 minutes)

Briefly discuss the case study of Malala Yousafzai with the class. The key learning 
point is that she is a global role model who has mobilised hundreds of thousands 
of people to want to take action to promote education and human rights for girls. 
She is a role model for influence, courage, resilience and integrity.

Developing an Advocacy Programme: The students can, once again, do the Action 
Task in the Student Book to put into practice a strategy for promoting social justice. 
Refer them to the task on page 402. There is a suggested Advocacy Toolkit that 
they can download. You could also download the kit and project it onto a screen or 
the board in class so that students can see the headings.

Let the students do the task. They do not have to present their advocacy 
programme plans; the focus is for them to work through the process of how to 
plan one. As an extension task, some students may like to carry out their advocacy 
programmes as part of their personal leadership development.

5. Lesson Summary (2 minutes)

Youth Circle Activity: You can conclude this lesson by getting students to sit in a 
circle and take it in turns to summarise a key skill they have developed, or a key 
piece of knowledge they have gained in one phrase or sentence.

6. Homework

In preparation for Lesson 5, ask students to familiarise themselves with the Atatürk 
Dam construction case study on pages 408-409 of the Student Book.

Lesson 5
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HOW CAN GLOBAL CITIZENS DEBATE, 
MAKE DECISIONS ABOUT AND ACT TO 
PROMOTE ENVIRONMENTAL JUSTICE?

Introduction

This lesson builds on the skills that students have practised in Lesson 4, and extends 
their participation in global citizenship to issues relating to environmental justice. 
Most of the learning activities used in this lesson are outlined in the Student Book.

Learning Objectives

At the end of the lesson, students should be able to:

➤ Define environmental justice.

➤ Identify at least one key environmental issue in the Middle East region and 
analyse its impact on a range of affected parties.

➤ Design ten survey questions to gather data about environmental justice issues 
according to youth in the UAE.

➤ Write a blog post of 250 words to recommend how youth can get involved in 
promoting environmental justice.

Unit 5 23
Copyright © Ministry of Education – United Arab Emirates



Suggested Lesson Structure

1. Introduction (5 minutes)

You can introduce the lesson by writing the key term ‘environmental justice’ on the 
board and letting students brainstorm what it means. Capture some of their ideas 
as key words. You can also refer to the scenarios presented in the introduction to 
Lesson 5 in the Student Book to get students to think about the environment. 
Environmental justice is perhaps a little more complex to understand than social 
justice, because it involves two ‘agents’, as it were – the environment as a physical 
entity that needs to be respected and conserved, and people who inhabit the 
environment and deserve to have access to its resources to meet their needs 
without leaving a destructive impact. In this sense, social justice and environmental 
justice are closely connected concepts.

2. Contexts for Environmental Justice (30 minutes)

In this part of the lesson the students are going to examine a regional environmental 
justice issue from multiple perspectives.

Simulation Activity: A simulation is basically a role play, except that the scenario is 
usually a real situation. Students will simulate responses to the construction of the 
Atatürk Dam along the Euphrates River, in Turkey.

Put the students into groups of four and work through the instructions for the 
simulation/role play on page 410 of the Student Book. Explain that the Venn 
diagram is a useful tool or strategy to use when negotiating or trying to increase 
agreement or cooperation about an issue – it provides a visual focus point for 
consensus seeking. 

The Chair needs to work hard to get the different representatives to find common 
ground so that they can solve the conflict about the water supply. The three 
members representing the three affected countries need to be clear about their 
country’s perspective. (This is why they needed to have familiarised themselves 
with the case study prior to this lesson.) Weaker students may benefit from being 
paired with more confident students (this means you would have extra members 
in a group with two students representing one country).

You could put up some question and statement prompts on the board to help 
Chairs facilitate the discussions and negotiations. All students will benefit from 
these. Examples of question prompts could be:
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• Let’s identify things we agree on …

• If we decided to … then we could achieve …

• Let’s summarise our points of agreement …

• What if …?

• What is one key priority for your country?

• How would your country benefit from …?

• Can we try to compromise by …?

• What would the consequence be if …?

You can also encourage the students to use Edward De Bono’s Six Thinking Hats 
strategy to negotiate the issue (this is a useful tool for many kinds of situations and 
was covered in Unit 2 of Grade 11 on page 144):

In essence, the strategy proposes that we can facilitate a discussion more 
purposefully if we are forced to focus on it from a particular perspective, or ‘coloured 
hat’. When we ‘wear’ one of the ‘hats’, we may only come up with points related 
to the theme of that hat. This means that everybody involved in the discussion 
is responding in the same way to an issue at a given time. It allows people to use 
the ‘hats’ to seek consensus, come up with new ideas, identify potential risks, and 
many other things.

A summary of the ‘hats’ is as follows:

• White hat: Facts, data and information about an issue (no emotion, bias or 
opinion).

• Red hat: Feelings, opinions, instincts about an issue (not facts).

• Yellow hat: Values and positive aspects of an idea – for example, why a new plan 
is likely to work.

• Green hat: Creativity, new ideas, solutions to problems.

• Black hat: Risks, difficulties, potential problems, reasons why an idea may not 
work.

• Blue hat: Action plans, overview of process, identifying next steps.

The Chair could ask the representatives to wear their green hats to come up with 
creative new solutions to their problem. Then they could wear their yellow hats 
to come up with reasons why the new ideas may work. Then they could wear the 
black hats to identify risks and negative aspects of the plan. Then they could wear 
their blue hats to summarise the situation and vote on next steps. The Chair can 
also adopt a ‘hat’ at different times, for example the blue hat enables the Chair to 
keep the discussion on track.

At the conclusion of each discussion, the groups should present their Venn 
diagrams in plenary to demonstrate how they have achieved the aim of solving 
the water issue.
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3. What Can We Do Locally to Promote Environmental Justice?  
(25 minutes)

Discuss with the students the findings of the Gen Z Global Sustainability Survey 
that was conducted by the Masdar Institute. Ask the students to come up with 
questions that would have enabled the collection of data that was reported in the 
survey. Surveys are a useful tool for gathering data in response to an inquiry. This 
will be a useful opportunity to practise this skill, which could be utilised when they 
come to do their project in Grade 12. The project guide in the Grade 12 Student 
Book will provide further detail on survey questions.

Designing Survey Questions: The students can practise designing ten survey 
questions to gather data about their peers’ major concerns related to environmental 
justice. The questions can be tested on other students in the class. There will not 
be time during the lesson for students to gather data from a larger population of 
peers, but they can gather data from two or three peers.

Writing a Blog Entry: Blogging is a popular way to write about and publish findings 
from a survey, research project, or a personal perspective about an issue. As a 
conclusion to the lesson and this unit, students should write a blog entry of roughly 
250 words to recommend ways in which students in the UAE can get involved in 
promoting environmental justice.
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Learning Outcomes

At the end of this unit, students should be able to:

1. Develop a ‘global outlook’ or ‘global mindset’.

2. Become aware of and understand the global, social and political relationships in 
which they find themselves.

3. Articulate and enact their rights and responsibilities as inhabitants of an 
interdependent world.

4. Critically analyse what changes would be necessary to achieve a just and 
sustainable world.

Lesson 1 

Lesson 2 

Lesson 3 

Lesson 4 

Lesson 5 

Lesson 6 

U N I T  C I S 13

Developing a  
Global Outlook

What is a ‘Global Outlook’?

What is Meant by ‘Becoming a Global Citizen’?

Why do we Need to Understand Diversity?

Who are the ‘Digital Youth’?

How do we Participate in a Knowledge Society and Knowledge Economy?

What is it Meant by ‘Working for Common Good’?
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This unit explores some of the essentials aspects of developing ‘a global outlook’ 
for Emirati youths. This unit is designed to provide a wider perspective of the 
currently evolving globalised world. Since globalisation itself is a complex topic, 
the process of developing a global outlook entails an array of concepts including 
the understanding of what is globalisation, how it works, and how one can function 
effectively and responsibly as a global citizen.

There are six lessons in this unit. As shown in Figure 1, the first lesson begins with 
an introduction to developing a global outlook. The remaining lessons can be seen 
as the building blocks or various aspects of developing the global outlook. Below 
is a quick summary of each lesson.

Becoming a 
Global Citizen

(Lesson 2) 

Embracing 
Diversity

(Lesson 3)
Understanding 
What is Digital 

Youth

(Lesson 4)

Participating in 
Knowledge Society & 
Knowledge Economy

(Lesson 5)

Working for 
Common Good

(Lesson 6)

Cognitive Aspects

Cul
tu
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ts

Te
ch
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ts

Socioeconom
ic aspects

Humanitarian Aspects

Developing a 
Global Outlook

(Lesson 1)

Figure 1 shows the process of developing a global outlook and its components. It also 
illustrates how teachers can view Lessons 2-6 as the building blocks or various aspects 
of developing the global outlook from Lesson 1.
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➤ Lesson 1 introduces the concept of a global outlook and how it can be developed. As 
global citizens, students need to build an understanding of the processes (i.e., how it is 
happening) and consequences of globalisation including both risks and benefits in order 
to develop a global outlook.

➤ Lesson 2 explores the cognitive aspects of a global outlook including: embracing open-
mindedness and developing twenty-first century skills. We begin by introducing the concept 
of open-mindedness and then move on to discussing its importance and benefits in a 
globalised world. Next, a Discussion Point is created in order to explore some of the ways 
to pursue open-mindedness. As for the twenty-first century skills, the 4Cs are discussed: 
critical thinking, communication, collaboration, and creativity.

➤ Lesson 3 introduces the concept of diversity and its importance in an increasingly 
globalised society and workplace, where people from various cultural backgrounds live 
and work together. Then, we move on to the discussion of how we can affirm diversity 
in the society and workplace. Students explore two interrelated intelligences, cultural 
intelligence and emotional intelligence, in order to affirm diversity. Thus, as we explored the 
cognitive aspects of a global outlook in previous lesson, this lesson looks into the cultural 
and interpersonal aspects of it.

➤ Lesson 4 covers the technological aspects of developing a global outlook. First, we look 
into the characteristics of the current generation of youth as digital natives, who inhabit 
the digital world of the Internet and various technology gadgets. Then, we seek to instil 
in our students the concept of digital citizenship for safe, savvy, and ethical participation 
in the digital world as another part of developing the global outlook.

➤ Lesson 5 covers the socioeconomic aspects of developing the global outlook. We begin 
by introducing the concepts of knowledge society and knowledge economy. Then, we 
explain how knowledge is created, shared, and disseminated in a knowledge society and 
the knowledge economy. Finally, showing the importance of various types of knowledge, 
we talk about some of the basic ways of building a mind-set of knowledge workers.

➤ Lesson 6 culminates the idea of developing the global outlook by re-conceptualising 
it as a process of working for both private good and public or common good in a global 
society. If we look at a little closer, each of the previous lessons consistently seek to 
enhance both: a) the individual human capacity for their own wellbeing, particularly in a 
global economy and b) the promotion of the global interdependencies for the welfare of 
others and the global society. This lesson engages students in the humanitarian aspects 
of developing the global outlook.
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Lesson 1

WHAT IS A ‘GLOBAL OUTLOOK’?

Learning Objectives

At the end of the lesson, students should be able to:

➤ State the definition of global outlook and explain how it can be developed.

➤ Explain how people participate in the social, cultural, economic, and political 
processes of globalisation.

➤ Explain why the consequences of globalisation are important to understand to 
develop a global outlook.
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Suggested Lesson Structure

1. What is meant by developing a global outlook? (7 minutes)

The central idea of developing a global mindset is to enable students to understand 
the processes and consequences of globalisation. The processes are the shaping 
forces or causes of globalisation, whereas the consequences encompass both 
the benefits and risks of globalisation. Given the complexity of the concepts in 
the lesson, you might first ask students to understand the concepts of processes 
and consequences of globalisation one at a time. Then, you can ask them to 
demonstrate why you must have both to develop a global outlook.

Activity 1 (5 minutes to scan Lesson 1 and 2 minutes for sharing)

Type of Activity: Warm Up Activity

Divide the whole class into two large groups. Using the poster as described 
below, give a half of it to Group A and the other half to Group B. Ask Group A to 
scan Lesson 1, specifically looking for the keywords describing the processes of 
globalisation, while the other group looks for the consequences of globalisation. 
They can either write with a marker pen or use sticky notes on the poster. Then, ask 
both groups to come in front of the class to share their information and put the 
poster halves together. By now it should reveal that developing a global outlook 
means understanding both the processes and consequences of globalisation.

Picture 1: Global Outlook/Global Mindset

On a poster, draw a large picture of a human brain showing two equal halves. Or 
simply print out this image on A3 or larger paper. You can entitle it ‘Developing a 
Global Outlook’. It is suggested that you label the left side with ‘Processes’ and the other 
side with ‘Consequences.’
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2. Exploring the processes and consequences of 
globalisation (27 minutes)

Activity 2: Role Play, Simulation and Storytelling

Type of Activity: Knowledge Building

Students will gather information (15 minutes) from the Student Book and online, 
then engage in a storytelling activity (12 minutes).

Tell students that they must imagine that there is an exact copy of Earth with alien 
humans in the parallel universe, but they are 50 years more advanced than us. Fifty 
years ago, they not only went through the same processes of globalisation but also 
experienced the same consequences as well.

Divide the class into groups of four students. Each student in the group will take 
up the role of Alien 1, Alien 2 and Alien 3 to tell the story of globalisation that 
they saw and experienced first-hand. The fourth student in the group will facilitate 
the storytelling session and also conclude at the end of the session. Alien 1 can 
talk about the processes, Alien 2 about the benefits, and Alien 3 about the risks of 
globalisation that they experienced.

Make sure that students have gathered enough information from the reading 
of Lesson 1 and Lesson 2 of Unit 1, in Grade 10 in your Student Book entitled: 
“What are the Benefits and Costs of Globalisation?” and also from online sources 
beforehand they begin their storytelling to each other. They will also practice 
active note taking while researching the information. They must have the following 
information at least.

Alien Storyteller 1

Storyline: Processes of 
Globalisation

Alien Storyteller 2

Storyline: Benefits of 
Globalisation

Alien Storyteller 3

Storyline: Risks of 
Globalisation

Facilitator 

• Social processes of 
globalisation

• Cultural processes of 
globalisation

• Economic processes of 
globalisation

• Political processes of 
globalisation 

• Economic benefits

• Social and cultural 
benefits

• Others, if any 

• Economic risks

• Social and cultural risks

• Environmental risks

• Others, if any 

• Quickly revisit the 
poster from Activity 1 
to gather information 
on developing a global 
outlook 
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3. Participating in the Social, Cultural, Economic, and Political 
Processes of Globalisation ( 15 minutes)

Activity 3: Expert Panel

Type of Activity: Knowledge Application

You can stay with the same student groups from Activity 2. It is a good idea to 
ensure that the groups contain students with mixed abilities and needs in the 
class. For this activity, you will assign roles to each member in the expert panel, 
such as social expert; cultural expert; economic expert; and political expert. [Let’s 
say all of them are from the UAE.]

These experts will think and research to build their expertise on the processes and 
consequences of globalisation. Then, they will conduct an expert panel discussion 
highlighting the roles of the UAE and Emirati youth in global society. You will need 
to ensure that each expert presents at least two to three points in depth for each 
aspect:

· Aspect 1: processes of globalisation

· Aspect 2: consequences of globalisation

They will also pose at least two to three questions to enrich the discussion.

4. Summary and Reflections on Global Outlook (11 minutes)

Activity 4: Writing

Type of Activity: Critical Thinking and Knowledge Creation

This is an activity designed to foster critical thinking and knowledge creation 
through critical questioning. Again, you can stay with the same groups of students. 
This time, however, students will have to come up with a couple of critical 
questions for another group of students. Their questions may cover at least two of 
the following areas:

A. The importance of developing a global outlook.

B. The relationships between global interdependencies and the global outlook.

C. Unintended adverse impacts of the global economy on developing nations.

After they share their questions, the groups will quickly answer them in bulleted 
points. Finally, each group will give written feedback to each other by highlighting 
the strong and weak points in the answers.
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Lesson 2

WHAT IS MEANT BY ‘BECOMING 
A GLOBAL CITIZEN’?

Learning Objectives

At the end of the lesson, students should be able to:

➤ Explain what it means to be open-minded for global citizens.

➤ Explain how the global citizens can develop open-mindedness.

➤ Show the importance of having the twenty-first century skills for global citizens.
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Suggested Lesson Structure

1. Explain what it means by open-mindedness vs comfort zone 
or closed-mindedness

This lesson explores the cognitive aspects of developing a global outlook for 
students. This means we are going to help them to develop a mindset or mental 
model (i.e., a cognitive framework) that enables them to work and live in an 
increasingly globalised and diverse society. In doing so, we will include the two 
emerging cognitive aspects of global mindset as part of becoming global citizens: 
1) embracing open-mindedness and 2) developing the twenty-first century skills.

Activity 1: Brainstorming (4 minutes)

Type of Activity: Warm Up Activity

For this brainstorming activity, students will work in pairs based on the scenario 
given below and the follow up worksheet. You can print out several copies of the 
scenario and the worksheet. You also can print out copies of glossary terms with 
their meanings of definitions used in this activity, including the following:

· Comfort zone

· Stereotypes

· Open-minded

· Closed-minded

· Biased

You could also use the two images provided as Appendix 1 at the end of this lesson 
plan to further stimulate thinking. It is optional. If you decided to use the images, 
make sure you also change the names in the scenario as Mr Manager A and Mr 
Manager B instead of Mr Ahmed and Mr Najib.

Scenario:

Mr Ahmed and Mr Najib both work as managers at two different multinational 
companies located in a Free Zone. These companies have a large number of employees 
from many parts of the world including Europe, America, the Middle East, and South 
Asia. Mr Ahmed is a social and outgoing person. He tries to interact with employees 
as much as possible. You will frequently find him going around the lobby, front office, 
and conference rooms. In many ways, he is an open-minded person. In contrast, Mr 
Najib keeps everything formal and official. He interacts with his employees only when 
it is absolutely necessary. Most of the time, Mr Najib stays in his office doing his job. He 
prefers to live in his own comfort zone.
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Brainstorming Questions

Although both managers might be performing their managerial duties at the 
same satisfactory level at present, who do you think is better poised to excel in the 
long run? Why?

Note: These questions can be used to stimulate or guide student thinking for the next 
activity (Activity 2), but not necessarily to illicit correct answers from all students. 
Nonetheless, you might quickly pick two or three students to share their thoughts 
briefly.

Activity 2: Worksheet Activity (22 minutes)

Type of Activity: Knowledge Building

In pairs, complete the worksheet and questions given in Table 1. You can choose 
Mr Ahmed, Mr Najib, or both for your answer. Remember to justify your choice with 
a valid reason.

When students have completed the worksheet, give them the questions in 
Appendix 2, and when they have completed these, get them to share their answers 
with the rest of the class.

Activity 3: Small Group Discussion (12 minutes)

Type of Activity: Knowledge Application

After the completion of Activity 2 above, students should have built a good 
understanding about the ideas of open-mindedness and comfort zones or closed-
mindedness. Next, we can check their understanding by looking at how they 
apply it.

In order to do that, use the ‘Discussion Point’ on pages 437 and 438 of the Student 
Book.
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Table 1

Worksheet

Who is more likely to do the following? Mr Ahmed 
(➤ or ➤)

Mr Najib  
(➤ or ➤)

Why do you think so? 
Give a brief reason. 

1 Foster creativity in the workplace.

2 Treat employees equally regardless of their 
national origin. 

3 Be open to new ideas.

4 Face fewer personal conflicts at the workplace. 

5 Learn about other cultures. 

6 Efficiently execute the work plan of the company.

7 Use biased judgements and stereotypes (often the 
negative ones) about people.

8 Recognise and celebrate the successes of his 
employees.

9 Get things done on time.

10 Turn problems into opportunities.

11 Gain more information and knowledge.

12 Face fewer emotional challenges.

13 Create a collaborative work environment.

14 Go through fewer stressful situations.

15 Respect the differences that people have.

16 Stick to his original ideas. 

17 Find a better solution to the problem at hand. 

18 Build better relationships and trust among the 
employees.

19 Be resistant or fearful of change. 
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2. Showing the importance of having the 4Cs of the 
twenty-first century skills

Activity 4: Edward de Bono’s ‘Six Thinking Hats’ in Small Groups (16 minutes)

Type of Activity: Knowledge Building & Application

Having an open-mind is just a beginning in the development of cognitive aspects 
of a global outlook. Now, we must further students’ global outlook by helping 
them to acquire twenty-first century skills, particularly the 4Cs including critical 
thinking, communication, collaboration, and creativity. The 4Cs are essential skills 
for the current generation of students, who are also global citizens, to accomplish 
their personal and professional goals in the global society and the workplaces.

Edward de Bono’s ‘Six Thinking Hats’ activity is a proven technique to practise 
and apply critical thinking skills along with communication, collaboration, and 
creativity in real-world life contexts. So, this activity will allow students to acquire 
the 4Cs skills and also understand how they can apply them to problem solve. To 
learn more about the ‘Six Thinking Hats,’ visit this link here: 
http://www.debonogroup.com/six_thinking_hats.php

In this activity, students in small groups will be initially asked to engage in critical 
thinking skills. At the same, this activity is designed to embed the other remaining 
three skills of communication, collaboration, and creativity as well. Let’s call it, ‘The 
4Cs with Six Hats Activity!’. As shown in Table 2, there are six hats: White, Red, Black, 
Yellow, Green, and Blue.

Typically, there is a facilitator in each group to help the discussion. The facilitator 
begins by introducing to the problem to solve, and asks group members to use 
the White hat to evaluate the facts and information provided, and then Red hat 
to express their feelings and emotions about the problem, and so on. Students 
should use one hat at a time in the exact order shown in Table 2, and allow each 
member in the group to have their say.

It will be more effective if you can make paper hats to be used in the class. Think 
about the number of groups of students and decide how many sets of these hats 
you are going to need. For example, if you have 4 groups, you will need 4 sets of 
the ‘Six Hats,’ and so on.

Given the complexity of this activity, it is suggested that you divide it into three 
parts.
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Part I Preparation

Using a PowerPoint slide (also simply, give a handout), introduce the notion of 
critical thinking to the whole class. You can begin like this:

One of the major functions or goals of critical thinking is to make judgments and 
decisions that are fair and balanced. According to the Partnership for 21st Century 
Learning (P21*), this can be achieved by exercising the following critical thinking 
skills to make Judgments and Decisions:

· Effectively analyse and evaluate evidence, arguments, claims and beliefs.

· Analyse and evaluate major alternative points of view.

· Synthesise and make connections between information and arguments.

· Interpret information and draw conclusions based on the best analysis.

· Reflect critically on learning experiences and processes.

*Link to P21 here: http://www.p21.org/component/content/article/260-critical-
thinking-and-problem-solving.

Then, divide the class into small groups with four to five students in each. Assign 
a discussion facilitator to each group. Also, hand out the print outs of Table 2 and 
the paper hats, if you have them, to the groups.
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Table 2

Six Hats Framework

Questions to ask Group response

1. White Hat

Facts, Information, Survey Results

Evaluate the facts 
and information 
provided. Is it 
sufficient to draw the 
conclusion?

Member 1:

Member 2:

Member 3:

Member 4:

Member 5:

1. Red Hat

Feelings, Emotions, Intuition

What are your 
feelings about the 
conclusion and 
the statement as a 
whole?

Member 1:

Member 2:

Member 3:

Member 4:

Member 5:

3. Black Hat

Cautions, Risks, Dangers, Problems

What could some 
of the unintended 
consequences or 
risks be if the speed 
limit is reduced?

Member 1:

Member 2:

Member 3:

Member 4:

Member 5:

Yellow Hat

Positives, Value, Benefits

What are the benefits 
of reducing the 
speed limit?

Member 1:

Member 2:

Member 3:

Member 4:

Member 5:

5. Green Hat

Creativity, Possibilities, Alternatives, 
New Ideas

What creative 
solutions can 
you offer for this 
problem?

Member 1:

Member 2:

Member 3:

Member 4:

Member 5:

6. Blue Hat

Solutions, Recommendations, Conclusions

Based on the 5 hats 
above, what is your 
final solution or 
conclusion?

Group’s 
conclusion/
Decision on the 
problem
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Part II Group Engagement

Get students to read the information about the number of accidents and the speed 
limit. Then use Table 2 and tell students that they must provide a response based 
on the skill indicated by the hat. Remind students that they must use one hat at a 
time, and allow each member in the group to have their say.

In the first nine months of 2017, there were 100 deaths and 1509 injuries to people 
in 2235 major traffic accidents in Dubai. Although the number of road accidents 
in 2017 declined, road casualties are still relatively high. Therefore, the speed limit 
on the Emirates highway should be reduced to 100 kilometres per hour from the 
current 120 kilometres per hour. (For more information: https://www.khaleejtimes.
com/nation/dubai/traffic-accidents-killed-100-people-on-dubai-roads-in-2017)

Part III Whole Class Sharing

Finally, get the groups to share their work with the rest of the class by highlighting 
the conclusion or decision they have made regarding the problem. They should 
also talk about how they applied the 4Cs during the Six Hats activities.

3. Summary and Reflections on Global Outlook (6 minutes)

Activity 4: Group Poster Presentation

Type of Activity: Critical Thinking and Knowledge Creation

This is an activity designed to foster critical thinking and knowledge creation 
through a reflective poster. Again, you can stay with the same groups of students. 
You could split this poster into two, but it is better to stay with one to demonstrate 
that ‘open-mindedness’ and ‘the 4Cs’ are the integral cognitive aspects of the same 
‘Global Outlook’. A template is provided in Appendix 3.
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APPE N D IX 1

Image 1: Mr Manager A talking to his employees in the lobby

Image 2: Mr Manager B working in his office

Suggested answer key:

Although there is no definite answer, as long as a valid reason is provided, Mr Najib is 
‘more likely’ to have these:

· 4 (Assuming that he is less interactive, thereby lowering the chances of facing incidents 
of personal conflicts with the employees).

· 6 (Assuming that he is more focused on his plan than building relationships with 
other people).

· 9 (see no. 6 above).

· 12 (Assuming that interacting with diverse people can be emotionally challenging).

· 14 (Assuming that, for another manager, it takes a lot of time and effort to maintain 
effective interactions with the employees).

· 16 (Given the lack of interaction and collaboration with the employees, he is less likely 
to change his ideas or plan that he has come up with).

· 19 (He is less likely to change, even afraid of any changes, as he prefers to stay within 
his own comfort zone).
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APPE N D IX 2

Worksheet

1. Why do you think Mr Ahmed is an open-minded manager? How do you know?

  

  

  

  

2. Why do you think Mr Najib is a manager who lives within his own comfort zone 
and is closed-minded to a large extent? How do you know?

  

  

  

  

3. Who do you think is a better manager? Why?
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APPE N D IX 3

Poster Design (Teachers and students can add their own aesthetics to it; this is just 
a basic poster template).

Cognitive Aspects of Global Outlook 
Open-mindedness The 4Cs

Draw a picture or diagram showing the qualities of 
an open-minded person.

Think back again about ‘The 4Cs with Six Hats 
Activity’ that you have just completed. Provide a list 
to show how you applied or used the following skills 
to complete the activity.

1. Critical thinking

·  

·  

·  

·  

2. Communication Skills

·  

·  

·  

·  

3. Collaboration skills

·  

·  

·  

·  

4. Creativity Skills

·  

·  

·  

·  

Comments/feedback by another group: Comments/feedback by another group:
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WHY DO WE NEED TO UNDERSTAND 
DIVERSITY?

Learning Objectives

At the end of the lesson, students should be able to:

➤ Provide a written or verbal definition of the term ‘diversity’

➤ Describe the importance of diversity in a society and workplace.

➤ Describe the roles of cultural and emotional intelligences in affirming diversity.

Suggested Lesson Structure

1. Understanding Diversity and Its Importance (9 minutes)

It is important for students to understand the term diversity. They should 
understand that diversity is a broad term that includes all types of similarities and 
differences among individuals and social groups in terms of their varied cultural, 
racial, ethnic, gender, age, physical and mental abilities, and socioeconomic 
backgrounds. Diversity also refers to varying mental and physical abilities of 
people. Furthermore, diversity represents various individuals and social groups 
having similar religious beliefs, political beliefs, and ideologies that shape up their 
socio-political representation in the society.
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In this vignette, let’s discuss some of the possible activities for students.

Activity 1: Group Activity: Matching Exercise & Discussion

Type of Activity: Warm Up & Knowledge Building

This activity is designed to introduce the concepts of social groups, social 
identities, and diversity. Including the major terms related to these concepts from 
the Student Book, Lesson 3, pages 446 to 453, you can design a group activity in 
order for students to explore the meaning (e.g., definitions and descriptions) and 
examples of the terms. A group worksheet activity is suggested in Appendix 4 at 
the end of this lesson plan for this activity.

Divide students into small groups with four to five members in each. In groups, 
they will work together to complete the worksheet as shown in Appendix 4. Finally, 
have each group quickly share one or two points from their worksheet.

2. Affirming Diversity: Cultural and Emotional Intelligences  
(36 minutes)

Activity 2: Read-Write-Pair-Share Activity (18 minutes)

Type of Activity: Knowledge Building

This activity is a variation of ‘think-pair-share activity’. When students are involved 
in the activity, the teacher should monitor and provide support as necessary. In this 
‘read-write-pair-share activity,’ the teacher will select the reading and multimedia 
materials for students on the topic of cultural intelligence, such as given below:

a. Reading on cross-cultural competence and cultural intelligence from the Student 
Book, Lesson 3, on page 451

b. Two short YouTube videos on cultural intelligence.

i. YouTube Video 1: https://www.youtube.com/watch?v=BQQcTklDb58.

ii. YouTube Video 2: https://www.youtube.com/watch?v=SMpcmyn-7yU.

Then, use the following three questions as prompts:

1. What is cultural intelligence?

2. Why do we need to have cultural intelligence in the workplace?

3. What are four strategies for developing cultural intelligence in workplaces?

Give students the worksheet provided as Appendix 5 at the end of this lesson plan, 
which helps guide them through the ‘read, write, pair and share’ activity.
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Activity 3: Real-world Problems & Emotional Intelligence (18 minutes)

Type of Activity: Knowledge Building, Application, and Problem

Solving

This activity can be better assigned in pairs as it involves some intensive reading 
and thinking skills. In this activity, students should be able understand the notion 
of emotional intelligence, its importance, and application in the real-world 
problems. In so doing, they will use the five principles or components of emotional 
intelligence developed by Daniel Goleman, the principles of self-awareness, self-
regulation, motivation, empathy, and social skills to solve a real-world problem. For 
more details, you can ask students to read an online article on Goleman’s emotional 
intelligence using the link below:

https://web.sonoma.edu/users/s/swijtink/teaching/philosophy_101/paper1/goleman.htm

A problem has been suggested here about managing emotions of the group 
members while they are involved in a very stressful and challenging group project. 
You will provide students with a scenario given below.

· Imagine that you have a very demanding group project for this course with a 
deadline next week. There are four of you with varying academic abilities (low 
performing to high performing) working on the project. You also have the Maths 
and Science tests coming up in the same week. Everyone is stressed because of 
the lack of time to work on the project. Using the table, explain how you would 
use Goleman’s five components of emotional intelligence to manage yourself 
and others in order to finish the project on time.

Below is a suggested step by step procedure to carry out this pair activity:

1. Ask your students to read from the Student Book, Lesson 3, page 452 on emotional 
intelligence. Once the students get an idea of what emotional intelligence is, 
then you can move on to the pair activity as suggested in Appendix 6 at the end 
of this lesson plan .

2. Allow them to read the article on Daniel Goleman’s emotional intelligence. You 
can either provide the link above, or print out the article and make copies for 
classroom use. Note: If you are printing out the article, please make sure you 
have the appropriate licenses and permissions to print copyrighted materials for 
educational use.

3. Supply the pair activity worksheet shown in Appendix 6.

4. Finally, have each group quickly share one or two points from their worksheet.
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3. Summary and Reflections on Diversity (15 minutes)

Activity 4: Individual Letter Writing

Type of Activity: Critical Thinking and Knowledge Creation

To help students with a summary and reflection on diversity, you can engage 
students in a letter writing activity to a leader of an international organisation such 
as UNESCO. Writing such a letter to the leader of an international organisation can 
be a powerful tool, as it allows students an opportunity to explore and understand 
the issue of diversity in depth, in a more personal way. It also helps them to further 
understand their global citizenship.

For this activity, you can get students to write their letter and include the following 
information.

· Diversity in UAE society.

· Affirming diversity in the UAE society and workplace.

· Some of the pressing challenges for affirming diversity or creating a social 
cohesion in the UAE society.

· Commitment to promote diversity, and so on.

A sample letter writing activity for students is provided in Appendix 7 at the end of 
this lesson plan.
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APPE N D IX 4

Worksheet for Groups

Terms Definitions or Descriptions Questions to Ask Yourselves 

Social groups List any five social groups.

1.

2.

3.

4.

5. 

Social identities List any three types of identities.

1.

2.

3. 

Dominant social groups How does a dominant social group 
influence society? Why?

Minority social groups What kinds of challenges a minority 
social group might face in society? Why?

Dehumanisation Give an example of dehumanisation.

Status quo Why is status quo not a good thing for a 
society?

Social cohesion How do you create and maintain a social 
cohesion?

Diversity Why is diversity important in the 
workplace?
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APPE N D IX 5

Read, Write, Pair and Share Worksheet

Student Activities

a. Read:

i. Read these questions:

1. What is cultural intelligence?

2. Why do we need to have cultural intelligence in the workplace?

3. What are four strategies for developing cultural intelligence in workplaces?

ii. Read about cross-cultural competence and cultural intelligence from the Student 
Book, Lesson 3, page 451.

iii. Watch the following two short YouTube videos on cultural intelligence.

• YouTube Video 1: https://www.youtube.com/watch?v=BQQcTklDb58.

• YouTube Video 2: https://www.youtube.com/watch?v=SMpcmyn-7yU.

b. Write:

iv. Go back and re-read the questions.

v. Write down your thoughts and answers to the questions.

   
  
  
 

c. Pair:

i. Find a partner to pair up.

d. Share:

i. Share your writing with your partner. Give your reasons.

APPE N D IX 6

Worksheet for Emotional Intelligence for Problem Solving

The five components of 
Emotional Intelligence 

Description from 
Goleman’s work

How would you apply to 
this problem?

1. Self-awareness 

2. Self-regulation 

3. Internal Motivation 

4. Empathy 

5. Social Skills 
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APPE N D IX 7

A Diversity Letter to the Director-General of the UNESCO

The UNSECO has been promoting diversity since its inception in 1946. Here is an 
excerpt* as an example of how the UNESCO value diversity in today’s global society 
and workplace:

· ‘The increasing diversity of cultures, which is fluid, dynamic and transformative 
implies specific competences and capacities for individuals and societies to learn, 
re-learn, and unlearn so as to meet personal fulfilment and social harmony. The 
ability to decipher other cultures in fair and meaningful ways is predicated not 
only on an open and pluralistic spirit but also on self-cultural awareness. When 
a culture is critically aware of its own strengths and limitations, it can extend 
its horizons and enrich its intellectual and spiritual resources by learning from 
alternative visions in epistemology, ethics, aesthetics, and worldviews.’

(*Source: ‘Intercultural Competences Conceptual and Operational Framework’, 
2013, p.4)

As a global citizen, write an e-mail message in 100-150 words to the Director-
General of the UNESCO by including the following things. Currently, Audrey 
Azoulay is the Director-General of the UNESCO:

1. Describe to her how the UAE society is increasingly becoming diverse.

2. Explain to her why affirming diversity is important in the UAE society and 
economy.

3. Describe some of the challenges of diversity in the UAE, such as income 
inequalities, discrimination based on age, ability, gender, etc. (Try to remember 
it from your Activity 1 of this lesson.)

4. Tell her about how you will show commitment to affirm diversity in the UAE 
society and the workplaces in order to promote equality and social justice.

5. Finally, invite her to the UAE in order to experience the uniqueness of the UAE 
culture and pride.
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WHO ARE THE ‘DIGITAL YOUTH’?

Learning Objectives

At the end of the lesson, students should be able to:

➤ Define what is meant by the term ‘digital youth’.

➤ Explain at least two common characteristics of digital youth.

➤ Describe the two fundamental concepts of digital citizenship: digital footprint 
and digital ethics.

Suggested Lesson Structure

1. Understanding What is Meant by Digital Youth (9 minutes)

Understanding the notion of digital youth and building the digital citizenship are 
two important technological aspects of developing a global outlook. Digital youth, 
often called as digital natives, represent the new generation of youth born into the 
digital world of the Internet, computers, and gadgets. These youths have innate 
like natural abilities to use, play, and learn comfortably even with the newest 
technology, computers, and gadgets.

Lesson 4
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It is very important that students understand and identify themselves as the 
members of the current generation of digital youth.

Activity 1: Role Play: Who Am I -- a Digital Native or Digital Immigrant?

Type of Activity: Warm up and Knowledge Building

In pairs, students will explore the meaning of the notions of digital natives and 
digital immigrants. Using Picture 1, assign them with the roles of a young man 
and his grandmother separately. Use the callouts provided in Appendix 8, print 
out copies of these callouts and give to students. Make sure that students look 
at the picture and read carefully the caption for important clues, such as digital 
world and pre-digital era. These clues should help them to understand the overall 
generational differences between the digital natives and digital immigrates.

Based on the roles taken by students, they should select the callouts they think 
most likely match. They could be given a copy of the image and cut out and stick 
the callouts on the part of the relevant person in the image. Once the task has 
been completed, select a few pairs of students to share their selection with the rest 
of the class, and to give some brief reasons why they made the selection they did.

Picture 1 shows the two distinct generations of technology users – the young man 
and his grandmother. The young man is born into the digital world whereas the 
grandmother represents the pre-digital era generation, born before the 1970s.
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2. Understanding the Characteristics of Digital Youth  
(17 minutes)

Activity 2: Survey

Type of Activity: Knowledge Building & Critical Thinking

This survey activity is designed to help students understand the characteristics of 
digital youth as technology users – e.g., what types of technology they use and 
how.

Individually, students will conduct a survey with their classmates to find out what 
types of technologies they use and how or why they use them. This activity is based 
on the ‘Action Task’ on page 458 of the Student Book. However, you can add your 
own ideas, such as displaying the charts or diagrams of survey results prepared by 
students in front of the class and asking them to select top five, and so on.

3. What is A Digital Footprint? (14 minutes)

Activity 3: Group Discussion

Type of Activity: Knowledge Building

In this activity, students should learn what is meant by a digital footprint, and its 
two types – active and passive digital footprints. Additionally, they should be able 
develop awareness of the nature of their own digital footprints online and offline 
(e.g., digital footprints on technology devices).

For this activity, divide the class into small groups with four to five students in each. 
Before they engage in discussing the digital footprints in groups, make sure you 
provide them sufficient background information. Below is a list of suggested steps 
for this group activity:

1. Make copies of the image of a digital footprint with the caption from the Student 
Book, Lesson 4, page 460. Hand out a copy of the image to each group. Ask them 
to look at it and read carefully the description of the Image.

2. Show them a short YouTube Video to learn more about the digital footprints. 
Here is the link to the video: https://www.youtube.com/watch?v=6TUMHplBveo.

3. Get them to read the two types of digital footprints: active and passive digital 
footprints, from the Student Book on page 460.

4. Ask them to discuss in their groups what types of digital footprints they have left 
online. Should we worry about our digital footprints always?
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4. What is A Digital Footprint? (12 minutes)

Activity 4: Jigsaw Reading

Type of Activity: Knowledge Building

Go to ‘Digital Ethics’ section of Lesson 4, page 462 in the Student Book. There are 
four major points pertaining to the digital ethics:

1. Acceptable Use Policy (AUP)

2. Intellectual Property Rights (IPR)

3. Internet Privacy

4. Netiquette

For this jigsaw reading activity, divide the class into small groups with four students 
in each. Each student will read about one of the points of the digital ethics. They 
will take notes on the piece of puzzle (see Figure 2) provided to them. Finally, they 
put their pieces together and share their understanding of what is meant by a 
digital footprint.

Figure 2

Internet 
Privacy

Acceptable 
Use Policy

Intellectual 
Property RightsNetiquette

A puzzle containing four smaller parts.

It is suggested that you scan this template, print it out onto large A3 size paper, 
and cut the paper into four pieces along the lines before handing to students. 
Alternately, you also can handwrite on a piece of paper and make a puzzle similar 
to this one. Then, make sure that each student gets one piece and then ‘scribble 
notes’ on it as they go by reading their assigned point.
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5. Summary and Reflections on Digital Youth (8 minutes)

Activity 5: Collaborative Brochure Writing

Type of Activity: Critical Thinking and Knowledge Creation

This collaborative brochure writing activity is intended for small groups, ideally 
with six students in each. The goal is to summarise what students have learned, and 
apply their learning in an everyday life context. For instance, you can ask students 
to prepare a trifold brochure about creating awareness of digital ethics, targeting 
the adolescents who use the Internet on a daily basis, living in their community.

A trifold brochure has 6 little pages as shown in Figure 3. Take two pieces of A4 
size paper, make three folds in each, and cut them along the folds so you have 
six little pages. Now the students can divide their work into six parts to work on 
individually. At the end, they will put together their work on a piece of chart paper, 
giving the shape of a trifold brochure.

As shown in Figure 3, you can provide an outline of the brochure for students. 
Encourage them to be as comprehensive as possible to include essential 
information pertaining to the digital ethics. You also can emphasise the importance 
of aesthetics, such as the use of images and drawings, colourful fonts or multi-
colour pens or markers, varied page borders, and so forth. Additionally, you can 
also show a couple of images of ‘trifold brochures’ from online, such as using 
Google Images. It will help them to stimulate their thinking about the possibility of 
designing great looking brochures.

Finally, you get them to share their work with the rest of the class. You also can ask 
the whole class to vote and select the best brochure to be featured on the school 
or classroom’s bulletin board.

If the time runs out, you can assign it as homework.

Note: Alternatively, if your students have easy access to computers, they can work 
the whole thing (the making of brochure) on the digital format using Microsoft 
Publisher or a similar piece of software.
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Figure 3 A Trifold Brochure Template

Side A

Page 1

Title Page

• Title

• Introduction, etc.

Page 2

Introduction to digital youth

Page 3

Information on digital 
footprints

• Definition of a digital 
footprint

• Types of digital footprints

Side B

Page 4

Information on

digital ethics

Page 5

Information on 
Telecommunications 
Regulatory Authority (TRA)

Page 6

Concluding page:

Highlight the most 
important information from 
the brochure, etc. 
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APPE N D IX 8

I’d like to have multiple 
gadgets, such as a 

smartphone, MP3 player, 
Xbox 360, and tablet.

I prefer to 
use books 

than reading 
on a tablet.

I play, shop, 
and share 

things online.

I’m a digital 
native!

Technology is awesome!

I love it!

I’m a 
digital 

immigrant!

I don’t ring up my 
friends if I want to talk 
to them, but chat via 
texts and video calls.

It takes 
some time 

and effort to 
learn to use 
technology!

Technology is not 
my cup of tea!

If I have to talk to my friends, I 
usually call them over the phone.

I don’t have 
to try much 
to learn to 
use a new 

technology!
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HOW DO WE PARTICIPATE IN 
A KNOWLEDGE SOCIETY AND 
KNOWLEDGE ECONOMY?

Learning Objectives

At the end of the lesson, students should be able to:

➤ Define the terms ‘knowledge economy’ and ‘knowledge society’.

➤ Describe the three types of knowledge including scientific, theoretical, and 
cultural knowledge.

➤ Explain the basics of how to participate in a knowledge society and economy.

Lesson 5
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Suggested Lesson Structure

1. Understanding the Knowledge Society (27 minutes)

Activity 1: Discussion in Pairs on the Difference Between ‘Information’ and 
‘Knowledge’ (9 minutes)

Type of Activity: Warm Up and Knowledge Building

It is important for students to understand the difference between information 
and knowledge. A simple warm up activity can be used to help them to build this 
understanding.

As a warm up activity, you can use the ‘Discussion Point’ given in the Student Book, 
page 467. This is a pair discussion based on the prompt given there, but to make 
the discussion more meaningful and engaging, it is suggested that you follow 
these steps:

1. Make sure that struggling students are paired up with more capable partners.

2. Get them to quickly read ’Knowledge Society’ from the Student Book, page 467.

3. Ask them to read carefully the ‘Discussion Point’ given in the book. It is about the 
difference between knowledge and information.

4. Provide some guiding questions for the pair discussion. You might write on the 
board or display on a PowerPoint slide or similar, the following questions:

· What is information?

· What is knowledge?

· Can you point out any two to three differences between information and 
knowledge?

5. After the pair discussion, you can pick one or two pairs to share their ideas with 
the rest of the class.

Activity 2: Role Play and Simulation in Pairs (18 minutes)

Type of Activity: Knowledge Building

This role play and simulation in pairs engages students in a metacognitive process 
of building their understanding about the knowledge society. For this activity, you 
will provide students with a scenario and the follow up worksheet to complete (see 
Appendix 9 at the end of this lesson plan).

This scenario suggests students imagine themselves fully immersed in a knowledge 
society, where everyone is considered as a knowledge worker who creates and 
shares knowledge in their own contexts. Students will explore how people in their 
community create knowledge in various contexts, such as at a workplace, school, 
and local market. Students will imagine that they have recently visited many 
different places in order to learn about how people in their community are involved 
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in creating the three types of knowledge – scientific, theoretical, and cultural 
knowledge. They will also find out who they are. For instance, if they have visited 
a hospital, they should be able to see that doctors and nurses continue to build 
their professional knowledge about using new and advanced equipment (e.g., 
a Magnetic Resonance Imaging or MRI equipment) to improve the patient care 
system at the hospital. If they are experimenting with new medical equipment, 
they are likely to create a scientific type of knowledge. On the other hand, if they 
are looking to improve their patient care system at the hospital by using the more 
advanced equipment, in a way, they are creating a cultural knowledge at their 
everyday workplace; and so on.

Make sure that you provide students with definitions and examples of the three 
types of knowledge created and shared in a knowledge society (see Lesson 5). 
Here is a quick overview:

1. Scientific knowledge is created applying a scientific method of systematic 
observation, measurement, experiment, and formulating and testing of 
hypotheses about a phenomenon or object. Some of the examples may include 
the types of knowledge created through research and data analysis.

2. Theoretical knowledge includes knowing various concepts, ideas, and facts 
about a single object or phenomenon. You may gain this type of knowledge, for 
instance, through reading books.

3. Cultural knowledge includes all types of knowledge created by everyday people 
and professionals. For instance, people learning to use new technology in 
their workplace, people learning to adapt in a new society, and people trying 
to understand their social and cultural traditions and values are some of the 
example of building a cultural knowledge.

Given the complexity of human knowledge construction process, at times students 
might face difficulty to draw fine lines or distinction between the three types of 
knowledge. You should explain to them that it depends on how you describe 
the process of knowledge construction. For instance, think again about the 
example above how the doctors and nurses may create either scientific or cultural 
knowledge about using the new medical equipment. As long as your students 
provide a valid reason, you should accept their work. The idea is that they learn 
about how people in a knowledge society create, share, and maintain different 
types of knowledge.

As always, ensure that low performing students are paired with more capable 
peers. Get them to work in pairs through discussion and the worksheet provided 
in Appendix 9. At the end of the activity, you can pick any two to three pairs of 
students to share their work with the rest of the class. During the whole class 
sharing, you can ask them to focus on the following two questions:

a. Based on the notes you have taken, what are the three main points about how people 
create knowledge?

b. If all of these places are parts of a knowledge society, how would you define it in your 
own words?
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2. Understanding the Knowledge Economy (21 minutes)

Activity 3: Simulation & Role Play in Groups

Type of Activity: Knowledge Building and Application

This activity is designed to build an understanding of the knowledge economy and 
how it is operated in a real-world context. For this activity, divide the class into 
small groups of four to five students in each.

For this activity you can provide a scenario of economic activity in a knowledge 
based economy. As an example, a scenario is suggested (see Appendix 10), in 
which students imagine themselves as industrial designers working for a large 
multinational company, which manufactures advanced and programmable coffee 
makers in the UAE.

The main idea of carrying out this activity is to help students understand about 
the knowledge economy and the utilisation of scientific, theoretical, and cultural 
knowledge in it. In small groups, get students to read carefully the scenario and 
think about various ways to integrate these three types of knowledge to best 
design the coffee makers for the Emirati and resident consumers in the UAE. You 
can use the image from Appendix 10 to stimulate student thinking, beforehand 
they begin their discussion.

At the end of the activity, get the groups to share their findings with the rest of 
the class. During the whole class sharing, the teacher should ask some follow up 
questions related to the idea of knowledge economy. Here are some suggested 
follow up questions you can use:

a. What do you think about your job?

b. How did you utilise knowledge as a resource or raw material to do your job?

c. How would you define a ‘knowledge economy’?
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3. Summary and Reflections on Knowledge Society 
and Economy (12 minutes)

Activity 4: Mind Maps (A pair and share activity)

Type of Activity: Knowledge Creation and Critical Thinking

Again, this is an activity designed to foster critical thinking and knowledge 
creation through mind maps. This activity should help you to check students’ 
overall learning and understanding of the lesson. If your students are not familiar 
with mind mapping, you can show them this short YouTube video: https://www.
youtube.com/watch?v=or5CIxjmMIA to introduce it.

Students in pairs will work on creating a mind map choosing one of the two main 
ideas of Lesson 5, which could be either knowledge economy or knowledge society. 
They will gather information and details on the main idea they have chosen and 
then create a visual representation. Also make sure that students do not leave out 
any key concepts pertaining to the main idea, specially from this Lesson 5. Below 
is a suggested list of key concepts to be included by students in their mind maps.

Key concepts involved in both the knowledge society and economy

· Knowledge.

· Knowledge worker.

· Three types of knowledge – scientific, theoretical, and cultural.

· Information.

· Global society.

· Knowledge creation.

· Knowledge dissemination or sharing.

· Twenty-first century skills.

Of course, this is just a basic list of key concepts. Students can scan the lesson 
and add more concepts to the list. Get the students to work on the relevant 
details for each of these concepts, while asking them to show connections and 
interconnections between the concepts by using arrows, colours, diagrams, 
drawings, symbols, etc.

Finally, you can create a gallery of mind maps in the classroom, where students will 
display their mind maps to be observed by their classmates. They also can provide 
feedback to each other, and if necessary, they can pull back their mind maps and 
improve them based on the feedback they have received.
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APPE N D IX 9

Scenario and Worksheet

Scenario

Imagine that you are in a knowledge society where everyone is considered a knowledge worker, whose 
main job is to produce (e.g., create and share) and consume (e.g., use) knowledge in various ways. As an 
active member of the knowledge society, you are keen on learning about how people in your community 
create knowledge in various contexts, such as in their workplace, community, school, and university. As 
you know, knowledge can be either scientific, theoretical or cultural knowledge. Let’s say you have recently 
visited a local university, a business firm or industry,  [You could use other places, like a library, hospital, school, 
government office, local market, etc.] to learn more about it. When you were visiting these places, you took 
notes for this template. Now use your imaginary notes to complete the template together with your partner 
to summarise your visits.

Title: How People Create Knowledge? 

Type of place visited by you Proper name 
of the place 
visited by 
you 

Who creates 
knowledge? 

How is the knowledge 
created?

(Through study, 
research, experiment, 
work, discussion, etc.)

What type(s) of 
knowledge are created 
here?

(Scientific, theoretical 
or cultural)

A University New York 
University in 
Abu Dhabi

A business firm 

A hospital

(Think about doctors and nurses, 
how they are involved in the 
creation and distribution of 
knowledge) 

Others, if any 

1. Based on the notes you have taken above, what is your conclusion about how people create knowledge? Summarise 
your notes in three points.

a.  

b.  

c.  

2. If all of these places are parts of a knowledge society, how would you define it in your own words?
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APPE N D IX 10

Scenario

All of you are working as industrial designers in the Research and Development 
(R&D) department of a multinational company which manufactures advanced 
programmable coffee makers (e.g., such as the one shown in the image). Your 
job is to design the best coffee makers to be distributed and sold in the United 
Arab Emirates. As the designers, you have to consider utilising all three types of 
knowledge: scientific knowledge (e.g., programming for a coffee maker or other 
technological knowledge), theoretical knowledge (e.g., a coffee maker should be 
portable), and cultural knowledge (e.g., how a coffee maker should add cultural 
aspects) to design in order to appeal to both Emirati and resident consumers.

In your group, discuss how you are going to utilise these three types of knowledge 
to design the best advanced coffee makers for both the Emirati and resident 
consumers. Provide at least three to four ways of utilising each type of knowledge. 
Finally, share your group work with the rest of the class.

An advanced, programmable coffee maker that can be wirelessly connected to your 
cell phone app.
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WHAT IS IT MEANT BY ‘WORKING 
FOR COMMON GOOD’?

Learning Objectives

At the end of the lesson, students should be able to:

➤ Explain what is meant by the ‘common good’.

➤ Explain at least two of the global issues where the acts of common good are 
absolutely necessary to enact upon.

➤ Describe one way in which you can promote the common good in a global 
society.

Suggested Lesson Structure

1. Understanding the Notion of ‘Common Good’ (6 minutes)

Activity 1: Think-Pair-Share Activity

Type of Activity: Warm up and Knowledge Building

This think-pair-share (TPS) activity is designed to help students understand these 
two important terms ‘private good’ and ‘public’ or ‘common good’. As you may 
already know, typically in a TPS activity, students have to think (T) based on a 
specific question about the text asked by the teacher. Next, they find a partner (P) 
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to discuss the question or the topic, then they will share (S) their answer with the 
rest of the class.

Before you engage your students in the TPS activity, get them to read quickly the 
‘Introduction’ section’ from the Student Book, Lesson 6, from page 457, particularly 
looking up for the definitions of ‘private good’ and ‘common good’. Then engage 
students in the TPS activity:

a. Think (T): You can post one or two specific questions related to the ideas of 
‘private good’ and ‘common good’ on the board or a PowerPoint slide or similar. 
You can ask questions such as:

i. What is the difference between ‘private good’ and ‘common good’? Can you 
give two to three examples of each?

ii. What kind of greater human values do you need to have for developing a 
sense of ‘common good’?

b. Pair (P): Students will find a partner to discuss the questions and think together 
about the answers. Ask them to write down their answers individually. If they 
need more guidance, you can ask them to use the template below.

My Answers or Ideas My Partner’s Answers or 
Ideas 

What We Want to Share 
with the Rest of the Class 

c. Share (S): Pick two to three pairs of students to share their answers with the rest 
of the class.

If it is necessary, you can give your feedback to improve their answers.

2. Understanding the Notion of ‘Common Good’ (34 minutes)

Activity 2: Group Discussion

Type of Activity: Knowledge Building, Application, and Problem Solving

This activity captures all the objectives of the lesson. At the same time, it might also 
be useful to create awareness in students about doing common good in the local 
and global communities. It is suggested that students be allowed to spend a good 
amount of quality time in doing research, gathering and analysing information, 
and finding ways to address some of the common global issues.

Given the complexity of this activity, it is divided into three parts. Giving instructions 
clearly and succinctly is crucial to the successful implementation of this kind of 
complex activity. You can use the support of visual aids to help students better 
understand the instructions, such as displaying the essential steps for this activity 
on the board, a poster or slide. Additionally, you should monitor and support 
throughout the progression of the group activity.
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Part I Grouping and Preparation

Form five small groups or ‘societies’ of students. Each group/society will deal with 
one of the five common global issues shown in Table 1, which shows the goals 
of their Society. Make sure that each group has more or less an equal number of 
students and a mix of abilities.

Given the complexity of this activity, it is a good idea that you assign individual 
roles to students in each group. The roles can be anything, such as reader (to read 
the assigned text), interpreter (to explain things/texts), note-taker, writer, presenter 
(e.g., to share with the class), and facilitator (to facilitate the group activities). 
Although it is better if you have enough students in each group to take these 
individual roles, you can assign multiple roles to an individual student if needed.

Name of Society Members Goals of the Society 

Group 1

Society for Common Good and Culture

• To preserve local and indigenous cultures.

• To create awareness of the problems of cultural 
homogenisation in the era of globalisation. 

Group 2

Society for Common Good and 
Environment 

• To promote awareness of global warming.

• To prevent environmental degradation. 

Group 3

Society for Common Good and 
Economy 

• To reduce the economic inequalities between 
developed and developing nations.

• To eliminate poverty around the world.

Group 4

Society for Common Good and Social 
Justice

• To promote basic human rights, such as Child and 
Nutrition, Women’s rights, Girls’ education, and 
Human Health. 

Group 5

Society for Common Good, Charity and 
Philanthropy

• To provide relief for disaster stricken people, 
such as earthquake victims, war refugees, and 
flood victims.

• To promote charities and giving in the 
community. 

Part II Reading, Researching, and Note Taking

Allow student sufficient time to read the text, research online, and take notes on 
the specific global issue they are dealing with. For example:

1. Reading: Each group reads the text from the Student Book, selecting only the 
relevant information for the group. They will go to Lesson 6, ‘WORKING FOR 
COMMON GOOD’ section and choose the sub-sections for their issue. To make it 
more effective, you can activate the individual roles in the group for the reading 
activity, such as reader, interpreter (to explain things), note-taker, and so forth.

 Make sure that the note-taker jots down notes as the reader and interpreter read 
and explain the text. Among other things, make sure that the note-taker also 

Lesson 668
Copyright © Ministry of Education – United Arab EmiratesCopyright © Ministry of Education – United Arab Emirates



writes down the high needs areas where they can offer their acts for the common 
good.

2. Online Research: Allow students to conduct online research using three to 
four ‘search keywords’ related to the group’s issue. Students can use the search 
keywords or phrases, the emboldened words and phrases from Table 1 under 
the column of ‘Goals of the Society’.

 Again, make sure that the note-taker writes down the high needs areas where 
they can offer their acts for the common good. The note-taker should also 
highlight the most pressing problems or causes and effects within the issue, such 
as ‘burning of fossil fuels’ (a cause) is one of the major factors of ‘global warming’ 
(an effect) and so on.

 In case students find it difficult to locate online sources, you can provide the 
link below to the United Nations. They should quickly scan for the ideas and 
information they are looking for.

 Link: http://www.un.org/en/sections/issues-depth/global-issues-overview/

 Using a single link like this one may not be sufficient for students to get ideas 
and information on the topic. Find more online resources by visiting various 
NGOs working on the common global issues, for example, you can search for 
‘list of NGOs working on climate change or global poverty alleviation or women’s 
issues, etc.’

3. Ask the groups two write down acts of common good in the form of a ‘mission 
statement’ that is very specific in terms of time, place, activities, and donations 
to be committed.

 You should allow some time (let’s say three to five minutes) for them to prepare 
for the next Part III, the whole class sharing, as shown below.

Part III Whole Class Sharing

Get the groups (Societies for Common Good) to share their work. To move the 
discussion more efficiently, you can use the designated presenters from the groups 
to share.

Allow two to three minutes for each group to share their thoughts, including the 
following information.

a. A brief introduction to their Society for Common Good and the global issue they 
are dealing with.

b. two to three pressing problems within the global issue.

c. The mission statement of the society highlighting the acts of common good that 
their society wants to pursue.

d. Reflection on what is there to inspire, move or motivate them to fulfil the acts of 
common goods they have stated in their mission statement.

To make sharing more effective, you can ask the class to vote the winner and 
runner-up groups based on the information they have presented during the whole 
class sharing.
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4. Summary and Reflections on Knowledge Society and 
Economy (20 minutes)

Activity 3: A TV Talk Show

Type of Activity: Knowledge Creation, Communication, and Critical Thinking

This is an activity designed to foster critical thinking, communication, and 
knowledge creation through a TV talk show programme. You can take this activity 
as the continuation of previous group discussion activity.

Assign a student, preferably who is someone more articulate or well spoken, as a 
TV talk show host. Then, ask each Society for Common Good to send one of their 
‘Best Philanthropists’ to the talk show.

The aim is to mimic a talk show host and five ‘well known philanthropists’ from 
various fields. You will get them prepared well with the questions, answers, and the 
format of the show before you launch the talk show in front of the audience, the 
whole class. Allow four to five minutes for the preparation. During the preparation, 
you can provide the host and the guests with the talk show agenda, including 
the exact procedures to be involved, the questions to be discussed, and notes for 
possible answers. Also remind them that the host may take notes of important 
points raised during the interviews so that he or she can use them to conclude the 
show at the end.

Below is an example of showing how your students can organise this talk show 
activity step by step.

1. The host welcomes the audience on the TV Show. [Applause by the audience]

 (Well, you can give an interesting name for this show!)

2. The host invites the philanthropists on the show from the five ‘Societies for 
Common Good’, introducing one by one to the audience. [Applause by the 
audience]

3. The host begins the group interview by allowing the guest philanthropists to take 
turns to respond to each question. Below is set of sample interview questions 
that the host can use on the show. Besides these main questions, the host also 
can use some follow up questions as necessary.

a. As a philanthropist in a global society, how would you describe the notion of 
common good? Why should people do it?

b. In some ways, all of us are focused on pursuing the ‘private good’. Do you 
think it is unethical for someone to pursue their private good alone?

c. In your opinion, what are the high needs areas in the world calling for acts of 
common good? How can everyday people like me contribute to that?

d. You are known for both philanthropy and charity. What is the difference 
between the two? Which one do you think is more important? Why?
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4. Allow two to three audience members (maximum) to ask questions that they 
might have.

5. Conclude the show by highlighting the main points of the show, and thanking 
the guests and the audience alike. [Applause by the audience]

Although the main purpose of the activity is to summarise the information of 
the lesson, it also helps students to visualise the importance of becoming a 
philanthropist in a global society through dialogues and group work sharing.

Alternately, if you find this activity quite challenging for your students to 
accomplish in terms of time and procedures involved, you simply can go for peer-
interviews. In the peer-interviews, students work in pairs, one of whom will be a 
TV news reporter and the other a well known philanthropist. You can use the same 
four questions for this activity.

Understandably, doing peer-interviews in pairs can be noisy and distracting inside 
the classroom. In this case, you can take your class to a large open space, such 
as the school gym hall, corridors, or play area and organise the peer-interviews. 
To ensure the quality of student engagement during the interviews, you can ask 
them to write separately a self-reflection (100–120 words) describing the interview 
experience they had. In their reflection, they will include information on what they 
talked about and learned from the interview.
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